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Teaching reading comprehension in a foreign language at secondary school is based on
the stimulation of cognitive processes in the first stages of working with a foreign language text,
which requires mainly the effort of simpler cognitive processes such as attention, memory and
perception. At secondary school, the comprehension of a foreign language text acquires a new
dimension; the student strives to understand both implicit and explicit information from the text
and to make inferences about the text. Many times students are motivated to read, they read
various texts, but they cannot respond to questions, which is also confirmed by testing. This
means that the targeted reading and working with the text do not always develop comprehen-
sion. For this reason, we consider the practice and development of text comprehension through
intervention to be extremely important. The article focuses on the specifics of foreign language
reading and the intervention of reading comprehension in German, using intervention program
as a tool for effective and complex development of reading comprehension. The criteria for
compiling an intervention program are analyzed. The structure of the program, the plan of its
experimental verification are worked out. We present an example of one intervention unit

(methodical sheet) with the focus on stimulating the cognitive process of divergent thinking.
Keywords: reading comprehension, foreign language, pedagogical intervention, interven-
tion program, secondary school, divergent thinking.

Introduction

Reading comprehension is one of the basic
components of communication competence,
which plays an irreplaceable role in obtaining
knowledge, but also in acquiring a variety of in-
formation and professional skills. Reading litera-
cy also plays an important role in comparative
studies such as the OECD PISA and IEA PIRLS.
Nevertheless, both international and national stu-
dies have shown that current students read signifi-
cantly less than in previous decades and the quality
of reading comprehension skill is declining [16].
Reading comprehension has an extremely com-
plex character, which is reflected in the transfor-
mational experience influencing the thinking and
perception of the individual. The most modern
reading models therefore represent text compre-
hension as an interaction between the text and
the reader [11, 12, 14, 18 and others]. While
working with the text, not only cognitive and me-
tacognitive processes are involved, but also phe-

nomena at the affective and social level [9].
Reading in a foreign language brings into the pro-
cess of comprehension other elements of ambiguity
and uncertainty that the reader must face. This is
not only unknown vocabulary, but also the need
for sufficient socio-cultural knowledge and skills
in the field of stylistic conventions of writing in
the target language [3, 10, 15]. To overcome
these barriers, it is necessary to develop the di-
vergent and creative thinking of the reader. By
stimulating the mentioned processes and pheno-
mena, we have the opportunity to develop to
a greater extent comprehension, perception of
the text and thinking about it, which can be
achieved by intervention, respectively an inter-
vention program.

We also dealt with the issue of developing
reading comprehension in accordance with
the latest scientific findings in the projects
APVV-17-0071 “Support for reading literacy
in the mother tongue and foreign language” and
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VEGA 1/0062/19. In the scientific research work,
the team of researchers examined the work of
predictors in the process of reading comprehen-
sion, on the basis of this research, an intervention
program of reading comprehension was deve-
loped and subsequently this program will be veri-
fied. In our article, we describe the intervention
program as a tool for effective and complex de-
velopment of reading comprehension. In the ap-
plication part, we present an example of an inter-
vention unit focusing on the predictor of diver-
gent thinking, which is an important prerequisite
for a deeper and more thorough interpretation of
the text.

Reading comprehension

Reading comprehension models can help us
to understand the various skills and processes
that are part of working with the text. During
the construction of the intervention program, we
relied on the complex construction-integration
and interactive models of text comprehension.
In terms of these models, we can divide the pro-
cesses of comprehension into two phases: micro-
processes, meaning local comprehension, from
word to word, from sentence to sentence, focus-
ing on details and macroprocesses, which mean
global comprehension, when the recipient creates
the so called information core in their brain
[4, 11]. Lutjeharms [14] proposes the model of
interactivity, which is described by a cyclical cha-
racter. The reader activates his previous know-
ledge, creates expectations, while expectations
depend on the information contained in the text.

Although the above mentioned cognitive
processes are generally valid for reading activity,
the comprehension of a foreign language text has
many more obstacles than reading in the mother
tongue. The specifics of foreign language reading
are manifested at the level of both lower and
higher cognitive functions [2, 3, 15]. While pe-
dagogical practice often emphasizes the acquisi-
tion of vocabulary and grammar rules, researchers
also point out the importance of stylistic know-
ledge about the norms of standard text construc-
tion, which is necessary to correctly predict the
content of the text based on its structure. The cul-
tural assumptions and knowledge are another fac-
tor that affects text comprehension. The authors
of the texts usually assume this cultural know-
ledge on the part of the reader, so they remain
unspoken in the text. Therefore, the proper func-
tioning of inferences and anticipations requires
the skill to see the deeper meaning and connec-
tions behind the individual words. We consider

the higher cognitive functions, such as inferential,
creative and divergent thinking to be an essential
prerequisite for the interpretation of foreign lan-
guage text.

Predictor of divergent thinking

Divergent thinking is one of the most impor-
tant components of creativity [1]. We apply it
especially in situations and tasks when there is no
single right solution, respectively the right solu-
tion is not predetermined in the task, the goal is
to create as many alternative answers as possible.
People with the developed ability of divergent
thinking are characterized by the ability to look
at a given problem from several perspectives, to
create new and unusual solutions, to cross ac-
cepted and known boundaries of knowledge.

In connection with education in mother
tongue and foreign language, we can state that
divergent thinking is closely connected with the
language, respectively it can be manifested in
the use of language and in the domain of verbality.
People with strong divergent thinking have a more
loosely arranged vocabulary (mental lexicon)
with a large number of connections that allow
the production of large numbers of associations
[13]. In complex tasks that require reference and
inferential thinking, respectively producing mul-
tiple alternative responses, students with advanced
divergent thinking give better performances
than their classmates with dominant convergent
thinking [5]. Thus, in the process of text compre-
hension, the individual characteristics of the stu-
dents may manifest, they focus on different cha-
racteristics and layers of the text, which may
lead to different interpretation of the meaning of
the text. At the same time, we can assume that by
developing divergent strategies in reading and
comprehension we can achieve a deeper and more
accurate interpretation of the text being read.

The importance of intervention

in learning reading comprehension

The intervention program represents a con-
scious and deliberate application of psychologi-
cal methods and interpersonal attitudes, in order
to help participants modify their behaviour, cog-
nitive abilities, emotions and other characteristics
or processes in accordance with the objectives of
the program. The intervention programs are based
on the theory of social learning and group forms
of work and they work with a small social group
[17, 20]. In the field of education, the intervention
programs in a broader sense represent a modern
approach to education, strengthening the huma-
nistic perspective of education. Their strength
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also consists of experiencing authentic emotions
in processing the experience. The principle of
learning consists of personal experience and its
reflection. The intervention program can also be
called a variant of experiential and self-regulatory
forms of learning. In addition to interpersonal
learning, we also develop individual work, which
is very important in processing information and
emotions.

The essence of the reading comprehension
intervention program is the development of com-
prehension, the cognitive processes (from the sim-
plest to the most complex, i.e. from attention to
critical thinking), the development and support of
motivation to work with the text, the motivation
for foreign language reading, the development of
the affective level by working with the activities
before, during and after reading the text, respec-
tively the student's experience with text working
through various techniques and activities [7, 19].
It is an eclectic connection of a wide range of
methods and their elements, which support not
only the development of reading comprehen-
sion, but also personal and social characteristics.
The intervention in our program is reflected in
two simultaneous working procedures, in working
with the text and in the development of the predic-
tor (of the cognitive and metacognitive process).
In each intervention unit, one or two related pre-
dictors are developed in the way that we concen-
trate on the cognitive process through intentional
activities and procedures. Working with the text
is often confused with working with test tasks,
which does not teach the students to work with
the text, respectively we do not develop compre-
hension, but we test comprehension, i.e. whether
the student has understood the text.

The intervention in learning and teaching
a foreign language is a challenge and creates dif-
ferent educational situations for students than
which they have been accustomed to so far.
In this sense, learning emphasizes the learning
process itself. As our intervention program was
designed to be realized in the school environ-
ment, embedded in a normal school day, we con-
sider the appropriate student training to be ex-
tremely important.

Application part

In this part, we analyze the application of
the intervention program into the teaching process,
respectively we focus on the use of the pedago-
gical intervention within the educational process
of reading comprehension in German. We also
define the goal of the intervention program of

reading comprehension, for which purpose we
have constructed it, the realization of the program,
the methodological analysis of the intervention
program and a concrete example of one interven-
tion unit in the form of a methodological sheet.

Aim and purpose of the application

The aim of the application is to describe the
creation and the methodical analysis of the in-
tervention program of reading comprehension for
German, as well as to construct an example of
one intervention unit in order to simulate diver-
gent thinking.

We have constructed the intervention pro-
gram of reading comprehension for German with
the intention of helping teachers in preparing
the students to understand the text and to work
with it in German, in developing the student's
reading skills, such as understanding the main
idea of the text, searching for specific informa-
tion, deducing the meaning of implicit informa-
tion in the text, evaluation of the text, etc. We pay
considerable attention to metacognitive pro-
cesses: knowledge of the limits in the process of
understanding the German text, awareness of its
strategy of working with the text, identification
of problems that require solution, creation of plans
and strategies, evaluation and self-reflection.

Realization of the application

of the intervention program

The intervention program of reading com-
prehension for German will be realized with se-
condary school students who are compulsorily
learning a foreign language (second foreign lan-
guage), in our case German, at level A2 according
to the Common European Framework of Refe-
rence for Languages. The program will be rea-
lized at grammar schools and secondary voca-
tional schools throughout the Slovak Republic.

Methodical analysis

of the intervention program of reading

comprehension for German

By constructing the intervention program of
reading comprehension for German we sought
to ensure the universality of the program for se-
condary schools at language level A2 and to
comply with the following criteria:

1) taking into account the performance and
content standards of the given language level
when selecting texts and constructing activities,

2) taking into account the genders (the texts
are not intended only for boys or only for girls,
they focus on both sexes),

3) taking into account the developmental
specifics of the students' group (17—19 years),
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4) taking into account the field of study
(an effort was made to select texts for the widest
possible sample of grammar school and secondary
vocational school student),

5) taking into account the pragmatic level
in texts and activities before, during and after
reading the text (use of vocabulary and grammatical
structures from the texts, interests and hobbies of
the students).

The program contains 10 intervention units
(lessons), in which cognitive processes are con-
tinuously developed, as well as working with
the text. The duration of one intervention unit is
45 minutes.

The program works with different types of
texts:

1) linear texts: texts with a complete conti-
nuous structure and with continuity of text units.
These are factual texts (ordinary, professional,
administrative, journalistic, user public or per-
sonal) and narrative texts (narration, examples
from literature for young people),

2) non-linear texts: texts with discontinuous
structure and various graphic elements (diagrams,
graphs, tables, overviews, orientation in the time-
table, etc.).

In the intervention program, we distinguish
three stages of reading, the stage before, during
and after reading the text. Each phase is specific
and includes different strategies and activities.
Javor¢ikova et al. [8] divide activities when
working with the text into warm-up and pre-text
tasks — task while reading — tasks after reading.
In the intervention program, we therefore work
together with four stages, which are warm-up and
motivational, pre-textual, while reading and after
reading. The aim of this stage is primarily to pre-
pare students to work with the text, on the topic
of the text and to provide language preparation
before reading the text. The pre-reading phase
also activates students' prior knowledge, helping
them to more easily understand the meaning of
the text. Harmer [6] emphasizes the importance
of the pre-reading phase in the class, because
even in this phase it is possible to work with stu-
dents' metacognitive skills, i.e. students can pre-
dict what the text will be about. The main aim of
the phase while reading the text is to understand
the author's intention, to understand the text
structure. In addition to clarifying parts of the text,
forecasting also plays an important role here, i. e.
deducing partial conclusions about the next sec-
tion of the text that follows their verification in
the next reading, by which the student concen-
trates on the intended content. Activities after

reading the text should give students the oppor-
tunity to think about the meaning of the texts and
evaluate them. Post-reading tasks are not directly
related to the text, but they are based on it.
The main aim of this phase is to reflect on what
has been read and to relate the text to students'
knowledge, interests or views [7].

The intervention program consists of three
parts:

1) the introductory stage: warming up the
group(warm-up and motivational activities),

2) the main stage: productivity of the group
(working with the text, assignments while reading,
activities after reading, the information part is
combined with the experimental part),

3) the final stage: dissolving the group (fi-
nishing the topics, evaluating the previous pro-
gress, closing the emotional topics in the texts,
relaxing, etc.).

At the beginning of the program, there may
not always occur both a warm-up and a motiva-
tional activity. The program can be introduced
either with a warm-up or with a motivational ac-
tivity. However, we recommend working with
warm-up activities, which are not always directly
related to the topic of the text (they often give the
impression that they are detached from the con-
text), but subconsciously they support the deve-
lopment of the specific predictor (of the cognitive
and metacognitive process), link the work of lan-
guage and cognitive processes, activate the affec-
tive level of the students by breaking down fears
of the foreign language and naturally directing
them to work with the text or topic.

The main part of the program consists of
pre-reading, assignment while reading and post-
reading activities, which also focus on developing
the specific predictor in the given intervention
unit. The aim of this part is to link the work with
the text together with the development of com-
prehension at a certain level, the level is deve-
loping in a spiral towards more complex pro-
cesses. The rate of activities and assignments is
not the same in every intervention unit. In some
topics we work more with assignments while
reading, in others to a greater extent with acti-
vities after reading, which means that in one unit
two assignments occur while reading, one activity
before reading and one activity after reading.
It depends on the character of the intervention,
what we want to focus on in the unit. Each activity
contains a description as well as a bilingual in-
struction (in German and Slovak) that the teacher
speaks.

The final part of the intervention program
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includes mainly techniques inducing relaxation
(relaxation techniques), activities aimed at ending
the topic, closing emotional topics (music and
reading a foreign language text such as a poem,
a short story, etc., or free description of the na-
ture, images, storytelling, etc.). The aim of this
part is reflection and relaxation of the students in
cognitive, emotional and social areas with which
the student works intensively throughout the whole
intervention unit. For this reason, we recommend
involving a short ending to the whole event in class.

The intervention program is designed so that
first the methodological sheet for the teacher is
given (Table 1), in which all activities are de-
scribed, including instructions for the teacher
about the order which the particular activities
should follow. Some activities in the methodo-
logical sheet also contain suggestions for students
who are more proficient in the language or for

students who are less fluent in the language.
It depends on the group of students that the
teacher teaches according to which the teacher
can decide which activity to choose. The methodo-
logical sheet is structured in a table for the sake of
clarity of the particular activities. It also includes
the proposed duration of the particular activities,
which does not have to be followed in every
group of the students according to the plan.
For this reason, the teacher can adapt the activity
to their group (either they can shorten the activity
or lengthen it, etc.). The methodological sheet is
followed by an appendix to the topic of the me-
thodological sheet, which is used for copying
(only if the activity requires it). The appendix is
followed by a worksheet. We do not list the ap-
pendix and the text in this text in terms of scope.
These parts can be found by the authors of
the article.

Table 1
Methodological sheet of the intervention unit for the development of reading comprehension
Focus Divergent thinking
Duration 45 min
Topic of the text Hobbies
Title of the text Papierhelden
Type of the text Literary text
Material Text, worksheet, box, cards, piece of paper
Procedure A. Introduction
Warm-up activity GAME WITH WORDS — WORTSPIEL
Objective: to develop verbal creativity
Social form: frontal work of the student under the guidance of the teacher
Tools/Aids: word cards
Duration: 7 min
Instruction: The teacher prepares cards with various words (they should be familiar to the stu-

Activity before reading
Objective:

Social form:

dents) and puts them in a small box (Appendix B to the topic no. 9). Each student
draws two cards from the box, after that each of them has to create a sentence that
contains both words.

Take two cards out of the box and create a sentence with the words that appear
on those cards.

Nehmen Sie zwei Kdrtchen aus der Schachtel und bilden Sie einen Satz mit den Wor-
tern, die sich auf diesen Kdrtchen befinden.

B. Main part

WHAT IS THE STORY ABOUT? — WORUM GEHT ES IM TEXT?

ability to form hypothesis based on associations,

to develop creativity of the students,

to create alternative solutions,

to use language means

the students work in pairs

Tools/Aids: text, worksheet

Duration: 8 min

Instruction: The teacher tells the students to work in pairs and think about what the story may
be about according to the given keywords (origami, two boys, paper, fight, Judo,
birthday) (Worksheet no. 9). The students use the phrases in the worksheet.
Arbeiten Sie zu zweit und tiberlegen Sie dariiber, worum es in der Geschichte auf-
grund der angegebenen Worter geht. Was glauben Sie? Verwenden Sie dabei die Re-
demittel, die sich auf dem Arbeitsblatt befinden.
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Table 1 (end)

Assignment while
reading the text
Objective:

Social form:
Tools/Aids:
Duration:
Instruction:

Activity after reading
Objective:

Social form:
Tools/Aids:
Duration:
Instruction:

Activity after reading
Objective:

Social form:

DRESS YOUR STICK FIGURE IN YOUR HEAD- KLEIDE DIE PUPPE IN GEDANKEN

to work with the text,

to develop divergent thinking and interpretation of the text,

to encourage creativity and imagination

the students work in groups of four

text, worksheet, crayons, pencil, pen

20 min.

The students read an excerpt of the text “Papierhelden” (Text no. 9).

Lesen Sie den Ausschnitt aus dem Text “Papierhelden”.

The teacher writes the individual characters from the story on the board and assigns
them numbers: 1. Father, 2. Robin, 3. Daniel, 4. grandmother. He divides the students
into 4 groups and distributes to each group one cut-out stick figure made of paper
(worksheet no. 9). The teacher brings a dice and asks the first group to roll the dice.
The number on the dice determines which character the group should work with.
If the group rolls the number 5 and 6, they can choose. The task of each group is to
write and draw information and roles of the characters based on the text, as well as
their assumptions, ideas, thoughts about the character. The teacher tells the students
examples: “The father is strict.” “Robin makes figures from paper.” “Daniel practices
Judo.” “The grandmother prepares dinner.” After that they present their character in
front of the class.

Arbeiten Sie in 4 Gruppen und werfen Sie mit dem Wiirfel. Aufgrund der Nummer auf
dem Wiirfel soll die Gruppe den Darsteller aus der Geschichte beschreiben und cha-
rakterisieren. Die Nummer 5 und 6 bedeuten, dass die Gruppe frei einen Darsteller
aus der Geschichte wéihlen darf. Wenn Sie fertig sind, prdsentieren Sie bitte Ihren
Darsteller.

WHO IS ANNA? — WERIST ANNA?

to develop creativity, the ability to form hypotheses

frontal work of the student under the guidance of the teacher

None

5 min

The teacher tells the students that another person appears in the text — Anna (work-
sheet no. 9).

In der Geschichte erscheint noch eine Person. Weristsie?

The students make assumptions about the role of this character.

Was denken Sie, welche Rolle hat Anna in der Geschichte, warum ist sie nicht er-
wdhnt im Text, was konnte mit ihr passieren.

C. Final part

YOUR HOBBIES — IHRE HOBBYS

to create a relaxed atmosphere in the classroom,

relaxation

the students work in the groups of four

Tools/Aids: piece of paper

Duration: 5 min

Instruction: The teacher tells the students to form groups of four and write 2 hobbies on a piece of
paper. The students then exchange these papers in the groups and start to guess who
what kind of hobby has.
Create small groups and write your hobbies on a piece of paper. Then exchange them
in the groups and start to guess in these groups who has which kind of hobby.
Arbeiten Sie in Kleingruppen. Schreiben Sie Ihre Hobbys auf ein Stiick Papier, tau-
schen Sie diese Zettel untereinander aus und erraten Sie, wer welches Hobby hat.

Sources Schwenninger, M. (2014): Papierhelden. Deutsch als Fremdsprache. Lektiiren fiir
Jugendliche. A2. Hueber Verlag GmbH & Co. KG, Miinchen, Deutschland. ISBN:
978-3-1980-1672-5
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Verification plan

of the intervention program

The intervention program will be verified by
an experimental method, with two measurements
(pre-test and post-test). At first, a pre-test mea-
surement will be realized with a validated reading
comprehension research tool. Subsequently, ten
intervention units will be realized and after com-
pleting this program, a post-test measurement
will follow.

The plan of particular intervention units:

Testing (pre-test)

1. Attention and concentration; topic: enter-
tainment / free time + informative/user text —
Fernsehprogramm (TV program)

2. Attention, concentration and memory
processes; topic: free time activities + user text /
factual text; advert — Urlaub (Holidays)

3. Perception and language means; topic:
German-speaking countries + popular text —
Dinge, die du nurverstehst... (Things that you
only understand...)

4. Perception, cognitive structuring and
language means; topic: mental health + factual
text — Stress (Stress)

5. Perception, cognitive structuring and
language means; topic: traveling + factual text —
Ferienjob (Holiday job)

6. Inference thinking; topic: study abroad +
factual text — Leben international (Life interna-
tionally)

7. Inference thinking; topic: ecology + fac-
tual text — OU: SupermarktohneVerpackung
(Supermarket without packaging)

8. Divergent thinking and tolerance of am-
biguity; topic: music and musical genres + fac-
tual / literary text — Hip-ho = Rap

9. Divergent thinking and tolerance of am-
biguity; topic: life of contemporary youth + lite-
rary text — Marion Schwenninger: Papierhelden —
Part 1 of the excerpt

10. Critical thinking, reflection and self-
reflection; topic: life of contemporary youth +
literary text — Marion Schwenninger: Papier-
helden — Part 2 of the excerpt

Final lesson: Reflection of the read texts

Testing (post-test)

Conclusion

In conclusion, the reading comprehension in-
tervention program has an interdisciplinary cha-
racter, linking linguistic, pedagogical and psy-
chological goals, making its content remarkable
and applicable on several levels. We tried to con-
tribute to the expansion of knowledge of the me-

thodology in the field of foreign language reading
and comprehension in German through interven-
tion, respectively the intervention program of
reading comprehension and stimulation of cogni-
tive and metacognitive processes from the lower
to higher cognitive processes. In practice, lan-
guage skills are associated with different ways of
acquiring reading as well as language acquisition
and they overlap in the real language environ-
ment, so in the teaching process we recommend
applying the complex approach of developing
all skills in addition to developing reading com-
prehension and at the same time to make provi-
sion for the affective and social levels of these
processes.

We consider working with reading compre-
hension intervention and the stimulation of predic-
tors (cognitive and metacognitive processes) to be
necessary and currently indispensable, because it
connects not only the interaction of language
processes with cognitive and metacognitive pro-
cesses, support at the affective and social level, but
mediates various methods of working with the text
so that the acquired skill of reading comprehen-
sion is applied in personal and professional life.
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NEOATOMMMYECKAA NOOAOEPXKA LWWKOJNIbHUKOB
B NPOLEECCE OBYYEHUA NOHUMAHUIO TEKCTA

HA MHOCTPAHHOM A3bIKE

3. CmpaHoecka, A. duuepe, 3. Cabo

YHusepcumem KoHcmaHmuHa ®urnocogha, 2. Humpa, Criogakus

OO0y4eHue NOHUMAHHIO TEKCTAa HA HHOCTPAHHOM f3bIKE B Cpe/Hell IIKOoIe OCHOBAHO Ha CTH-
MYJSIIMM TaKMX KOTHUTHBHBIX IPOIECCOB, KaK BHUMaHHE, NMaMsTh M Bocupustue. B cpenneit
IIKOJIE TTOHUMAaHHE TEKCTa Ha MHOCTPAHHOM SI3bIKE NPUOOpETaeT HOBOE H3MEPEHHE; YUCHUK
CTPEMHUTCS HOHATH HE TOJIBKO SIBHYIO, HO M CKPBITYIO HH()OPMANNIO TEKCTa M CAENATh BBIBOJBI.
YacTo MKOJIPHUKOB MOTHBUPYIOT YATATh PA3IMYHBIE TEKCTHI, HO OHU HE BCETAa MOTYT OTBETHTH
Ha TOCTaBJICHHBIE BOIIPOCHI MO TEKCTY, YTO MOATBEPKIAETCS M B XOJ€ TECTUPOBAHUS. DTO O3Ha-
JaeT, 4TO IIEJICHANpPABICHHOE YTEHHE M paboTa ¢ TEKCTOM HE BCETAA Pa3BUBAIOT ITOHHUMAaHHUE.

BectHuk HOYplY. Cepus «O6pa3oBaHue. Negarornyeckne Haykm». 101
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UHTepHaunoHanusauuma obpasoBaHnsa. ObpaszoBaHue B cTpaHax Mupa

[TosTOMYy MBI CUMTaeM, YTO YpE3BBIYAHHO BA)XKHO OKa3bIBaTh IEJAarorMuecKylo MOJJIEPKKY B
IIpoLecce YTEHHS M TOHUMAaHUsI TeKCTa. B ¢Bs3M ¢ 3THM B cTaThe MBI yzeIsieM 0c000e BHUMaHHE
crenu(yKe YTEeHUS] HA HHOCTPAHHOM SI3BbIKE, B OCHOBE KOTOPOW — IeJaroruueckas mojiepixka
NIOHUMAHUSI IPOYMTAHHOIO TeKCTa Ha HEMELIKOM si3bIke. [leparoruyeckas moaiepikka UCrosb3yer-
¢Sl KaK MHCTPYMEHT 1 9 (QEKTHBHOTO M KOMIUICKCHOTO pa3BUTHS [TOHUMaHUs TeKcTa. B mpak-
THUYECKOW YacTH CTaThbH MBI aHAIM3HPYEM KPUTEPUH Pa3paOOTKU IPOTpaMMBI HeJarorndeckon
MOJJIEPKKH, €€ CTPYKTYPY, IUIaH SKCIIEPUMEHTAIBHON NPOBEPKH U TIPEJICTABIISIEM IIPUMEP OJJHO-
ro U3 Croco0OB IEAArorn4ecKon MoJIEPKKH (METOANYECKOTO JIMCTA) C aKIIEHTOM Ha CTUMYJIU-
pOBaHHME KOTHUTHBHBIX MPOLIECCOB JUBEPIEHTHOTO MBIIIJICHUSL.

Kntouegvie cnosa: nonumanue npouumanHo2o mekcma, UHOCMPAHHbLIL A3bIK, Ne0a202U4ecKas
N000EPIHCKA, NPOSPAMMA NEOA202UHECKOU NOOOEPIHCKU, CPEOHSS WKOAA, OUBEP2EHIMHOe MblUUIeHUe.

CrpaHoBcka JBa, JOKTOp NENAaroruvyeckux HayK, JOIEHT Kaeapbl TepMaHCKUX SI3BIKOB,
Yuusepcuter nmenn Korcrantuna @unocoda, r. Hurpa, CrnoBakus, estranovska@ukf.sk.
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