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Abstract. Innovative teaching technologies in higher education are aimed at economists who have
digital literacy in the field of business informatics, are able to think flexibly and creatively, can under-
stand world-class research. The contradictions that arise between the high requirements of modern society
and the insufficiently developed methods of instruction for English for Specific Purposes language for
economists have led to the need to develop a new teaching technology. The purpose of the study is to analyze
the impact of module and project-based teaching on the academic performance of economists during
the study of English language. The article reveals the key aspects of module and project-based teaching of
foreign language at the Higher School of Economics and Management of the South Ural State University.
On the basis of theoretical (analysis of modern scientific and methodological literature) and empirical
(Internet survey, questioning, mathematical processing of the data obtained) methods, a model of module
and project-based teaching was developed, the level of academic progress of students was assessed, a com-
parative analysis of two terms of study was carried out, the level of students’ satisfaction with the training
was analyzed. The results show that module and project-based teaching had a positive impact on students’
performance and increased students’ satisfaction with the educational process.
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tOxHo-Ypanbckuli eocydapcmeeHHbilt yHusepcumem, HensbuHck, Poccus

Annomayusn. VIHHOBAIIMOHHBIC TEXHOJIOTHUHA O0YYEHHs B BBICIICH IIKOJIE OPUEHTHPOBAHBI HA SKOHOMH-
CTOB, KOTOpBIe 00JIaIaroT U(POBOH TPaMOTHOCTHIO B 00JIACTH OM3HEC-HH(OOPMATHKH, CIIOCOOHBI MBICITUTH
ruOKO U TBOPUYECKH, IIOHUMATh PE3yJbTaThl UCCICAOBAHUN MUPOBOro ypoBHs. [IpoTHBOpeurs, KOTOpbIE BO3-
HHUKAIOT MEX/y BHICOKMMHU TPEOOBAHUSIMUA COBPEMEHHOTO OOIIECTBA M HEAOCTATOYHON Pa3pabOTaHHOCTHIO
METOJIMKH TpernojaBaHusl MpoheCCHOHATbLHO-OPUEHTUPOBAHHOTO MHOCTPAHHOTO SI3bIKA Y 3KOHOMHCTOB,
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MPUBOIIAT K HEOOXOAMMOCTH Pa3pabOTKH HOBOW TeXHOJIOTMH oOyueHus. Llenblo nccienoBaHus SIBISIETCS
H3y4YeHHE BIIMAHUS MPOEKTHO-MOAYJIBHOTO OOYy4EHHUS Ha yCIEeBAeMOCTh 3KOHOMHUCTOB NPH MPOXOXKACHUH
yueOHBIX MonyJel. B cTaTbe pacKpbIBalOTCS KIIIOUEBBIE aCHEKTHI MPOEKTHO-MOJYJIBHOTO O0YYEHUsI MHO-
CTpaHHOMY $3bIKy B BpIcmiell mikosie 5KOHOMHKH U yrpasieHHs HOxHO-YpalbCKOro rocyaapCTBEHHOTO
yHHBepcuTeTa. Ha ocHOBe TeopeTHueckux (aHalnW3 COBPEMEHHOW HayYHO-METOIWYECKOW JIMTEpaTyphl)
W SMIIMPHYECKUX (MHTEPHET-ONPOC, aHKETHPOBAaHHWE, MaTeMaThieckas o0paboTKa IMOIyYeHHBIX IaHHBIX)
MeTo/10B Oblia pa3paboTaHa MOJENb MPOEKTHO-MOIYJIBHOTO OOydYeHHs, OLEHEH YPOBEHb aKaJleMHUYecKOi
YCIIEBaEMOCTH CTYJIE€HTOB, MPOBE/ICH CPaBHUTEIbHBIA aHAIN3 JBYX BPEMEHHBIX IEPHOJOB 0OyUCHHUS, IPO-
aHAJM3UPOBAH yPOBEHb yIOBIECTBOPEHHOCTH CTYAEHTOB. BBIIO J0Ka3aHO, YTO MPOEKTHO-MOIYJIbHOE 00Y-
YEHHE 0Ka3ajo IOJIOKUTEIbHOE BIMSHUE HAa YCIIEBAEMOCTb CTYAECHTOB M YPOBEHb YIOBIETBOPEHHOCTH

CTYICHTOB 00pa30BaTEIbHBIM IPOIIECCOM.

Kntouesvle cnosa: MonynpHoe o0ydeHHE, MOAYJIBHBIN MOAXOA, MPOEKTHOE OOy4eHHE, IpodeccHo-

HAJIbHO-OPUEHTHPOBAHHBIN MOIYITh

bnrazodapnocmu: pabota BHINOIHEHA NIPU TOAJCPIKKE KaQeapbl MHOCTPAHHBIX s3bIKOB FOkHO-Y pasib-

CKOr'o rocyJapCTBEHHOI'0O YHUBCPCUTETA.

Hna yumuposanun: Kolegova I.A., Levina [.LA. Module and project-based teaching of foreign lan-
guage to future economists // Bectauk IOYpI'Y. Cepus «O6pa3zoBanue. [lenarornueckue Hayku». 2022,

T. 14, Ne 4. C. 6-13. DOI: 10.14529/ped220401

Introduction

Currently, progressive technologies of higher
school teaching are focused on training econo-
mists of a new generation — a scientific and tech-
nical information professional, characterized by
flexible deliberation and a creative attitude to
solving problems, digital literacy, tolerant sensa-
tion and assimilation of world investigation and
discoveries. Support for the digital economy is
key to boosting technological innovation and ser-
vices and essential to driving productivity growth.
Almost all aspects of everyday life and business
are becoming increasingly digital. That is why
broadband networks, software development, cy-
ber security and innovative digital technologies
such as artificial intelligence and blockchain are
priority areas for economic development [1, 2, 15].

Today it is not enough to possess the skills,
capabilities and features that make a university
graduate well-versed in a certain field [27]. Mo-
dern economic professional environment is greatly
challenging, permanently evolving, and cumber-
some to be in. Expanding a foreign language
makes a vast contribution to the development of
the individuality of the future highly qualified
specialist [18, 19].

The contradictions that arise between the high
demands of modern society and the insufficient
development of methods of professionally oriented
foreign language teaching among economists
lead to the need of developing a new teaching
technology. The important goal of educating
a future economist is the acquisition of an active,
freshly thinking person with a high level of fo-
reign language.

Modular project-based training is considered
to be the most efficient and prospective techno-
logies for delivering the educational process in
teaching a foreign language at a high school [6].
Modules let economists view professional topics
as a logically full, absolute form of the content of
an academic discipline, consisting of mental and
professional aspects, the digestibility of which is
concluded by a suitable form of control of know-
ledge, skills and capabilities formed as a result of
expanding the material and preparing the final
project by students [14]. The biggest advantage
of a module is that it is a separate, comprehensive
educational package containing a connection of
teacher-learner cooperation, academic material
and teaching technologies [11, 20].

According to A.Johnson [13], P.Knight
[16], J. Richards [22], project-based teaching
allow students to cooperate in teams, learning
how to work creatively, tolerantly and flexibly,
showing their knowledge in business IT sphere.

C. Garnham [8], A. Gil [9], K. Harding [10],
L. Iswati [12] say that designing a module em-
powers educationally excellent and feasibly lo-
gical links between learner's goals, study out-
comes, techniques and strategies, assessment cri-
teria and evaluation.

Many preeminent scientists across the globe
D. Bell [3], A. Brahja [4], G. Brown [5], T. Dud-
ley-Evans [7], N. Spada [25], S. Sadiq & Sh. Za-
mir [24], T.Prauzner [21] underline the fol-
lowing advantages of module and project-based
learning technology. They include: dynamism of
learning, verification of the content of modules,
differentiation and individualization of learning,
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awareness of the prospects of learning by each
student, completeness of the material, mixture of
different types and forms of learning, creative
attitude to learning, boosting of autonomous stu-
dents’ work, intensive and deep study of the ma-
terial, the use of modern pedagogical techno-
logies.

The modular organization principle of edu-
cational material involves the organization of
training in the form of professionally-oriented
modules focused on:

= determining students’ preferable learning
directions and assist them flourish their know-
ledge to become more efficient language learners,
during and after the lesson;

= boosting students’ consciousness of how
they learn and expand their abilities to become
more individual and progressive language lear-
ners;

= viewing diverse types of motivation and
inspect ways to gain students’ motivation to learn
English;

» promoting communicative language lear-
ning;

= developing students’ language cohesion and
expressiveness when executing tasks [8, 17, 26].

The aim of our research is to study the influ-
ence of module and project-based training on
students’ academic performance in the ESP course
for future economists. The following research
tasks are pursued: module and project-based
teaching model design, the level of academic per-
formance evaluation, score-rating system assess-
ment, feedback questionnaire conducting.

In accordance with the working program in
a foreign language for 2nd year students of eco-
nomic specialties, we offer eight training mo-
dules for study: 1.“Basic economic ideas”;
2. “Economic sectors and economic systems”;
3. “The market forces of supply and demand”;
4. “The role of government in the economy”;
5. “Economic indicators”; 6. “Finance”; 7. “In-
ternational trade organizations”; 8. “Economic
crimes”.

The structure of each training module in-
cludes the following elements: exercises for
reading, listening, writing, translating professio-
nally-oriented vocabulary, grammatical notes for
professional topics, searching and critical compre-
hension of material on the Internet, tasks such as
case-study, problem-solving activity, networking,
co-working, extra practice, discussion ideas, at
the end of each module a project is presented.
The following is an example of an assignment for

discussion with students for a lesson “Digital
economy”. Questions for discussion:

1. What is meant by digital world?

2. What does digital business mean?

3. What are the benefits of the digital world?

4. How safe is digital world?

5. What is digital technology?

6. What skills are important in digital world?

7. What are the types of digital technology?

Each module also includes video bank re-
cordings of professionally oriented dialogues and
monologues presented in the form of TED talks
and interviews. The audio and video bank is
equipped with lexical tasks to test the under-
standing. To control the acquisition of lexical
material at the concluding phase of studying
the theme, a list of basic professionally-oriented
terms with definitions is proposed.

A regular spotlight on economic vocabulary
empowers learners to become aware of practice
using the specialist language they can use in their
work. Authentic texts and practical tasks help
prepare learners for their business life activities
[23]. They are provided with an extended system
of exercises aimed at boosting professional voca-
bulary, understanding texts, revising and practi-
cing professional vocabulary grammar, stylistic
use of terminology. An emphasis on listening and
socializing develops their communicative capa-
bility within this professional ground. Additional
practice materials offer relevant backing for
teachers and students.

Each module provides students with various
types of projects: research, construction (com-
mon currency, ideal economic system), real-
world (investigation for external partners such as
international market coordination tackled for
business enterprises by students, scientific colla-
boration with oversea specialists) [1, 2, 13].

The following is an example of a construc-
tion project assignment for Economic Sectors
module: “Chain of production” (Table 1). It shows
examples of goods and services from the pri-
mary, secondary sectors that are necessary for
the company Yellow Moon to operate success-
fully. The task is to identify the factors of pro-
duction required by the chosen manufacturer to
operate its business.

For Finance module we offer students to
role-play a situation: “Money vs Happiness”
(Table 2). In groups of four role-play the conver-
sation “Money vs Happiness”. Read the instruc-
tions and think of some things you can say to
support your case.
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Table 1

Chain of production

the firm's website.

Yellow Moon is an independent jewelry that is located in Pondicherry, India. The business owners design and
make the jewelry in their workshop and it is sold to customers from its store and via the Internet through

Activity / Sector

Examples of goods / services required

Primary Silver, gold and semi-precious stones
Secondary Designers and jewelry makers to create the jewelry products
Tertiary Advertising, insurance, banking and finance, transport of finished goods,

website designers and a shop to sell the jewelry

Produce a chain of production like the one above for:
a) a mobile phone manufacturer

b) a fast food restaurant chain

¢) a shop selling kitchen equipment

d) a milk store

Table 2

Role-play situation

Student A

You are a computer whiz kid who has made a billion
from the internet. You think that money is the answer
to everything, love, free time, even bereavement. So
really, you don’t understand these people who say that
money can’t buy you happiness. You’re happy, at least
you think so, and you don’t care what anybody else
thinks

Student B

You are an old woman who lost everything when you
won a million pounds on the National Lottery. Your
husband ran away with a younger woman. You lost
most of your friends because they were jealous of your
new lifestyle. In the end, all you had left was your
money, and you hated every last penny as a result.
You gave it all to charity, but it was too late

Student C

You live for the dream! The dream of making it big
and living the high life! You don’t care about eating
healthy food, studying, reading or even having a fa-
mily, you just want a mansion and a butler. Sure, you
have friends but it’s all so superficial. None of them
are real friends, they just play the lottery like you, play
bingo like you and spend every moment thinking
about when you will be RICH! You see, nothing else
matters, to you!

Student D

You work for the British National Lottery provider as
an advisor. Your job is to prepare lottery winners for
the changes that may happen in their lives when they
receive their BIG prizes. We’re not talking twenty
pounds here, but twenty million English pounds! You
have seen many people come to you as happy and nor-
mal people, but come back two years later with prob-
lems that money won’t solve. Maybe money was the
cause. So, you never want to be rich, just comfortable

Materials and Methods

Theoretical (analysis of modern scientific
and methodological literature on the research
problem) and empirical (Internet-based survey,
questionnaire covering closed and open ques-
tions, methods of mathematical processing of
the obtained data and their quantitative analysis)
methods are applied in the study.

To achieve the goals, we identify positive
aspects of module and project-based training
model and test the students’ academic perfor-
mance and satisfaction level with the education
process. The Internet-based survey was con-
ducted online using the service Google forms.
276 second year students of the Higher School of
Economics and Management of the South Ural
State University were involved in the survey.
They had to respond a number of multiple-choice
and open questions.

The survey was completely anonymous and
responses were totally confidential. English level
of participants according to CEFR standard
(Common European Framework of Reference for
Languages) was A2-B2. The research period in-
cluded two academic years: 2020-2021 (tradi-
tional class) and 2021-2022 (module and project-
based teaching). The course duration was com-
prised 80 hours of work. The students’ academic
performance of two periods of study was com-
pared and analyzed.

Results and discussion

On picture (Fig. 1) two-line graphs of stu-
dents’ academic performance are presented. Two
periods of study time are compared. 2020-2021
is the period with traditional methods of teaching,
2021-2022 — module and project-based teaching
model period. The results obtained suggest that
students’ academic performance has increased
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Fig. 1. Students' academic performance

while implementing module and project-based
teaching model for ESP as compared with a tradi-
tional class. The students admitted that the course
helped them to learn professional skills to future
proof their career.

The level of students’ satisfaction with the
education process was the main subject matter of
our research: the attitude of students to various
types of tasks and modules; reasons for ESP
learning; students' evaluation of professionally-
oriented modules. The students had to respond
the following questions:

= Do you find it useful to study English for
specific purposes in the economic field?

= Why is it important for a future economist
to know English?

= Does the content of the material correspond
to your professional interests?

= Which module of the tutorial did you like
the most?

= The development of what skills did you
notice to a greater extent?

= [s there enough practice to effectively mas-
ter a foreign language for specific purposes?

= What was of particular interest to you while
studying?

= Would you change anything in the course
of teaching English for ESP?

= How has your level of foreign language-
savvy changed compared to the beginning of
the course?

Speaking about different professionally-
oriented modules (Fig. 2), it should be mentioned
that the majority liked the variety of topics for
communication and discussions, especially such
as Economic Sectors and Economic Systems,

Finance and Economic Crimes. These modules
were of specific interest for students while
studying.

Among the main reasons for learning English
for Specific Purposes were (Fig. 3):

e career advancement opportunities (22% —
61 people), you need to be confident in delivery
of English conversations to put forth your ideas
and opinions;

e international business and commerce (19% —
52 people), working abroad can be an amazing
experience;

e global language (17% — 47 people), being
able to read fast and communicate efficiently is
important;

e business trips abroad (14% — 38 people),
for using English efficiently and accurately you
need to know the language properly;

o tourism (11% — 31 people), traveling is al-
ways very exciting, you can get a lot of impres-
sions and adventures from trips to other coun-
tries;

e media language (10% — 29 people), nowa-
days the media has a great impact on the lives of
people, the whole society, on our consciousness,
even on our culture and language;

e personal enrichment (7% — 18 people),
knowledge of the language, especially business,
provides a person with a future. By learning the
language and maintaining knowledge, you can
enjoy your benefits all your life, additional know-
ledge, experience and outlook.

On the basis of the profound survey and
quantitative data analyses the module and project-
based teaching model was created. The model
consists of three blocks (Table 3). Approach
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Table 3

Module and project-based teaching model

Approach Complex

Objective: module and project-based teaching in ESP

Synergetic Communicative Competence-based
Principles Comfortable digital environ- | Inductive learning; social | Digital modeling; result oriented
ment; students’ autonomys; progress learning; students’ self-management
open instructor-student inte-
raction
Technique Case studies; role plays Digital communication Projects; modeling tools

(forums, blogs, wikis)

(video / audio dialogues)

Group Processes

Modules with set of lexical,
grammatical exercises

Discussions
(module-oriented topics)

ESP projects (research,
real-world, construction)
with presentation

Assessment

Internal/External

Summative/Formative

Check-points

assignments, project tasks

Vocabulary and grammar tests, written

Lexical and grammatical tests / cycles of feedback and
revision, end-of-term assessment

Criteria

tion, coherence

Task completion, grammatical spectrum and accuracy, lexical capability, fluency and pronuncia-
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complex block gives the principles and techniques
to reach the main objective. Result-oriented com-
petence-based communicative principles are pre-
vailed. Case studies, role-plays, projects are the
most important techniques in teaching. Group
processes block discloses the teaching/learning
classroom procedure designated in modules, dis-
cussions, ESP projects. Assessment block contains
two parts: check-points and essential criteria.

Conclusion

This research shows that module and project-
based teaching for ESP had a positive impact on
students' academic performance and the level of
students’ satisfaction with the education process.

The use of a project-modular approach in foreign
language education to students of economic spe-
cialties forcefully contributes to the development
of communicative competence and professionally
intense personality qualities, such as the strong
motive for smooth improvement of knowledge,
the capability to make decisions and solve non-
standard tasks. Creativity and independence help
in the formation of readiness of future economists
for adaptation and self-realization in the labor
market of modern society. Economists must be
able to communicate across national and cultural
boundaries, and English is the vehicle for profes-
sional advancing technology.
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