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In this article we will observe how ICT (information and communication technologies) can be used
in the assessment of teaching English. For last period we have developed the best understanding of how
we could help to learn language and these changes must be reflected in our assessment. We need to de-
velop skills and to be the "users" of language. The assessment purpose has also changed; it is not about
the students' skills level assessment, but motivation, and self-reflection.
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I. INTRODUCTION

Currently, ICT (Information and Communica-
tion Technology) has the major aspect in education
and the essential role in foreign language acquisition
as well as the significant issue in modern education
all over the world, which will facilitate students and
teachers to acquire the new teaching and learning
method [11]. ICT can be described as the use of
technology to maintain the effort of passing on in-
formation and communication mainly in the scope of
education [10]. ICT in English language teaching is
the powerful tool for academic curriculum modifica-
tions and education reforms. As Moseley D. [9] ex-
pressed the vital role of computers in learning and
teaching method, which could be measured as the
medium tool for facilitating students in learning the
foreign language, however the effectiveness depends
entirely on the students. The necessity of technologi-
cal innovation has brought the communication revo-
lution and fast development of technological applica-
tion in teaching and learning [3, 5, 8].

The English language teaching is in search for the
‘one best method’ of teaching the language, despite the
focus of teaching has been reading, the grammatical rules
and vocabulary of the target language (Grammar Transla-
tion Method), speaking (Direct Method, Audio-Lingual
Method, The Silent Way, Suggestopedia, Community
Language, Communicative Approach), or other issues
(The Total Physical Response Method).

Furthermore, the term Information and Commu-
nications Technologies comprises technologies in
which the computer plays a central role, i.e. Computer
Assisted Language Learning (CALL).

II. CONCEPT HEADINGS

English language is a requirement in today’s
world, whilst information technology has the greatest
role in the education improvement, especially English.
According to K.M. Culp, V. Honey & E. Mandinach
[6] “ICT in education point of view refers to “informa-
tion and communication Technology such as comput-
ers, communications facilities and features that va-
riously support teaching, learning and a range of activ-
ities in education. Some of these skills are global and
associated with a general performance in using and
working with the language and some of them are quite
specific. They all need to be assessed if we are to suc-
cessfully appraise a student’s complete verbal com-
munication aptitude. Conversely, it is not only the
presence of aptitude and awareness to become the
successful language users, however the assessment
has changed as well; all these due to the thoughtful of
what evaluation is and how to assess efficiently has
also changed — the changing is in the nature of ap-
praisal like whom, where, and when. It is well known
that the simple mark, score or grade doesn't fully show
the exact student’s language ability.

The most recent technique in foreign language
teaching is Computer Assisted Language Learning
(CALL) [2]. Most professionals support the use of
ICT in foreign language learning for improving com-
petence and efficiency of learning that can advance in
value of understanding and mastery of the lan-
guage studied. The use of Computer Assisted-
Learning language (CALL) has noticeably increased
and the integration of ICT in language learning are
the two-side aspects which maintain each other, which
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can persuade students in learning language and is able
to create communication and improve competence or
self — learning.

The proficiency of any modern language course
has changed and because what we understand about
the nature of evaluation has also changed due the im-
pact of ICT and the affordances that it offers. The
changes taking place in mainstream education and not
just language education are also influencing both the
way we teach and learn a language, and the way we
assess it [4].

The move towards the communicative approach
in language learning emerged in the 1960s and over
the next 50 years a different scope in mainstream edu-
cation made an impact on language learning and on
evaluation too [7].

The integration of ICT in foreign language teach-
ing and learning process is extremely required and
significant for many researchers, including education
practitioners [5]. ICT can be applied in three different
areas such as: core curriculum, subject, and evaluation
methods. Consequently evaluation method has
changed and we need to reconsider the influence and
the importance of self-learning, learning based on true
to life situations, the role self-reflection, peer reflec-
tion and self-esteem, and other issues of motivation to
develop a clear picture of why evaluation has changed
and how we might effectively assess in the 21st Cen-
tury language class. Within the recent times, the inno-
vative technology occupies the most essential part in
English language teaching and learning and help to
accomplish the problematical setback.

ICT is beneficial in several ways as mentioned by
Herington (2002):

(1) technology facilitates experience to real lan-
guage;

(2) technology provides the access to wider
sources of information and varieties of language;

(3) technology gives the opportunity to people to
correspond with the outside world;

(4) technology allows centered approach;

(5) technology develops learner’s  self-
sufficiency.

ICT is another area that is having a direct im-
pact on language evaluation and can provide new
ways of assessing: can evaluate students in ways that
simply were not available before; can video our stu-
dents interacting in groups or even working on a mo-
nologue; can get our students to record pod casts and
audio files; can get them to develop their written
work [5].

III. DISCUSSION

There is an abundance of tools that can be used in
evaluation, which broaden the types of evaluating
tasks as well as offer quicker and easier ways to con-
duct. Before we look at why evaluation has changed,
we want to cover some of the terminology associated
with evaluation, a number of terms like: collective,

seminal; wash back effect; peer-evaluation, self-
evaluation and reflection.

Collective evaluation is to evaluate how well the
student has learned what has been presented at the end
of a unit, module, or a whole course. Seminal evalua-
tion is more on gathering data about the student’s im-
provement and using this data to help them to advance
and usually take place during a course, module or unit.
Nevertheless, the dissimilarity between collective and
seminal evaluation is perhaps overstated, the distinc-
tion really builds up of how the information from
evaluation is used.

1, As the Collective evaluation is the end of the
course and consequently the information gathered
cannot always be acted upon since the teacher may not
continue teaching the class.

2. So far the Seminal evaluation is about product
and process: to focus more on the process and helping
students to produce better on the final outcome.

3. Both, the collective and seminal evaluations
well combined one is at the end of a course, while the
other take place during the learning.

Currently there is much more interest in the area
of seminal evaluation: we evaluate students at differ-
ent stages and provide feedback to improve, re-draft or
change what they are currently working on, but also to
help them into their future learning (often referred to
as feed-forward). Assessment is part of the learning
cycle for students to improve, they need to take the
information from assessments and use it to improve
their work; both teachers and students struggle with
providing good seminal feedback [6]. The study of
process writing and the benefits of seminal evalua-
tions and feedback stated:

(1) Students still valued the grades more than the
feedback they received on seminal evaluation;

(2) Teachers worried about the extra time and
energy that would be required to provide feedback and
conferencing on drafts and re-drafts.

Obviously, teachers provide feedback all the time
but providing feedback in various periods of a devel-
opment can be very time-consuming, although the
practicalities of the classroom mean that it is not done
as much as one would hope. The well-designed se-
minal evaluations with practical, and well considera-
tion, will greatly help students in understanding their
progress.

The wash back (backwash) effect is the impact
that an assessment will have on the teaching and learn-
ing: on what a teacher teaches, what the students’ re-
vise, how motivated the student feels what skills the
students focus on. An evaluation accurately reflects
the skills a student needs to be an excellent language
learner which will have a positive impact on their
learning. E.S. Pianfetti [15] highlights the limitations
of the positive impact of wash back if the evaluations
are given are too narrowly defined focus too much on
accuracy and are time limited. Excellent evaluations,
reflect practices in language learning, are likely to
have a positive wash back both from the teaching per-
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ception and the education perception; in other words
good evaluation will actually offer real opportunities
for foreign language learning.

As the whole process has become much more in-
clusive the views on evaluation has greatly changed,
therefore the significant interest is given to self-
evaluating and in building up a picture of their indi-
vidual foreign language learning. The terms like ref-
lection, peer-evaluation, self-evaluation and self-
assessment are used to improve the students’ ability in
thinking, learning and to be conscious of their person-
al underperformances and strong points. The main
target of evaluation process is to present information,
which will be helpful for students in learning foreign
languages and to make them more self-determining
and hopefully more encouraged too.

The main factors that have influenced the way
evaluate has broke down into four areas that in reality
often merge.

(1) The changes in foreign language education;

(2) The changes in evaluation understanding;

(3) The impact of ICT;

(3) Other drivers from mainstream education that
have also influenced on evaluation.

Evaluation types are structured and built into the
academic year as well as more informal types of as-
sessment, which can cover formal exams and tests,
both external and internal that teachers undertake as a
part of their day- to-day practice. Nevertheless, the
majority of teachers have nothing to do with the eval-
uation itself since the examination are offered by an
institution and are generally set at institutional level or
run by external exam bodies, subsequently, our centre
of attention are the types of assessments that the
teacher can place while conducting a course.

It is our outlook, that these types of evaluations
have the significant impact on a student’s foreign lan-
guage learning because the teacher has control over
and has a much clearer idea of learners’ needs at any
point in a course of study and perhaps provide encou-
ragement to teachers who are potentially reserved or
anxious about incorporating ICT into the evaluation
they do. Through the real-life practice we can build
principles.

1, E-evaluation: experimental use of internet: a
tool that helps to broaden the skillfulness base of their
evaluations often starts with videoing a pair work ac-
tivity or getting the students to keep a blog.

2. Re-development: altering assessment proce-
dures by introducing a technology to expand the foun-
dation, later they might look at recuperating the evalu-
ation criteria and later they might look at the feedback
they are providing. The process is normally done in
stages with the focus shifting as the teachers get more
confident.

3. Experimental: the use of ICT in all area, the
first attempt is crucial, but teachers become self-
assured when they experiment more and make use of a
greater number of tools.

IV. CONCLUSIONS

Testing and evaluation has changed over the last
50 years and we consider that most of the changes
have been very positive.

Information Technology has played the major
role in evaluation for a long time however with the
introduction of the Internet, and now mobile technolo-
gies, the role of Information Technology is superior
than before.

There will be many teachers, who are using tech-
nology in their evaluations, but in general the large
majority of evaluations are still paper-based and the
use of ICT for assessment, just like the use of ICT for
teaching, is still at a very experimental stage.

In the period of worldwide competition through
innovative ICT-based foreign language learning can
grant immense future prospects for students to perfect
and encourage proficiency on an international level
ICT is a form of advanced science technology must be
optimized function, especially in the implementation
of learning and evaluation.
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MHHOBALMWOHHBIE UKT B MPENMNOAABAHUUN MHOCTPAHHDbIX
A3bIKOB: METOAbI OUEHKHW, NOAOEPXKA U NMPENOAABAHUE

A.P. Hypymduroea', E.B. [Jmumpuesa®

, KasaHckuli HayuoHasnbHbIl uccriedogamernbCKull mexHonoaudeckul yHueepcumem, e. KasaHb
KasaHckuli eocydapcmeeHHbIl aHepaemuYeckul yHusepcumem, 2. KazaHb

Paccmotpeno, kak KT (MH(bOpMannoHHO-KOMMYHHKAIIMOHHBIE TEXHOJIOIWH) MOTYT OBITh HC-
TI0JIE30BaHbI IIPH OLICHKE IPENOJaBaHusl aHTIIMHCKOTO A3bIKa. 3a MPOLIE NN IepHUo Mbl pa3paboTaliu
croco0® oOydueHus sA3bIKy. BpITa M3MeHeHa CHCTeMa OIEHHWBAHHUS. YYaIlMMCS HEOOXOIMMO Pa3BUBATh
HaBBIKH OOIIECHUS U OBITH «II0JIb30BATEISIMI» A3bIKA. 1]enh OIeHNBaHMS TAKke H3MEHMIIACH U 3aKITI0Ya-
eTcs He B OI[CHKE YPOBHS MAacTE€PCTBa CTYAEHTA, & B MOTHBALIUH, CAMOPE(IICKCHH.

Kniouesvie crosa: mexnonocus, uHocmpauHulil A3bIK, 00yueHue, obyueHue, @ghexmusHocmo,

npuobpemenue, 1adenue, OYeHKa, AHAIU3.
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