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Abstract. Systemic changes taking place at the present stage of the development of teacher training in
the Russian Federation within the framework of the federal project “Teacher of the Future” of the national
project “Education” affect the process of professional development of teachers, which is becoming more
and more personalized and interdisciplinary oriented. The main ideas of the system of national teacher
development are fixed in the regulatory legal documents that include the design and implementation of in-
novative training technologies for teachers in advanced training programs aimed at teachers’ continuing
professional development. The purpose of the article is to substantiate the possibilities of the coaching ap-
proach and linguo-coaching in the system of continuing professional development of foreign language
teachers. The authors analyzed and selected coaching techniques, developed a portfolio of coaching
sessions to test them within the framework of the implementation of advanced training of foreign language
teachers. The novelty of the study is that the portfolio of coaching sessions for teachers was designed and
its effectiveness was proved. The practical result of the study is a set of selected coaching techniques,
on the basis of which the portfolio of coaching sessions for foreign language teachers is formed. The results
of the study can be used in the institutions of advanced teacher training.
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B HOpMaTHBHOM ITPaBOBOM I0JI€ 3aKPEIIIEHBl OCHOBHBIE MO3UIMU CHCTEMBI HAIIHOHAIBHOTO YIUTEIBCKOTO
pocTa, BKJIIOYANOUIME Pa3padOTKy W BHEAPEHHE WHHOBAI[MOHHBIX TEXHOJOTMH B peaM3aluio JOMOJHH-
TEJIHBIX NPO(ECCHOHANBHBIX MPOrpaMM IMOBBIIIECHUS KBayMduKkauu yyureneil. Llenbro cratbu siBisieTcs
000CHOBaHHE BO3MOKHOCTEH KOYYMHIOBOTO IMOJXOJa M JIMHI'BOKOYYMHIa B CHCTEME IOBBIIICHHS KBaJIU-
(ukanuy yuureneld HHOCTPAHHOTO s3bIKa. 3a/ladaMy UCCIICIOBaHMS SIBJISIOTCS: aHAJIU3 M OTOOpP KOYYHH-
TOBBIX TEXHHUK, pa3paboTKa MOpTQens KOyUYUHI-CeCCUil Al anpoOany B paMKax peajli3aluyl JOTOIHH-
TEJNBHBIX NMPO(ECCHOHANBHBIX MPOrpaMM HOBBIIICHHUS KBaJHU(QHUKALNU YUUTENEeH MHOCTPAHHOTO SI3BIKA.
HoBu3Ha mccinenoBaHus 3aKiIO4aeTCsl B TOM, YTO B HEM IIPOEKTUPYETCS] MOPTQenh KOYUIHHI-CeCCUil At
yauTeneit 1 000CHOBBIBAETCS €ro 3(h(EKTUBHOCTD. [IpaKTHYECKUM PE3yIbTaTOM HCCIIEAOBAHUS SBISIFOTCS
KOYYHMHIOBBIE TEXHHWKH, HA OCHOBE KOTOPBIX CKOMIUICKTOBaH MOPT(esb KOYUHHI-CEeCCUil Ul yduTeseit
MHOCTPAHHOTO S3bIKa; €r0 PE3yJbTAaThl MOTYT OBITh HCIIOJIb30BAHBI B YUPEKACHHUAX MOBBIICHNUS KBaIH (-

KallMK y4YUTEIEH.

Knwuesnvie cnosa: KOYYHHTI, KOy‘II/IHFOBHﬁ IIOAXO0M, JIMHI'BOKOYYHUHI, CAMOKOYYHUHI', KOYyYUHI-CECCHSI,

MOPTQEIb KOYUUHT-CECCUI, KOYYHHTOBBIC TEXHUKU

/s yumuposanusn: Suvorova S.L., Khanin V.A. Coaching approach in advanced training of foreign
language teachers // Bectauk FOYpI'Y. Cepust «O6pazoBanue. [lenaroruueckne vaykm». 2022. T. 14, Ne 4.

C. 78-87. DOL: 10.14529/ped220407

Problem

The current educational situation in the sys-
tem of teacher training in universities is deter-
mined by the trends towards continuous im-
provement of the professional competence of
teachers and their professional skills based on
the functionality and practical orientation of the
corresponding educational process. Perfecting
the professional competence of teachers is carried
out, among others, with improving their qualifi-
cations, aimed at developing a set of subcompe-
tences and readiness of teachers, allowing them
to execute professional activities at a high level
[3,p. 112].

Professional development and improving
the professional skills of teachers are determined
both by general trends in professional teacher
education, including the principles of the national
system of teacher growth, and by changes in the
field of teachers' professional activities [11-14].
In order to follow all the requirements and
changes in the educational environment and pa-
radigm as well as to comply with all educational
novelties and professional innovations; constant,
systematic and regular professional development
is necessary. The system of professional deve-
lopment for teachers of a foreign language and
the programs of additional professional education
being elaborated are increasingly guided by the
results of monitoring the professional deficits of
teachers (methodological and subject) and involve
the inclusion of modules related to coaching
techniques and the coaching approach, which
fully help the teacher to reveal their professional
skill reserves [17, 22].

The fundamental points outlined above allow
stating the relevance of the problem of develo-
ping and implementing the coaching approach in
the system of professional development for
foreign language teachers. The professional de-
velopment is an integrative and multifunctional
process, an important segment of which is
the teacher's creative self-development in con-
junction with professional reflection [7, p. 214].
Therefore, a special priority in the implementa-
tion of this process is given to coaching as a set
of appropriate techniques that contribute to
the disclosure of the teacher's potential in order
to maximize the effectiveness of his professional
activity.

The modern foreign researches describe
ways that coaching programs might utilize reflec-
tion and analysis activities to foster more equity-
oriented coaching identities, regardless of coach-
ing model [16, 20, 21].

The relevance of the elaboration and imple-
mentation of the coaching approach in the system
of professional development for foreign language
teachers can be described at the following levels:

—socially significant level: continuous pro-
fessional education and continuous self-impro-
vement are necessary qualification requirements
for specialists engaged in this or other profes-
sional activities;

— scientific and theoretical level: the scien-
tific discourse of research on the development of
the coaching approach and coaching techniques
includes complete and comprehensive studies of
the implementation of the coaching method and
language coaching in teaching foreign languages,
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however, the conceptual foundations of the coa-
ching approach in the system of professional de-
velopment for foreign language teachers, as well
as the theoretical foundations for the elaboration
of coaching techniques and coaching sessions in
this area have not been sufficiently studied to date;

— practice-oriented level: the insufficiency of
the theoretical study of the problem results in
a small number of developed coaching tech-
niques and coaching sessions. There is also no
consideration of the potential research opportu-
nities of the coaching approach to the design of
these techniques and sessions.

In this article the authors attempt to substan-
tiate the possibilities of the coaching approach
and lingual-coaching in the system of the profes-
sional development for foreign language tea-
chers. The authors try analyzing and selecting
the coaching techniques, as well as the develo-
ping the portfolio of coaching sessions for tea-
chers. The authors put forward and solve the fol-
lowing tasks:

1) to substantiate the possibilities of the coa-
ching approach and lingual-coaching in the sys-
tem of the professional development for foreign
language teachers;

2) to analyze and select coaching techniques
developed for teaching foreign languages;

3) to develop a portfolio of coaching ses-
sions for testing as part of the implementation of
additional professional programs for the pro-
fessional development for foreign language
teachers.

Research methodology

To solve the research problems, we used the
following methods:

e cognitive-generalizing methods: the study
of domestic and foreign philosophical, psycholo-
gical, pedagogical and methodological literature
on the research problem (to solve the first task);

e theoretical methods: analysis and synthesis
of scientific literature; methods of modeling and
designing in the development of coaching tech-
niques (for solving the second task);

e empirical methods: questionnaire-diagno-
stic (questionnaire and interviewing, conversation
with teachers in order to identify professional
deficits); included observation; generalization of
pedagogical experience; designing a portfolio
of coaching sessions (to solve the third task).

Step-by-step solution of research

problems and the results obtained

The substantiation of the possibilities of
the coaching approach and lingual-coaching in

the system of advanced training of teachers of
a foreign language, the analysis and selection
of coaching techniques, the development of
a portfolio of coaching sessions were carried out
in stages in accordance with the research tasks
put forward.

The first task of the study is to substantiate
the possibilities of the coaching approach and
lingual-coaching in the system of the professional
development for foreign language teachers.

The perspective of scientific research related
to the problem of interest to us can be described
within the following main areas: 1) research,
which focuses on the use of the coaching ap-
proach in teaching a foreign language (M. Dow-
ney, E. Parslow, J. Passmore); 2) studies on lan-
guage coaching (O.I. Lytkina, A.Yu. Ponoma-
reva); 3) research which object is the coaching
method used at different levels of education at
school (N.M. Zyryanova, L.V. Pukhalskaya,
L.I. Shramko).

A generalized analysis of these studies al-
lowed us to define the coaching approach as
the theoretical and methodological strategy
aimed at designing the system of educational
practices that contribute to the disclosure of the
internal resources of the personality and accom-
pany his/her individual development in the long
term.

The coaching approach involves the imple-
mentation of such a learning scenario in which
the boundaries of the familiar are pushed apart,
students learn to look at many things from a radi-
cally new angle, getting the opportunity to push
back the standard and familiar approaches to con-
sidering certain problems [1, 4].

The coaching approach as a theoretical and
methodological strategy, considered in extrapola-
tion to the system of the professional develop-
ment for teachers of a foreign language, has ob-
vious potential for revealing the methodological
and subject resources of teachers, in particular in
the following segments [2, p. 22; 10, p. 3-9]:

e designing an innovative foreign language
lesson and creating its new projects (for example,
a “boomerang” lesson, a “flipped classroom”,
a “mosaic lesson model”, etc.);

¢ modeling of complexes of innovative lan-
guage and speech exercises for the development
of habitual skills in all types of speech activity;

e creation of a comfortable educational lan-
guage para-environment for students, including
the use of reflection techniques and reflective
maps;
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e designing the stage of active goal-setting
(verbalization of the personal significance and
value of the topic studied in the lesson and joint
long-term planning of work on it);

e improving the level of a teacher's foreign
language proficiency and strengthening the func-
tionality of his proficiency.

The last segment requires a special approach,
which can be implemented on the basis of lin-
guistic coaching. As the results of the monito-
ring of the subject deficits of foreign language
teachers in St. Petersburg (2021-2022) show,
the main problem areas in the field of language
competence are lexical and grammatical compe-
tences.

Linguistic coaching is considered by us as
a complex of special techniques for mastering
a foreign language (or improving the level of pro-
ficiency in it) with a priority on conscious and
concentrated self-learning within the framework
of clearly defined tasks based on partnerships
between the student and the teacher-coach.

Since in the process of coaching there is
a search for an internal resource to achieve the set
task, a person-oriented method is used, which
involves the use of open questions (what? how?
why?). The teacher-coach does not tell the stu-
dent what to do, but by asking heuristic ques-
tions, allows him to come to the need to complete
the learning tasks. In addition, such an individual
approach is aimed at identifying the student's
already existing working strategies to achieve
the set goal.

The second task of the study was to ana-
lyze and select coaching techniques developed
for teaching foreign languages.

Coaching techniques are specific methods
of working with students that help to reveal their
inner resources and accompany their individual
development in the long term [6, p. 107]. When
analyzing and selecting coaching techniques, we
were primarily guided by the following criteria:

e coaching techniques should contribute to
the disclosure of the methodological and lin-
guistic potential of foreign language teachers;

e thanks to coaching techniques, teachers
should be able to master the techniques of self-
coaching;

e the applied coaching techniques should
contribute to the elimination of teachers' metho-
dological and subject deficits.

As a result of the analysis, we have selected
the following coaching techniques for implemen-
tation:

segment “Theory and Methods of Teaching
a Foreign Language” (methodological compe-
tence): “SMART” and “GROW” techniques,
“Walk into the Future” visualization technique,
self-coaching technique;

segment “English language” (subject com-
petence): “Language balance wheel” technique,
meditative techniques, “Panorama map” tech-
nique.

The third task of the study involved the de-
velopment of a portfolio of coaching sessions for
testing as the part of the implementation of addi-
tional professional programs for the professional
development of foreign language teachers.

The coaching techniques we selected were
implemented within the framework of the corres-
ponding coaching sessions - group structured
meetings - classes with students of professional
development courses for teachers of foreign lan-
guages, which were combined into the portfolio
of coaching sessions.

For approbation of coaching sessions, we
have chosen the following programs of addi-
tional professional education and their modules
(Table 1):

Next, we briefly describe the coaching tech-
niques that are used during coaching sessions
with foreign language teachers [5].

Coaching sessions 1-6.

We combined coaching sessions into a single
portfolio and applied selected coaching tech-
niques in the universal modules of the programs
described above.

SMART and GROW techniques

The SMART technique is a goal setting
tool. The goal set by the trainees before the start
of the coaching session should be:

Specific, concise and as clear as possible,
with a viewable result, and not a process.

Measurable in order to be able to track pro-
gress towards its achievement, break this process
into stages, subgoals and maintain motivation.

Achievable or Attainable, with a clear vision
of how to achieve it, realistic.

Relevant, that is significant, important for
achieving other life and professional goals.

Time bound, that is limited in time which
increases the motivation to achieve it.

The GROW technique is a model of per-
sonal growth.

The teacher-coach helps teachers first to spe-
cificate their vision of learning goals, to realize
the importance of achieving these goals (Goal),
then to analyze the situation, all the factors that
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Table 1

Distribution of coaching sessions among the modules of professional development programs

for foreign language teachers

Nomenclature of additional
professional education programs

Name of program modules

Name of coaching techniques
within coaching sessions

Development of the professional
foreign language competence of
a teacher (English, German)
(personalized learning model)
(authors: S.L. Suvorova,

V.A. Khanin)

Innovative technologies for tea-
ching foreign languages
Interculturally oriented language

workshop

SMART and GROW techniques,
visualization technique “Walk into
the Future”, self-coaching tech-
nique, technique “Wheel of lan-
guage balance”, “Panoramic Map”
technique

Improving the methodological and
subject competence of a foreign
language teacher

(author: S.L. Suvorova)

Innovative methods and models of
teaching productive and receptive
types of foreign language speech
activity

Interculturally oriented
workshop

language

SMART and GROW techniques,
self-coaching technique, technique
“Wheel of language balance”,
meditative techniques

Theory and methods of teaching
a foreign language in the context of
the implementation of the Federal
State Educational Standard: the for-
mation of the communicative com-

Designing a modern foreign lan-
guage lesson

Modern educational technologies
Improving the subject competence
of a foreign language teacher

SMART and GROW techniques,
visualization technique “Walk into
the Future”, self-coaching tech-
nique, technique “Wheel of lan-
guage balance”, meditative tech-

petence of students (included in
the Federal Register of the additional
professional programs of teacher
education)

(author: V.A. Khanin)

niques, “Panoramic Map” technique

contribute to or hinder the achievement of these
goals (Reality), using the tactics of correctly ask-
ing questions, help them make a list of possible
options for the implementation of their goals
(Options), jointly outline a specific step-by-step
action plan to achieve their goals with the estab-
lishment of time frames and methods for moni-
toring achievements (Will).

SMART and GROW techniques were
tested in the implementation of the personalized
learning model program “Development of profes-
sional foreign language competence of teachers
of a foreign language (English, German)” (March —
April 2021, April — May 2022). Currently, the re-
sults are being processed and methodological
recommendations for teachers are being pre-
pared.

Visualization technique

“Walk into the future”

Teachers are invited to mentally design a fo-
reign language lesson and answer the following
questions:

1. “Imagine that you have already achieved
your goal”.

2. “What value does it give you?”

3. “What steps did you take to achieve this
goal?”

Self-coaching technique

Self-coaching is considered as a set of tech-
niques that contribute to the disclosure of one's
own potential and internal resources to achieve
the set goals and objectives [15, 16].

The main self-coaching techniques that
teachers need to master and that we offer them
during coaching sessions are:

e calibration of the internal potential (de-
composing it into components and understanding
how it manifested itself before and can be used
in the future);

o formation of a culture of self-observation
(observation of how and in what situations the po-
tential is manifested);

e “create new” (new unfamiliar situations
are modeled in order to realize their own po-
tentialities and the following questions are asked:
What do I do as usual? What do I do (feel,
see, hear ...) in a new way? What influences
the changes?);

e “one question” (it is proposed to formulate
a goal or task, and answer one question for your-
self: why have I not yet reached ...?).

Visualization technique “Walk into the fu-
ture” and Self-coaching technique are currently
being tested in the retraining group “Theory and
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methods of teaching (foreign language)” from
September 26, 2022 to June 28, 2023.

Technique “Language Balance Wheel”

The Balance Wheel technique is a visual tool
that helps you balance the major areas of your
life, as well as identify weak areas. The basic
visualization of the technique looks like this
(Fig. 1) [4, 8].

The algorithm for working with this coaching
technique involves:

—assessment of each sector according to
a ten-point school, where 1 is not satisfied, 10 is
completely satisfied;

—shading of sectors in accordance with
the set points (at this stage, areas of imbalance
appear, ideally the wheel should have a rounded
shape, without kinks);

— identification of “falling” areas and formu-
lation of short-term goals for their development
or improvement;

— evaluation of each sector in terms of im-
portance from 1 to 3 points;

— determining how many points are missing
up to 10 for each segment;

— multiplying two indicators: the degree of
importance of the sector by the number of mis-
sing points;

— determination of the priority area of deve-
lopment;

— creation of a checklist of goals and objec-
tives for each sector;

— building a balance wheel in a month, three
months, a year and monitoring changes.

We suggest that foreign language teachers
work with this technique according to the algo-
rithm described above, but create a “language

Personal &
Spiritual Growth

Fun &
relaxation

balance wheel” according to the following model
(Fig. 2) [6].

In this case, teachers assess their own level
of foreign language proficiency in these seg-
ments, identify problem areas and outline ways to
improve their subject competence [19, p. 544].

Meditation techniques are the next stage of
work after the creation of the “language balance
wheel” by teachers. As an example, the medita-
tive technique “Linguistic image of the ideal self”
can serve as an example when teachers are asked
to imagine themselves as if they were fluent in
a foreign language at the highest level and then
to describe this image.

Technique “Language Balance Wheel”
and Meditation techniques have been prepared
for testing in advanced training groups, which
will be trained in February — June 2023. Task
trackers and achievement monitoring sheets have
been developed.

Panoramic map technique

This visualization technique of linguistic
(grammatical and lexical) material helps students
see a new perspective of the information offered
for repetition and opportunities for expanding its
use in foreign language classes. An example of
a panoramic map is the author's development of
the logical-semantic model “Grammar of the Eng-
lish verb” (author V.A. Khanin) (Fig. 3) [9, p. 33].

Panoramic map technique was tested by
the authors in 2021-2022. According to the re-
sults of the online survey, 85.4% of English lan-
guage teachers use this coaching technique in
their teaching practice, 10.6% use the Panoramic
map technique occasionally since they work at
primary and lower levels of education, 4% of

Business /
Career

Money

Personal
Development

Love &
romance

Health

Friends &
Family

Fig. 1. Basic visualization of the Balance Wheel technique
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Fig. 2. Model “Wheel of
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Fig. 3. Panoramic map of the logical-semantic model “Grammar of the English verb”

teachers do not use this technique because they
work in schools from the list of schools with low
educational results.

Conclusion

The coaching approach in the system of pro-
fessional development for teachers of foreign
languages has a great theoretical, methodological
and methodological and technological potential,
primarily because coaching is a non-directive
consultation and gives a coach teacher a unique
chance to establish and maintain partnerships
with teachers who are students of professional

development courses based on the parity and par-
ticipative principles. In addition, the coaching
approach has a wide range of tools for creating
the system of educational practices that contri-
bute through a certain coaching position, the for-
mat of a group conversation, the atmosphere of
dialogue to the disclosure of professional and
personal resources of teachers.

The coaching approach is considered as
a theoretical and methodological strategy aimed
at designing a system of educational practices
that contribute to the disclosure of the internal
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resources of the personality and accompany
his/her individual development in the long term.
In the system of professional development
for teachers of foreign languages this approach
has obvious potential for revealing their metho-
dological and subject resources. In order to prove
the effectiveness of the implementation of the coa-
ching approach, coaching techniques were ana-
lyzed and selected for two segments of additional
professional education programs for foreign lan-
guage teachers: the segment “Theory and Me-

thods of Teaching a Foreign Language” (metho-
dological competence): “SMART” and “ROW”
techniques, visualization technique “A walk into
the future”, technique of self-coaching and seg-
ment “English language” (subject competence):
technique “Wheel of language balance”, medita-
tive techniques, technique “Panoramic map”.
These coaching techniques were included
in coaching sessions, which were formed into
a single portfolio of coaching sessions and used in
universal modules of advanced training programs.
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