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The main contribution of the article is the theoretical foundations and research results,
which are presented in the context of teaching English as a foreign language to students with at-
tention deficit hyperactivity disorder (ADHD). This article presents a selection of data from
a longitude research project that took three years. In particular, it emphasizes the ability of a stu-
dent with ADHD to respond in a foreign language and the ability to work in that language in
a school setting. The article defines the main characteristics of students with ADHD and de-
scribes creative drama as an innovative approach to teaching foreign languages. The empirical
data of a conducted research are presented. The empirical study was carried out in a secondary
public school in the south of Slovakia. The sample for the study was carefully selected, and all
data was kept in complete confidentiality. Further research and results are discussed in the fol-

lowing monograph written by the author.

Keywords: foreign language education, creative drama, students with ADHD.

Introduction

The current study deals with the alternative
approach to teaching of special needs learners,
specifically, the learners diagnosed with the At-
tention Deficit and Hyperactivity Disorder
(ADHD). Considerably, the number of such
learners has risen rapidly recent decades. Often
teaching of such learners requires special inter-
ventions. One of such interventions is introduced
in this study. Carefully selected strategies and
techniques of creative drama were designed for
the purpose of the research presented in this
article. Since we appreciate many approaches
and methods of teaching foreign languages for
the purpose of the research, creative drama tech-
niques were selected for classroom instruction,
especially the techniques of still image, slow mo-
tion, verbal warm-up, and other paying emphasis
on the physical representation of meaning. They
served as predictors of foreign language deve-
lopment of the selected learner. Essential contri-
bution of creative drama techniques was exam-
ined in the article. Specifically, the study was
carried out as a case study of an 11 years old
ADHD learner. The results of the case study re-
search showed increase of use of English as
a foreign language. Although 11 types of beha-
viour and level of foreign language cognition
were measured, the article discusses one of
the observed codes, the Code of English Use in
Conversation (named Code seven in the visual
representation of the research results).

Theoretical background.

Special Needs Learners

of Foreign Language

In the following study we focussed on
the special needs learners, specifically, the lear-
ners diagnosed with ADHD. They learners rep-
resent a group of children often described by
teachers and parents as over-energetic and over-
active. Scientists characterize Attention Deficit
Hyperactivity Disorder children as children with
high extent of physical activity, impulsiveness
and low self-control behaviour, difficulty to adapt
to another activity in the classroom [3, 6, 7, 14,
16, 18]. Their behaviour is also characterised as
over-aggressive, and inattentive. ADHD learners
usually lack expected levels of social compe-
tence, their self-esteem is lower than other peers’
and level of frustration is very high. Their re-
sponses to the smallest impulses are often over-
exaggerated. The main symptoms are hyperac-
tivity (children are physically over-active), im-
pulsiveness (they respond to actions too quickly),
and attention deficit (lack of longer period of at-
tention). Moreover, scientists focus on several
main characteristics of ADHD students [7, 8, 16,
18]. They develop the concepts of impulsiveness,
attention disorder, hyperactivity, lower social
development, and lower self-esteem, memory
disorders, perception and cognitive disorders,
disorders in conceptualisation and speech.

Historically, it has been recognised that crea-
tive drama contributes to the process of the par-
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ticipants’ internalisation of perceptions, and men-
tal representation of reality. Creative drama
teachers suggest that creative drama plays an
immense role in participants’ psychological de-
velopment [1, 2, 4, 5, 9, 12]. Alongside psycho-
logical aspects, drama draws on pedagogical and
social foundations. It has been recognized since
the early years of the 19™ century when pedagogy
as a specific and individual subject within the area
of social sciences was established, emphasising
the essential issues to help children on their jour-
ney to the world of knowledge. As recognized
early, every child has to be provided with oppor-
tunities and called to challenges in order to de-
velop mature critical thinking. Children learn best
when they experience learning and when they
have the opportunity to develop their knowledge
further, when they learn by trials and failures,
by searching for the appropriate solutions and by
being challenged.

Creative drama makes us explore various
imaginary worlds where we may become a part
of other personalities, we use language of symbol
representing real world [19]. In creative drama
we are in imagined role to develop the process
and out of role at the same time to evaluate
the process. We are aware of the fact that what
we do is only as if. He declares that creative
drama is a model for exploring the world. Crea-
tive drama is learning through experiencing; by
active participation, by recognising and partici-
pating in spontaneous social situations and social
relationships, which transcend the reality of
the participant, they learn [12]. Moreover, scien-
tists claim effectiveness of active participation
and experiential learning are the key elements of
successful foreign language learning [10, 20].
It is impossible to produce language without
engagement of the individuals in a dialogue or
a group interaction.

Language and drama hold many aspects in
common. Social aspect is the essential nature of
drama and language they both lay emphasis on
context as the key element of drama and lan-
guage. There is no communication in any lan-
guage nor there is creative drama happening
without social interactions and specific context.

Discussing the issue of traditional ap-
proaches to teaching when a learner with his/her
whole personality and thinking is not involved in
the process of learning fully because the educa-
tional experience is not interconnected with
his/her real-life context experience [19]. In oppo-
sition to traditional teaching, alternative method
of teaching English through the tools of creative

drama emphasises capturing authenticity and
meaning in language.

Narrative aspect of communication has al-
ways been a part of life experience. Communica-
tion in both, native language or foreign languages
often takes place in narrative form. Narration is
as close to children as it is to adults or adoles-
cents. Narration has an implication in the process
of meaning making [1]. Together with the pro-
cess of imitation (mimesis) and enactment, they
create the core elements of drama in education.
Apparently, creative drama may function only in
the context of group or team work. Although
learners contribute as individuals, a purpose of
development of relationships in the classroom is
most probably cooperation. Cooperation increases
communication and social perception of learners
themselves and helps to perceive the others. One
of the research study cooperative activities are
quite rare in our common classrooms [9]. Too
often, children are trained to work individually
and to be competitive about their achievements.
The meaning of creative drama builds up from
the contributions of each individual in the group,
and, if the work is to develop, these contributions
have to be monitored, understood, accepted and
responded to by the rest of the group. Thus, when
the contributions of individuals are accepted and
we respond to them in a certain way, drama en-
compasses purpose and meaning. In order to co-
operate learners, need to be aware of the impor-
tance of their own contributions. Every purposeful
and effective drama activity is built on the founda-
tions of individual contributions and active mu-
tual interactions. Generally, active learning pro-
vides an opportunity to increase social awareness
of language learners and their willingness to take
responsibility for their own learning, and respect
the ideas and opinions of other learners.

Several research studies have already been
conducted about the use of creative drama tech-
niques and their contribution to learning lan-
guages, however, there are not many examining
the use of creative drama as the intervention
techniques [17] in the process of foreign lan-
guage instruction to ADHD learners. The results
of the research showed excellent overall English
language production. Moreover, Miccoli’s research
of college students in the context of second lan-
guage acquisition in Brazil showed the positive
benefits of drama in the oral production of
the language [13]. Students were encouraged to
take risks in foreign language production, which
resulted in better oral performance. The research
focussed on development of writing and critical
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thinking development of students when drama
strategies were used in the classroom [11]. They
both consider language to be multidimensional
phenomenon, and thus it is important to study
and research the impact of drama on overall lan-
guage competence as opposed to only segregated
skill performance. Many researchers agree that
there is a very little classroom research carried
out in the field of creative drama in the context of
second language acquisition [13, 15]. In a study,
carried out the interactive theatre sessions with
the 12 years old students of a secondary school
in England (Exeter) to get students involved in
the discussion about friendship and future of
the humankind in order to maintain justice and
well-being [19]. Over the period of several years,
he interviewed participants of the Interactive
Theatre Programme story, 18 percent had almost
full recall of the programme and the story,
48 percent remembered several key aspects of
the story and the remainder could remember
nothing from the experience. The following part
of the article presented the case study research
results collected throughout the period of three
years. However, one selected variable is only
discussed in the article. S. Hvozdikova provides
further information in the monograph Teaching
Foreign Languages and Special Needs Learners.
Research procedure: Case Study Research
To examine the research questions, the re-
search was divided into two levels. The first was
the study of one specific case, the ADHD English
language learner. Several research methods were
applied in order to examine the case. The major
was the qualitative design of one case study of
eleven years old boy in the small public school in
the south of Slovakia. Within the study of the case,
data were collected from the lessons’ observa-
tions. The main part of the research was the case
study of the selected learner. The intervention
during the selected lessons included using of crea-
tive drama in foreign language teaching at the
lower secondary level of education in a small Slo-
vak public school. Furthermore, the research ques-
tion formulated for the purpose of this study was
as follows: Are the selected techniques of creative
drama as utilised in the study predictors of the
ADHD learner’s foreign language enhancement?
Specifications of the sample
The research sample selection was divided
into gradual stages. The main focus of the survey
was to find out if there were the children with
learning difficulties in our classrooms and what
kinds of problems teachers face when teaching
foreign languages in the inclusive classrooms.

The secondary aim of the sample selection was to
select a school, a teacher and a principal of
the school who would be willing to participate in
the research and would be willing to change
her/his teaching methodology for the time re-
quired. The participants and the subjects of
the case study had to meet several criteria to be
eligible for participation in the research hence
a purposeful criterion sampling method was used
for recruitment.

The participant had to be officially diag-
nosed with ADHD. There are many children
seemingly hyperactive or behaving socially and
academically inappropriate, yet they may not be
diagnosed with the ADHD. It may happen that
such a child is only having some kind of a deve-
lopmental period resulting in some specific unac-
cepted form of behaviour. However, we focused
in our recruitment on the children with ADHD
diagnosis officially confirmed by special educa-
tion teacher and psychologist who had been
working with the child for at least 6 months’ pe-
riod on regular basis.

The teacher had to have minimum of five
years of experience to ensure she is not a novice
teacher or initial trainee teacher. This minimum
level of experience ensured that the participant
had enough knowledge and teaching experience
to draw on when practicing the creative drama
techniques in teaching English as a foreign lan-
guage in their classroom. The teacher had to be
fully qualified (being a holder of “Mgr.” Master’s
degree in Slovakia) to teach English as a foreign
language in a primary or a secondary level of edu-
cation. The teacher/participant had to have basic
knowledge about creative drama in education,
specifically in its use in English language teaching.

Apparently, it was crucial to select the ap-
propriate techniques and approaches suitable for
the purpose of the case study. Some techniques
were refused due to their complex and compli-
cated procedure. Creative drama techniques used
in the instruction and the structure of the lessons
were the following:

1) Movement warm-ups, verbal warm-ups.

2) Drama technique of still image.

3) Drama technique of non-verbal commu-
nication, miming.

4) Drama technique of role-plays and verbal
communication.

5) Paper/fabric ball throwing and catching.

6) Drawing.

7) Drama technique of slow-motion.

The lessons were structured as follows:
A) Warm-up, B) introduction, C) development
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of the topic (usually drama included based on
the text or verbal instruction), D) follow —ups,
E) calm-downs. Classroom management was
held in a non-traditional setting, all the lessons
were arranged in a circle either sitting on the chairs
or on the floor, without common rows. The desks
were kept aside and children moved freely in
the classroom. However, the circles and the group
management was kept organised. The teacher
was the facilitator or a role-play partner. Further
lesson plans or other information regarding
the techniques and structure/management of
the classes are available on request.

Case study research results

Several selected codes of observation were
selected as viewed in the chart (Table 1). Analysis
of the Code seven was selected for the purpose of
this study. The other six Codes of observation
were discussed in the author’s monograph Tea-
ching Foreign Languages and Special Needs
Learners (2020).

Table 1
The Observed Codes
Code one | Use of language unit in a correct
context
Code two | Following teacher’s instructions
in English
Code three | Using the studied unit correctly
Code four | Answers correctly based
on comprehension
Code five | Using other language units correctly
Code six Improvising in using English
Code seven |Using English in conversation

The following data present the occurrence of
the selected phenomena during the most intense
phase of the intervention: April. In order to com-
pare with the data collected before the interven-
tion began the records were examined. To create

exact records of the number of occurrences after
the intervention began was fundamental in order
to compare them with the baseline of the records
before it had begun. The following trend-line
shows the occurrence of use of English during
the most intense phase of the intervention when
the techniques of creative drama were gradual
included into the process of teaching English to
the class that Jim attended. As the trend-line
shows (Fig. 1) his use of English raised. He uti-
lised mostly simple words and phrases the teacher
introduced during the lesson as derived from
the content of the individual lesson. He was not
able to produce his own spontaneous language.
At the age of 11 he was still a beginner learner.

The trend-line clearly shows the tendency
towards English language improvement in terms
of using the language in conversation. The learner
used those parts of language vocabulary and
the language structures that had been introduced
during the observed lesson.

Summary of the research results

Apparently, the findings presented the crea-
tive drama techniques as utilised in the context of
the research as a very effective tool in foreign
language instruction with the specific attention
paid to the learners with ADHD. The findings
showed a very positive response of the learner
with the deficit to the modified lessons, as did his
peers. Generally, as observed, creative drama
supported friendly atmosphere, created positive
social dynamics, which both increased learner’s
motivation and self-confidence in foreign
language use. Moreover, the results of observa-
tions and from the individual interviews, Jim
showed lower number of ADHD symptoms,
mainly, the symptom of attention and concentra-
tion deficits as well as disturbing behaviour com-
pared with the number of behavioural problems

2,5

Code 7: Using English in
conversation

——~Code 7: Using English

15

in conversation

——Linearny (Code 7:

0,5 /
0

Using Englishin
conversation)

Baseline April

November February

Fig. 1. Trend-line of the selected code: Using English in conversation
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before the modification of the lessons began.
Based on the individual interviews the results
showed increased Jim’s self-motivation and self-
confidence. Increased verbal and non-verbal
communication during the course of the interven-
tion contributed to increase Jim’s attention span.
The English teacher expressed her satisfaction
with Jim’s behaviour, Jim showed more interest
in the lesson and he paid more attention to
the content of the lessons. He enjoyed variety of
the activities and tasks he had been assigned.

As the trend-lines indicated, the tendency
of negative elements of his behaviour during
the course of intervention was descending. How-
ever, sometime after the intervention when
the occurrences were recorded, he was very
nervous from the camera recording the class. Fur-
thermore, Jim did not show much of correct Eng-
lish language production. More often, he showed
excitement and surprise. Considering the trend-
line Using English in Conversation, it indicates
increased trends. As the teacher responded in one
of the interviews, Jim had not used English
in conversation at all. Clearly, there was an ex-
pected increased number of observed English
words and phrases used in his conversation.

Summary

The purpose of the study was to present
the results of the case study research that the re-
search team conducted in a public school in Slo-
vakia. The subject of the research was carefully
selected. It was an eleven years old boy diag-
nosed with ADHD, learning English as a foreign
language, his level of proficiency was beginner.
The research was based on the presumption that
the specifically selected creative drama tech-
niques utilised in language teaching might have
contributed to the progress displayed in the study.
The results of the case study supported the pre-
sumption of improving foreign language skills of
the ADHD learners when the intervention crea-
tive drama techniques were used in teaching Eng-
lish as a foreign language. The future research is
planned to aim at higher number of the learners’
research subjects and to the longitudinal approach
to the research.

Publication of the article was supported by the APVV
(Slovak Research and Development Agency) under
the contract number APVV-17-0071 and the VEGA
(National Grant Research Agency) under the contract
number VEGA 1/0062/19.
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U3BPAHHbIE ACMEKTbl TBOPYECKON PAMbDI
N OCOBbIE NOTPEBHOCTU U3YYEHUA
B OBPA3OBAHUN MHOCTPAHHOI'O A3bIKA

C. Xeo3dukoea

YHusepcumem um. KoHcmaHnmuHa ®@unocoga 6 Humpe, e. Humpa, Crniogakusi

OCHOBHBIM BKJIQJIOM CTaTbU SIBJISIOTCS TEOPETHUYECKHE OCHOBBI M PE3yNIbTaThl HCCIEI0BA-
HUH, KOTOpPBIE NPE/ICTAaBICHBl B KOHTEKCTE OOYUEHMsI aHIIIMHCKOMY SI3bIKY KaKk MHOCTPaHHOMY
y4aIuXxcsi ¢ CHHAPOMOM JeduunTa BHUMaHus u runepaktiuBHocthio (CABI). B craree npen-
CTaBJICHBI JaHHBIE JIOHTUTIOJHOIO UCCIEN0BAHUS, KOTOPOE MPOJODKANIOCh TpU rofa. B pesyib-
TaTax UCCIIEAOBAHUS ITOAYEPKHUBACTCS CIIOCOOHOCTD y4arerocs ¢ CABI oTBeuaTh Ha HHOCTpaH-
HOM SI3BIKE U CTIOCOOHOCTH paboTaTh Ha 3TOM SI3BIKE B IIKOIBFHOU 00CTaHOBKE. B cTaThe ompene-
JISIOTCSL OCHOBHBIE Xapakrepuctuku ydammxcs ¢ CIBI' m ommceiBaeTcst TBopUeckas Ipama B
Ka4yecTBe MHHOBAIIMOHHOTO MOIX0/a K 00YUYEeHHIO HHOCTPAHHBIM SI3BIKaM; MPEICTABICHBI SMITH-
pHUYecKre JaHHBIE POBEACHHOTO MCCIEAO0BaHNA. DMIIMPHYECKOE HCCIIEIOBaHNe OBLIO TIpOBee-
HO B CpefHEeH ToCyIapCTBEHHOW mIkojie Ha rore CroBakuu. BeiOopka aiis muccienoBaHus ObLIa
THIATEIBHO 0TOOPaHa, U BCE JAHHBIC XPAHWINCH B MOJIHOW KOH(UACHIIHATLHOCTH. JanbHeiinue
HCCIIEIOBAHMS M PE3YJIbTAaThl 00CYKAAIOTCA B CIEAYIOIIeH MOHOrpaduy, HalIMCAaHHOW aBTOPOM.

Kniouegvie cnosa: unoszviunoe obpazosanue, meopueckas opama, yyawuecsi ¢ G/{BI".
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