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Abstract. To create comfortable conditions for international students at Russian universities academics
should have high fluency in English for specific purposes (ESP) and be able to use English as instruction
language in the educational process. Moreover, digitalization of all the spheres of human life forces educa-
tors to use distance learning technologies. However, the members of the academic staff are not always able
to use suitable digital tools when teaching in a foreign language.

The purpose of the research is to develop and implement a complex of digital distance learning tools for
the faculty that study at ESP courses of the continuing professional development program “Lingva” realized at
South Ural State University. The authors defined the concept of “digital distance learning tools”; evaluated
the degree of awareness of the academics of the types and purposes of digital tools in distance foreign lan-
guage learning. The effectiveness of the use of digital tools in distance foreign language learning was ana-
lyzed; the educators’ attitudes to the types of digital distance learning tools were identified. A complex of
digital distance learning tools based on the analysis of educators’ needs was introduced into teaching Eng-
lish. Theoretical (analysis of modern scientific and methodological literature) and empirical (questionnaires,
interviews, methods of mathematical processing of the data obtained) methods were applied.

The findings revealed that the major part of the surveyed academics were not aware of some digital
tools and the possibilities of their application. Educators implemented some typical digital distance learning
tools at their lessons, and would like to learn more about language learning platforms, sites for the develop-
ment of speech activity types, and other features of LMS Moodle. Educators, in general, do not apply digital
tools to the full extent for two main reasons: they do not have enough time to master necessary skills and
they often encounter technical challenges. The findings may assist lecturers, language training practitioners
in ESP training for academics via digital distance learning tools.
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cTyzneHToB. B ycnoBusix mudposuzannu Becex cdep KU3HN 00IIECTBA MPETIOIAaBATENN BbIHYKIEHBI UCIIOJIb-
30BaTh JUCTAaHIMOHHBIE (POPMBI 00yUEHHMs, HO MHOTIa OHU HE CIIOCOOHBI MCIOJIB30BaTh MOAXOISIIHE 1K ]-
pOBBIE cpezicTBa NpU 00yYEHHH MHOCTPAaHHOMY si3bIKy. Llenb uccienoBanust — pa3paboTka M BHEIpPEHHE
KOMIUIEKCa IM(POBBIX CPEICTB JUCTAHIMOHHOTO 00yueHus1 B 00pa30oBaTelIbHOM IIpoliecce Ha MpuMepe 3a-
HATHH 110 MPO¢eCcCHOHATBHO-OPHEHTHPOBAaHHOMY MHOCTpaHHOMY s13bIKy 1uist HIIP nonomnurensHo# mpo-
(heccHOHAILHOW TPOTrpPaMMBI TIOBBIIIEHNS KBaMpUKan «JIuarea» HOxHO-YpaibcKkoro rocy1apcTBEHHOTO
yHHBepcHuTeTa. [locTaBiieHbl M pelIeHbl CIeIyIoIue 3aJadi: IPOaHAJIM3MPOBAHO IOHATHE «IH(POBBIE
CpeICTBa TUCTAHIIMOHHOTO 00Y4eHMs MPUMEHNUTENBHO K JOTIOHATENEHOMY 00pa30BaHMIO; BBISIBIIEHA OCBE-
nomnenHocts HITP o Bupax u memsix mugpoBBIX CPEACTB MPU IUCTAHIIMOHHOM OOYYEHHH B YHHUBEPCHUTETE;
npoaHanm3nupoBaHa 3()(HEeKTUBHOCTE WCIOIB30BAHUS HU(MPOBBIX CPEICTB IPU MUCTAHIIMOHHOM OOYyYECHUH
MHOCTPAHHOMY 513bIKY; BbIsiBIeHO oTHOmeHne HIIP k ncrnonb30BaHUIO HU(PPOBBIX CPEACTB TUCTAHLIMOHHO-
ro oOy4eHus ¥ UX MIPUMEHEHHIO B KaUeCTBE CPEACTBA SI3BIKOBOI TIOATOTOBKHM; HA OCHOBE aHANIN3a MOTPed-
HOCTeH IpernojaBaTeneil BHEAPEH B IPOLecC O0YUSHNUS aHMIMHCKOMY S3BIKY KOMILIEKC HHU(PPOBBIX CPECTB
JUCTaHIIMOHHOTO 0o0yueHus. B Xoze mccienoBaHusi NPUMEHEHBI TEOPETHYECKUE (aHAIN3 COBPEMEHHOM
Hay4YHO-METOIMYECKOM JTUTepaTyphl) U IMIMPHUECKUE (AHKETUPOBAHUE, HHTEPBBIO, METOJIBl MaTeMaTHue-
CKOll 00pabOTKH MOJTyYEHHBIX JaHHBIX) METOABL. Pe3ysbraThl nccieioBaHus MOKa3au, 4To 0oJblIas 4acTh
HITP panee He 3Hana 0 HEKOTOPBIX BUAAX LU(PPOBBIX CPEJICTB U BOBMOXKHOCTSX MX mpuMeHeHus. [Ipenona-
BaTEJM XOTeIH ObI OOJIbIle Y3HATH O IUIaThopMax i U3y4eHHs s3bIKa, caiTax AJsl 0OydeHUs! BUIAM pedn
u apyrux Bosamoxsoctsix LMS Moodle. [IpenonaBatenu, kak npaBuiio, He IPUMEHSIOT HU(PPOBBIE CPECT-
Ba B MIOJHOW Mepe IO JBYM OCHOBHBIM NPHYMHAM: Y HUX HET JOCTATOYHOTO BPEMEHHM JUIsi OCBOCHUS HE0O-
XOAMMBIX HABBIKOB, M OHM YacTO CTAJKMUBAIOTCS C TEXHUYECKUMHU TPYIHOCTAMHU. [loiydeHHbIe pe3yapTaThl
MOTYT IIOMOYb MPEOIaBaTeINsIM, CIEIHANINCTaM B 00JIaCTH SI3IKOBOM NMOATOTOBKM B 00yuenmu HIIP mpo-
(eccroHaIbHO-OPUEHTHPOBAHHOMY MHOCTPAHHOMY SI3BIKY C IOMOIIBIO LU(POBBIX CPEICTB JUCTAHLIUOH-
HOTO O0yYCHHS.

Kniwouegvie cnosa: nudpoBbie CpeicTBa TUCTAaHIMOHHOTO 00yueHus, kypc ESP, npodeccnonansuas
S3BIKOBAs IOATOTOBKA, noaroToBka HIIP, oOpa3zoBaTenbHbIl poLiecC YHUBEPCUTETA, CUCTEMA YIIPABICHUS
o0y4enuem (LMS), muiatdopmbl 11 M3yUeHHs S3bIKOB

/na yumuposanua: Kuzmina N.N., Kochkina D.V., Kuzmin M.G. Digital distance learning tools in
academics’ ESP training // Bectauk IOYpI'Y. Cepust «O0pazoBanue. Ilenarormueckne Haykm». 2022.
T. 14, Ne 2. C. 81-94. DOI: 10.14529/ped220208

Introduction

In the modern world more and more young
people want to get education abroad and join in-
ternational scientific community. As a result,
the Russian education system needs to attract
foreign students and improve conditions for their
studying. This need is formulated in the national
project “Education” (2019—2024) and the subpro-
ject “Export of education” (2017-2025) and the
key goal is to improve the conditions for foreign
citizens and raise the level of their education in
Russia, as well as to increase the recognition of
Russian education in the international educational
market [18].

Foreign students’ training can be successful
mainly due to academics who are able to teach
foreign students in English. Thus, there is a need
to train and teach academics professional lan-
guage in English, but we have to do that through
distance learning due to active digitalization of
higher education.

ESP (English for Specific Purposes), which
1s sometimes called CLIL for adults, combines

language learning and study of any other discip-
line. ESP is comprised of Business English, Eng-
lish for engineers, financial experts, lawyers, doc-
tors, pilots, etc., in other words ESP may be de-
scribed as English for the diverse range of
specialties and economy sectors. ESP training
helps to meet special needs of students and em-
ploys appropriate methodology for a specialty,
focuses on relevant for this specialty language in
terms of grammar, vocabulary, register, discourse
and genre. ESP can be learned by professionally
employed specialists with sufficient professional
experience, and university students who are still
training to work in a particular field. Thus Eng-
lish may act as a tool for professional communi-
cation only or as a tool to introduce new topics,
approaches, methods to students in their field,
thus language learning goes along with the study
of a special discipline [6].

Leading universities in Russia are changing
their growth strategies to satisfy the demands and
challenges of the fourth industrial revolution and
to level up their competitiveness. The state pro-
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gram (Project 5-100) to support leading Russian
universities was launched in 2013. South Ural
State University (SUSU) as one of 21 participants
involved into this project, and now ‘Priority
20307, considers transformation into a SMART
university to be its main goal. Moreover, it also
focuses on training a new generation of leaders
able to cope with global challenges of sustainable
development and make the world a better place.

Smart educational environment in the uni-
versity implies flexible interactive educational
environment (digitalization of education), free
access to information, personal approach to
teaching, project implementation and creation of
an integrative scientific and creative space.

Educators are supposed to provide condi-
tions for autonomous acquisition of necessary
skills for a variety of learners in an interactive
form, exchange content, get feedback, and develop
educational products. To satisfy these needs,
SUSU has launched its own production of up-to-
date teaching aids and has introduced modern
forms of distance learning — e-learning and
b-learning, as well as mass distance courses in
the MOOC format. Especially for academics
there has been developed continuing professional
development program “Lingva” to teach them
basic English, ESP and EMI etc. and thus to
avoid difficulties in teaching international stu-
dents in the future.

Digital tools are presented by a number of
digital platforms (Facebook, Edmodo, TED,
Google docs), digital tutorials and e-books, pre-
sentation tools, online communities (blogs, Twit-
ter), mobile applications, LMS (Moodle, Coursera,
EdX), webinars and other digital media, the use
of which is possible both from a desktop computer
or laptop, and from smart devices (tablet, smart-
phone, smart TV). But the use of digital tools
should not exclude the use of traditional methods
of teaching, they are supposed to go along and
provide alternative ways of interaction between
educators and students.

When considering training a foreign lan-
guage at the university we list among main ad-
vantages that the incorporating of digital tools
will bring into the process that students like
learning based on authentic modern resources
and that it provides for communication in real
contexts, including online communication. Be-
sides, this is to be thought as a way to encourage
students to use English for communication
beyond the study-room and to learn a foreign
language autonomously.

In spite of obvious advantages, not all parti-
cipants of the educational process realize how im-
portant it is to integrate digital distance learning
tools in teaching and learning a foreign language
in higher school. Certain researchers explain it by
the fact that there still exist such factors as nega-
tivism towards the education digitalization, lack
of computer literacy, disagreement between the
chosen technology and pedagogical goals and
tasks, difficulties in solving users’ problems, time
and effort consuming development and imple-
mentation of courses [1].

The objective of the research is development
and implementation of a complex of digital dis-
tance learning tools in the educational process on
the example of the ESP classes for the academics
of continuing professional development pro-
gram “Lingva” of the South Ural State University.
For this purpose we consider it to be necessary
to start with defining the concept of “digital dis-
tance learning tools”, understanding how aca-
demics and educators see using digital distance
learning tools in the academic practice, then to
identify the grounds to incorporate new techno-
logies into teaching and studying a foreign lan-
guage and, finally, to reveal the benefits both
educators and learners can gain from the applica-
tion of this technology.

The subject matter of the study is identified
as the process of professional language training
at the non-linguistic higher school environment.
As for the scope of the study it is digital distance
learning tools application as a means of aca-
demics’ professional language training.

As with researching any specific field,
the first step is to give a literature review.

Literature Review

Information technologies have been an inte-
gral part of modern life for decades. The fact
could not but find its reflection in the field of
education. For instance, electronic platforms al-
low educators to organize high-quality online
teaching.

Scientists mainly research the question of in-
tegrating digital tools into the educational process
in the context of different categories of learners,
specifically, using computer-assisted technolo-
gies in elementary school [26], in secondary
school [23], in the system of higher education
[28]. Simultaneously, an increasing number of
scientific publications are being devoted to out-
lining the positive effect of e-learning tools re-
gardless of the age group or an educational level
of learners. Researchers have proved that imple-
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mentation of digital technologies results in higher
degree of students’ involvement and motivation
[5], expansion of the range of interaction patterns
and, consequently, opportunities for students [3],
enriching students' experience and applying know-
ledge in practical situations [16].

At the same time, in some publications
the authors express concern about negative con-
sequences of introducing digital tools, as well as
problems that accompany or result from such
experiments. All the negative effects fall under
two categories, that is technological and non-
technological. The former category includes such
problems as poor access to necessary sources at
places with a weak coverage of the high-speed
Internet [24], high cost of equipment / service
and other financial issues [7]. Among non-
technological problems researchers specify the
negative psychological effect [4], cheating during
tests and distractions during class time, teachers’
lack of technical and theoretical knowledge [11].

A number of scientists pay special attention at
such issues as integrating digital tools in teaching
a particular discipline, for example mathematics
in secondary school [23], financial disciplines to
students of higher educational institutions [14],
in the system of teaching foreign languages [8]
and others. Looking for and selecting effective
smart tools suitable for the purposes of a certain
discipline is a separate field of research.

We will focus on the process of academics’
professional language training at the non-linguistic
higher school, that is why we will primarily con-
centrate on how researchers interpret principles
and approaches in terms of organizational aspects
of teaching a foreign language in the university
environment. Some authors who have chosen
the same subject area devote their publications to
how the role of a teacher is changed due to using
digital distance learning tools in the educational
process and how it increases students’ autonomy
in learning a foreign language [2]. Other authors
reveal a number of didactic peculiarities of foreign
language teaching for both academic and scientific
purposes in smart-education [10], the employ-
ment of digital tools in the system of part-time
education [27], the process of students’ self-
guided work organization with the use of digital
tools to study a foreign language for professional
purposes [21]. Despite the fact that studied publi-
cations cover different aspects of the field under
investigation, there is a limited number of studies
devoted to questions of integrating digital tools
into the system of academics’ ESP online training.

Before we start describing the research me-
thodology and the introduction of digital dis-
tance learning tools incorporated into language
teaching, it is necessary to define the concept
“digital distance learning tools” as the key con-
cept of this research. In fact, the term has no gene-
rally accepted definition. Nevertheless, we will
use the definition from Oxford Dictionary, being
a most established and acknowledged source.
According to Oxford Dictionary, “digital” is de-
fined as “involving or relating to the use of com-
puter technology” (https://en.oxforddictionaries.
com/definition/digital), and “technology” is de-
fined as “the application of scientific knowledge
for practical purposes, especially in industry”
(https://en.oxforddictionaries.com/definition/
technology). Distance learning is considered to
give learners an opportunity to be more engaged
in the learning process [17].

Combining these two concepts, O. Kalugina
and N. Tarasevich define smart technologies as
“technologies which have educational utility,
programmed so as to be capable of independent
actions giving students and teachers an access to
the world outside a classroom” [8].

This definition highlights an important fea-
ture of smart technologies: they provide for con-
tinuous access to any information from all over
the world, which means that smart technologies
are the key to getting worldwide content and thus
going beyond the classroom in the digital format.

Smart technologies have one more important
characteristic: they enable interactivity. This as-
pect is emphasized in E. Zhdanov's definition:
“Smart technologies in education are technolo-
gies based on combining technical, pedagogical
resources for teaching in an interactive educa-
tional environment with the help of specially de-
veloped content” [30]. The use of multimedia is
not the only manifestation of interactivity, since
it also expresses itself through interacting with
the surrounding environment, the ability to in-
stantly respond and adapt to changing conditions.
This feature is closely connected with flexibility
of smart technologies that enables educators
to adopt them to learners’ individual needs
which, in its turn, facilitates personalization of
education.

The conventional classification of speech ac-
tivities into writing, reading, listening and speak-
ing, prompts a logical classification of a variety
of digital distance learning tools according to
which skill they are designed to develop. There
can be found different sites that aid in developing
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comprehensive skills for each of the mentioned
speech activities [12].

Having reviewed the definitions presented
above, we will operate with the following defini-
tion: digital distance learning tools are presented
by both smart and online technologies that allow
educators as well as students to come up with
digital learning resources and combine their own
and authentic content of the international com-
munity to learn a foreign language in an interac-
tive educational environment.

Materials and Methods

In the course of the study, theoretical (ana-
lysis of modern scientific and methodological
literature) and empirical (questionnaires, inter-
views, methods of mathematical processing of
the data obtained) methods were applied.

We set several tasks in our research:

1) to identify what digital distance learning
tools are, we made literature analysis and came to
the conclusion that we should use digital distance
learning tools that allow educators as well as stu-
dents to come up with digital learning resources
and combine their own and authentic content of
the international community to learn a foreign
language in an interactive educational environ-
ment;

2) to reveal the awareness of the academics
about the types and purposes of digital tools
in distance learning at the university, as well as in
foreign language classes, a questionnaire, inter-
view (among three “Lingva” groups of academics)
were applied;

3) to analyze the frequency and effectiveness
of the use of digital tools in distance learning
a foreign language, a questionnaire, interview
(among three “Lingva” groups of academics) were
implemented;

4) to gain educators’ interests and difficulties
in relation to the types of digital distance learning
tools and their use as a means of language training,
needs analysis (among lecturers of English from
South Ural State University) was used;

5) based on the analysis of the results and
educators’ needs, a complex of digital distance
learning tools were introduced into the process of
teaching English (the Edmodo language learning
platform, sites for the development of speech
activities and the new online course “ESP course:
Economics and Management” through LMS
Moodle).

The “Statistical Package for the Social Sci-
ences” (SPSS), a programs package for analysis,
data presenting, that is used mostly in the social

and behavioral sciences, was implemented in
the study. Besides we used Cronbach’s alpha as
a measure of scale reliability.

Respondents. The participants who were
asked to answer the questions of the question-
naire were mostly assistant professors, associate
professors, full professors of the continuing pro-
fessional development program “Lingva” at South
Ural State University (national research univer-
sity), Chelyabinsk, Russia. The experiment was
carried out in September 2021. Academics from
similar vocational training programs were also
asked if they would participate in this study by
completing the questionnaire and answering
the questions of the interview.

Almost all academics who we approached
agreed to participate, and a total of 55 completed
questionnaires were obtained and interviews
taken. Although the questionnaire and the inter-
view did not represent responses from all the fa-
culty members of the said university, they still
show some interesting points revealing general
understanding of digital distance learning tools
in the academic environment.

There were involved 55 respondents all in
all, 33 or 60% of them were female while 22 or
40% were male. Thus more female respondents
were eager to participate in the experiment than
male ones. According to the position at univer-
sity the distribution of respondents is as follows:
26 or 47% are associate professors, 16 or 30%
are assistant professors, 10 or 17% are postdocs
and 3 or 6% are full professors. So the greatest
number of participants of the survey belongs
to associate and assistant professors, and then to
postdocs.

As to the age of the participants, 28 (50%) of
them belong to the age group of 30-39 years old,
followed by 17 (30%) belonging to the age group
of 20-29 years of age. Those aged between 40
and 49 compose 7 or 13% of respondents while
3 or 6% are above 50 years and nobody below
20 years of age participated in the survey. Such
division of age groups stands for the fact that
relatively young academics usually outnumber
older ones at vocational training courses.

The authors interviewed 36 educators (lec-
turers of English) to find out if the educators of
SUSU are ready to implement digital distance
learning tools for professional language training,
and what problems they face, when applying
digital distance learning tools for teaching Eng-
lish at the university.

The respondents (academics who study ESP)
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stated their institute or school at the university,
sex, and age. The survey is based on the results
of interviews and answers to five questions about:

1) reasons to use digital distance learning
tools;

2) types of digital distance learning tools that
academics use most frequently at the university;

3) types of digital distance learning tools for
a foreign language academics are aware of;

4) frequency with which academics use
digital distance learning tools to learn a foreign
language;

5)if digital distance learning tools assist
academics in mastering professional language in
English and in what way.

Educators-lecturers of English from South
Ural State University were asked four more ques-
tions during the interview. Questions for those
who teach English were about:

1) if communication with students via digital
distance learning tools is different from the face-
to-face communication;

2) if educators want to know more about
digital distance learning tools and use them in
an educational process;

3) types of digital distance learning tools
that educators would like to know more about in
English;

4) difficulties educators have to deal with
when applying digital distance learning tools
in English.

The Questionnaire and Interview Methods in
the Research. Questionnaires are considered to be
one of the most common diagnostic tools. Unlike
tests, questionnaires do not contain correct and
incorrect answers. They only reflect a person's
attitude to some ideas, the extent to which they
agree or disagree with certain statements. When
preparing questionnaires, a researcher creates
questions so that the answers will provide the
information relevant for purposes of the research.
Questionnaires can be used in different formats
and cover different categories of respondents.
The art of this method lies in the fact that ques-
tions should be properly worded and arranged,
taking into consideration the requirements of
a given survey. This method is quite popular.
When anonymous, questionnaires let participants
feel free and answer the questions sincerely and
openly. Closed and open-ended questions provide
information that can be easily converted into
quantitative (e.g. count “yes” or “no”) and quali-
tative (e.g. analysis of words used to express
opinions) data [22]. The data derived from ques-

tionnaires summarise subjective opinions of re-
spondents and may not be informative in
the analysis of emotions or feelings. Question-
naires lack details, due to the limitations of space
provided for written answers.

At the same time, interviews allow researchers
to get more information about the subject matter.
Besides, respondents usually give answers more
spontaneously, emotionally and reveal their
thinking in a more detailed way.

Our research questionnaire revealed how
familiar academics are with different types of
digital distance learning tools. The interview in-
dicated academics’ level of competence in em-
ployment digital distance learning tools in Eng-
lish.

Results and discussion

The research is designed to gain academics’
idea of using digital distance learning tools for
learning the professional language in English and
educators’ interests and difficulties in applying
them as a means of language training. The ana-
lysis of answers is presented in terms of percen-
tage, which shows most frequently used answers
and typical ideas.

The questionnaire and interview below
(among three “Lingva” groups of academics) were
applied to see their understanding of the digital
distance learning tools types, purposes and fre-
quency of usage for learning ESP.

Reasons to use digital distance learning
tools. We analysed the data according to the most
frequently used answers:

e to encourage academics to learn compli-
cated professional language in English— 32%;

e to learn a language with a certain degree of
comfort — 15%;

e for academics to become active partici-
pants of the educational process — 21%;

e to deal with communication tasks on their
own — 20%;

e to reveal academics’ potential — 12%.

Types of digital distance learning tools that
academics use most frequently at the university.
One of the questions implied that the staff mem-
bers will name the types of digital distance learn-
ing tools they use most often at the university.
The results are shown below in Table 1. The first
two positions in Table 1 show most frequently
mentioned types in academics’ worksheets.
However, we should point out that academics are
not acquainted with many types of digital dis-
tance learning tools, it means that they do not use
them at their lessons of professional English.
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Table 1
Frequency of using digital distance learning tools
at the university by the surveyed faculty members

Types of digital distance
P learniri:’g tools Frequency
Social networks (VKontakte) 46%
Computer programmes 28%
LMS Moodle 26%

Types of digital distance learning tools for
a foreign language academics are aware of.
We asked academics about the types of digital
tools they know which they can use for learning
a foreign language. The answers show that re-
spondents are aware of only a limited number of
available digital distance learning tools. Besides
the types given in the previous question, our
analysis in Fig. 1 shows that social networks,
computer programmes and LMS Moodle are
most frequently mentioned types in the answer
sheets.

Frequency with which academics use digital
distance learning tools to learn a foreign lan-
guage. Academics were asked to estimate how
often they use digital tools for learning a foreign
language. 72% of respondents said that though
they had already studied a foreign language at
some other training program and they had an
online course, they hardly ever did any tasks in
LMS Moodle, because they were optional. The
same respondents use different remote online
sites quite often on their own beyond the lessons
frame, and 28% less often. Fifty-five respondents
mentioned that LMS Moodle is a great means of
professional language training in English. They

Computer
programmes;
38%

TYPES OF DIGITAL DISTANCE LEARNING TOOLS
Online sites;

6%

wanted to learn a foreign professional language
under educators’ supervision through LMS
Moodle without rejecting face-to-face communi-
cation.

We also asked follow-up questions in the in-
terview after the questionnaire. The interview
proved the answers gained in the questionnaire
and showed the same results concerning:

If digital distance learning tools assist aca-
derrics in mastering professional language in
English and in what way. In response to this
question all the respondents answered affirma-
tively. Among the major advantages of using
digital distance learning tools in learning a for-
eign language they name an interactive context of
educational environment; a huge choice of opera-
tion forms and modes; flexible approach to the
choice of teaching methods; opportunities of
training speed control, intensity and optimization
of training load; information saturation; opera-
tional updating of training materials and feedback
communication.

It is obvious from Table 2 that the Cron-
bach’s Alpha value is acceptable, it reaches 0.625
for the five questionnaire questions. It shows that
the questionnaire has an acceptable degree of
stability and can be relied upon in the study field.

Table 2
Statistics of reliability for academics’ survey

Cronbach’s alpha Questions number
0.625 5

Needs analysis (among lecturers of English
from South Ural State University) was made

Social
networks;
46%

Fig. 1. Types of digital distance learning tools
that academics indicated by frequency
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to gain educators’ interests and difficulties in ap-
plying digital distance learning tools as a means
of language training. Educators (lecturers of Eng-
lish) from South Ural State University answered
in the interview the following four questions
about:

If communication with students via digital
distance learning tools is different from the face
to face communication; If educators want to know
more about digital distance learning tools and
use them in an educational process. For the first
and second questions positive answers comprised
100% in agreement. It indicates the necessity of
implementing digital distance learning tools
in academics’ ESP training and the importance
of learning more about such tools.

Types of digital distance learning tools that
educators would like to know more about in Eng-
lish. Educators (lecturers of English) were asked
what types of digital tools they would like to have
more information about, especially about oppor-
tunities of using them in learning and teaching
English. Our analysis in Fig. 2 shows that almost
half of the respondents expressed their wish to
have such information about all the types of
digital distance learning tools. There have been
detected differences in responses concerning
questions about digital tools in native and foreign
languages. The answer “Social networks” was not
given. “Learning language platforms”, “Online
sites” and “LMS Moodle” are regarded by educa-
tors as the most significant in mastering digital
distance learning tools for a lesson of English.

Difficulties educators have to deal with when
applying digital distance learning tools in Eng-
lish. The most frequently used answers the ana-
lysis revealed are the following:

e cducators consider themselves not quite
confident in using digital distance learning tools —
36%:;

e mastering LMS Moodle and all other types
needs time resources — 24%;

e educators are not aware of application and
creation of some types of digital tools — 24%;

e cducators are ready to deal with all the dif-
ficulties, design online courses through LMS
Moodle and employ digital distance learning tools
at their lessons — 16%.

It is clear from Table 3 that the value of
Cronbach’s Alpha is very high, reaching 0.85 for
the questions of the questionnaire. It indicates
that the questionnaire has a high stability degree
and can be relied upon in the study field of appli-
cation.

Table 3
Statistics of reliability for educators’ survey

Cronbach’s alpha Questions number
0.85 4

The gained data show that digital distance
learning tools should be commonly applied as
a means of training both in learning and teaching
foreign languages. Application of a wide range of
digital tools of different types helps to diversify
the process of professional language training and
encourage academics to master professional lan-
guage in general.

Following the theoretical analysis, educa-
tors’ needs, the questionnaire and the interview
analysis, we consider applying in teaching Eng-
lish the below listed complex of digital distance
learning tools: a language learning platform
(Edmodo), sites for the development of speech

Main EDUCATORS’ NEEDS ANALYSIS

types; 11%

LMS
Moodle;
12%

Learning

language

platforms;
15%

All types;
48%

Fig. 2. Educators’ needs analysis
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activity types (Blogger, Breakingnewsenglish,
Vocaroo), and a new online course, “ESP course:
Economics and Management” which develops
the English language and was specially designed
and implemented through the Moodle.

Online Professional Course “ ESP Course:
Economics and Management”. We interviewed
the educators (lecturers of English) what types of
digital distance learning tools they would like to
learn how to use in English, and they mentioned
learning language platforms, online sites and LMS
Moodle. That is the reason why there has been
worked out a new online foreign professional
language development course “ESP course: Eco-
nomics and Management”.

This online ESP course was designed for aca-
demics. The major aims of this course are to raise
the effectiveness of foreign professional language
learning by providing academics with a huge
number of additional materials for studying and
improving language skills and to boost the profes-
sional language mastering in English in the field
of Economics and Management.

The ESP course has two parts: Economics
and Management. The Part “Economics” con-
tains 6 units and 4 interconnected modules in
each unit. The standard modules are as follows:
Vocabulary, Time to Read, Time to Write and
More to Explore (additional material). The Part
“Management” contains 7 units and the same
4 interconnected modules. All these modules pur-
sue the purpose to integrate the process of deve-
loping all the skills in learning the professional
language and also to encourage independent ac-
tivity and better mastering of the professional
language in English in the field of Economics and
Management. At this stage we follow the indi-
vidual and needs-oriented principle. The online
foreign professional language development
course has a simple structure and user-friendly
interface even for those academics whose level
of English is quite low and who are proficient in
the use of modern technology.

The structure of each unit in the parts “Eco-
nomics” and ‘“Management” is the same through-

out the course. Each unit starts with the Vocabu-
lary module, which consists of interactive exer-
cises for different kinds of professional voca-
bulary points (drag and drop, fill in the gaps,
matching), games and quizzes. Bright and infor-
mative pictures accompany all vocabulary exer-
cises and that helps students understand and do
the tasks properly. At the beginning of the vo-
cabulary module there is an information block
called Language Summary. The Language Sum-
mary block is in fact the glossary listing the core
words on the topics of the corresponding unit,
which helps to expand the user’s vocabulary of
high-frequency professional words and phrases.
Find the examples below in Table 4.

The block of exercises include interactive
vocabulary exercises designed to develop word-
formation skills and contextual deduction, to dif-
ferentiate and identify lexical units, to think of
lexical equivalents, etc. All types of exercises
allow to revise and activate the lexical minimum
of the unit, encourage academics to use profes-
sional vocabulary, use proper vocabulary in spe-
cific situations relevant to the purpose of the com-
munication.

The Time to Read module helps to build up
professional vocabulary and consolidate gram-
mar. The texts are selected in accordance with
the topics so that all the necessary vocabulary
from the Language Summary block can be ac-
tively used. The reading module contains engag-
ing and motivating texts, followed by challenging
tasks which are aimed to help academics to read
better. Among other things learners are required
to guess the contextual meaning of words and
phrases and identify true or false information in
the tasks that follow the texts.

The Time to Write module provides aca-
demics with clear tips and detailed instructions on
how to write business letters. Only after learners
study the instructions and samples they move
forward and perform a guided writing task on
their own. In modern societies people mostly
communicate via the Internet, social networks
and a variety of mobile applications [9, 15, 29].

Table 4
Units and vocabulary topics
Part Unit Vocabulary
Economics Government and taxation Types of taxes Government and taxation
Economics Efficiency and employment Trends shaping Efficiency and employment
the global economy
Management Managing across cultures Managing diversity Managing across cultures
Management Recruitment Head hunting Recruitment
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These writing tasks facilitate using professional
vocabulary of the unit, while focusing on punc-
tuation, spelling, connectors and practicing many
other writing skills. Nowadays academics are
expected to have a high level of competence in
writing professional emails, their CVs, memos,
proposals and other types of professional and
personal documentation.

The More to Explore module contains addi-
tional tasks aimed to help academics enrich their
knowledge in the field of Economics and Ma-
nagement, master high-frequency phrases in pro-
fessional situations, e.g. recruitment process,
managing across cultures or how to motivate
staff, etc. Table 5 presents the modules’ content
in the online ESP course.

This new online foreign professional lan-
guage development course “ESP course: Econo-
mics and Management” allows educators to have
more time to practice speech at the online lessons
as academics can get familiar with necessary
background information at any time at their con-
venience and prepare questions in advance [13].

Edmodo: a Language Learning Platform.
Bearing in mind that educators would like to learn
how to use learning language platforms, we chose
and implemented the language learning platform
Edmodo. The platform creates free and secure
educational environment and provides opportu-
nities to model effective virtual collaboration and
improve learning effectiveness.

Edmodo is rapidly gaining popularity in
the world, which allows an educator to organize
remote interaction with students. Since it is free
and available for educators even in remote cor-
ners of the world, Edmodo is good for using as

a platform for interaction both by individual edu-
cators or an educational institution as a whole.
We can recommend applying Edmodo in order
to arrange the educational process, facilitate pro-
fessional development of an educator, organize
interaction between administration, educators,
parents.

Edmodo provides an educator for the fol-
lowing options: while organizing the educational
process one can create classes and study groups,
post tasks in many formats, upload all kinds of
files and links, create a library, post messages
on the wall seen by all the participants or send
personal messages. Besides, the platform gives
an educator a technical possibility to carry out
surveys, create and post tests, quizzes, create
a calendar of events, print a list of students and
a schedule of assignments from Edmodo, embed
links, videos, images, audio in posts on the wall
and in assignments. Educators can also track
the results of students' performance in tests, as-
signments, use electronic journals. Furthermore,
Edmodo facilitates to arrange both daily educa-
tional routine and project and research activities,
thus providing for a chance to stimulate all types
of educational activities [19, 20, 25].

One of educational options provided by
the platform has been realized in the process of
academics' professional language training in the
project “Managing across cultures”. In the frame-
work of this project academics were encouraged
to join the professional community, watch the
relevant videos and do a number of online tasks.
The results of their work were discussed online
when academics made their presentations about
managing across cultures. Table 6 presents

Table 5

Modules’ content in the online ESP course

Module Content

Types of exercises

Vocabulary Interactive exercises

. Match words with the translation

. Match words with definitions

. Match words with pictures

. Fill in the gaps with a proper word

Drag and drop the word into the text

Time to Read Interactive exercises, attached texts

. Answer the questions

. Match titles to the paragraphs

. Fill in the gaps with the missing sentences
. Mark the sentences TRUE or FALSE

Time to Write Tasks which allow to attach a file

1
2
3
4
5.
1
2
3
4
1. Write a professional email, CV, memo, proposal and
other types

More to Explore |Interactive exercises, attached mp3

files and URL links

1.
2.
3.
2.

Drag and drop the words into the text or sentence
Fill in the gaps with a suitable word

Answer the questions

Mark the sentences TRUE or FALSE
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an example of the project “Managing across cul-
tures” and online tasks.

While participating in the project, academics
did not passively watch the videos, but were to
take an active part in discussions and contribute
their comments, reviews. This learning environ-
ment motivated academics to develop their pro-
fessional language skills, which resulted in very
positive learning outcomes.

Online Stes Designed to Develop Certain
Types of Speech Activity (Blogger, Breaking-
newsenglish, Vocaroo). As we previously men-
tioned, when concerned teaching and learning
foreign languages, all the variety of digital dis-
tance learning tools are conveniently classified
into teaching writing tools, teaching reading tools
and tools for listening and speaking, which are
represented by different online sites and develop
comprehensive speech activities [12].

Foreign Language Teaching Wkiting Tool
(Blogger). One can write about any topic on
blogger.com, such as the striking news or break
through ideas. In Table 7 our example is given in
the sphere of Economics and Management that
we held using Blogger.

Foreign language teaching reading tool
(Breakingnewsenglish). Breakingnewsenglish is
an electronic educational online resource for
learning English, for students, teachers, suitable
for self-study. This site is highly recommended
for users who strive to develop their language
skills, including the skill to use spoken language.
The site provides for mini-lessons, online exer-
cises to improve reading speed, speaking. Les-
sons are grouped according to topics, like Envi-
ronment, Business English, Health, Styles, Peo-
ple, Technology, World News, etc. with resource
materials, which can be printed out. We find it

very handy that lessons and news are given to
the student at 7 levels of language proficiency,
while reading and listening materials are given at
5 different speeds to be chosen according to the
level of the student. This site also gives an oppor-
tunity to take special language courses, including
email courses. The site has pages in the social
networks “Twitter”, “Facebook”.

In the above named project participating aca-
demics read such texts as “UK economy shrinks
by 25 per cent”, “A 4-day work week in Japan
increased productivity”, etc. and did the sug-
gested tasks on the site. As part of their feedback
participants emphasized importance of online
exercises to improve the speed of reading.

Foreign language teaching listening and
speaking tool (Vocaroo). Vocaroo (http://
vocaroo. com/) is an online voice recorder that
allows users to create voice recordings. It is free
and does not require login or any software down-
loads. Using this voice recorder allows to record,
send, download voice messages or share voice
messages to YouTube, Facebook, etc. Teachers
can also use Vocaroo to embed their own voice
messages into the course website, or have stu-
dents use the app to create notes for assignments,
projects or tests.

In Table 8 below you may encounter this
digital distance learning tool for listening and
speaking, Vocaroo, with tasks and corresponding
topics.

All the listed digital distance learning tools
designed to improve writing, reading, listening
and speaking skills contributed to how academics
gained professional language and such special
skills as rules of writing business letters. It cre-
ated the situation of success and motivated
the academics to study harder.

Table 6

The example of the project “Managing across cultures” and online tasks

Project

Online task

Managing across cultures 1. Make up the vocabulary list to the related topic and share in Edmodo

2. Make up a summary

differences, etc.)

3. Make a presentation about managing across cultures (places, cities, countries,

4. Pick the most disputable ideas and comment on them in Edmodo

Table 7

Blogger in Economics and Management

Unit

Writing task

Economics 1. Write an essay of 150-200 words “Trends shaping the global economy”

Management 1. Imagine you work for a recruitment agency or a headhunting firm. Write an email
of 50-100 words to your boss recommending your choice of candidates for the positions

chosen and outlining the reasons

BecTtHuk HOYplY. Cepus «O6pa3oBaHue. Negarornyeckne Haykm». 91

2022.T. 14, Ne 2, C. 81-94



HenpepbiBHOe o6pa3oBaHue B TeyeHue xu3HU. Obpa3oBaHue pa3HbIX ypoBHeN

Continuing education: different levels of education

Table 8

Vocaroo in Economics and Management

Units with the topics

Listening and Speaking task

Economics (International Trade, Economics and Ecology),
Management (Work and Motivation, Women in Business,

Leadership)

1. Listen to each other’s voice recordings
2. Comment upon voice recordings
3. Come to some conclusions and make a speech

Conclusion

The research proved that the majority of
academics understand how important it is to use
digital distance learning tools as a means of aca-
demics’ professional language training in Eng-
lish, noting the effectiveness of these tools, but it
also revealed that they are not familiar with some
types of digital tools and how they can be applied
to perfect the learning process. Educators imple-
ment some typical digital distance learning tools
types at their lessons, without knowing how to
use some other types, which can be more appro-
priate in some cases. The research results also
demonstrate that while educators are aware of
digital distance learning tools in general, they
usually do not apply many of them to the full ex-
tent for the two reasons: they do not have enough
time to master necessary skills and they often en-
counter technical challenges preventing the usage
of the tools.

Educators expressed their interest in know-
ing more about digital distance learning tools and
based on the analysis of the results and educa-
tors’ needs, a complex of digital distance learning
tools have been introduced into the process of
teaching English, such as the Edmodo language
learning platform, sites for the development of
speech activities and the new online course “ESP

course: Economics and Management” through
LMS Moodle.

In general, educators and academics in the
role of students are optimistic about mastering
and incorporating digital distance learning tools
into the process of professional language training.
In professional foreign languages teaching nowa-
days the approach of using up-to-date digital dis-
tance learning tools technologies should be ap-
plied. Universities should assist educators to apply
a wider range of digital tools so that academics as
students could succeed in their mastering profes-
sional language. Besides, it will prepare academics
to further integration of their professional lan-
guage skills into a university educational process.
Due to using digital distance learning tools, aca-
demics will select better resources and tools
to satisfy all the needs they may have, and also to
make professional language training easier and
learning environment more exciting.

When chosen appropriately, digital distance
learning tools can eliminate the blocking factors
and lead up the effective use of new technologies.
Diverse use of digital distance learning tools in
the classroom online activities and academics’
individual work will not only facilitate acquiring
foreign professional language skills, but also en-
courage educators’ motivation to teach.
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