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Abstract. Russian universities strive to implement strategies to enter the global educational space and
increase the number of international students, as this is the crucial indicator of a university’s success.
The implementation of these strategies involves not only the introduction of innovation in the educational
process, but also the creation of favorable conditions for international students. However, academic mi-
grants have to adapt to these new conditions, as they will differ from the conditions in the home country.
Although many institutions put efforts to maximize students’ adaptation and acculturation, the desired out-
come is yet to come and the search for effective practices is still a pressing challenge. The organization of
socio-cultural support as an adaptation tool in the intercultural environment is of great importance.
The research aims to examine the current conceptions and best practices of sociocultural support in the aca-
demic environment, reveals the major challenges of the international students, identifies the international
student’ satisfaction rate and suggests the model of sociocultural support in SUSU. The authors employ
qualitative research with the data obtained from the interviews, classroom observations, and satisfaction
survey among 30 international students. Modern concepts and certain practices of sociocultural support for
international students in the Russian academic environment are examined, their major challenges are re-
vealed, the level of satisfaction of international students with the quality of sociocultural support at SUSU
is determined, sociocultural pedagogical model for student support is elaborated. The implementation of
the suggested model is supposed to contribute to more efficient adaptation of international students into
Russian educational environment.
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FOxHO-Ypanbckul eocydapcmeeHHbIl yHusepcumem, HYenabuHck, Poccus

Annomayun. Poccuiickue yHUBEPCUTETHI PEAlIM3yIOT CTPATETUH IO BXOXKIECHUIO B IN100anbHOE 00pa-
30BaTEIbHOE MPOCTPAHCTBO M YBEIMUYCHHUIO YHCJIA WHOCTPAHHBIX CTYJCHTOB, YTO SIBJIAETCS MOKa3aTeleM
ycnemHocTr By3a. Co3naHue OJIaronpHsATHBIX YCIOBHH JJIsl HHOCTPAHHBIX CTYJIEHTOB HEOOXOMMO Hapsiay
C BHEJpPEHHEM MHHOBaLWii B 00pa30BaTesIbHbII MTPOIIECC BCIIEICTBUE KECTKOW KOHKYPEHLIMH B chepe oOpa-
30BaHus. TeM He MeHee aKaJleMUYeCKUI MUTPAHT BBIHYXK/EH OyIeT aJlaliTupPOBaThCs K HOBOW 0OCTaHOBKE,
TaK Kak oHa OyJeT B JIIOOOM cilydae OTIIMYATHCS OT YCJIOBHI B POAHOW cTpaHe. XOTs MHOrHe o0pa3zoBa-
TENbHbIE OPraHU3alUK PUIATraloT BCE YCUIMS Ul MAaKCUMAaJIbHOU aJanTallud U aKKyJIbTypallH CTYyIEeH-
TOB, XKEJTAEMBIH PE3yNbTaT €IIe He JOCTUTHYT U MOUCK 3(P(HEeKTHUBHBIX MPAKTUK OCTACTCS aKTyaJIbHOW 3a1a-
yeid. Opranuszanusi COIHOKYJIbTYPHOTO CONPOBOXAEHHS KaK MHCTPYMEHTA aJalTalid B MEXKYJIbTypHOMH
cpene MMEeT KIIoueBoe 3HadeHue. TakuMm oOpa3oMm, Lelb HCCIEeOBAaHHUS — CO3/IaHNE MOJIENN COLMOKYJIb-
TYPHOTO CONIPOBOX/ICHUS HHOCTPAHHBIX CTyJeHTOB B KOXHO-YpanbCKoM rocyJapcTBEHHOM YHUBEPCHUTETE.
ABTOpBI TIPOBEJIN KaYECTBEHHOE HCCIIECAOBAHUE COCTOSIHUSI 0003HAUEHHOW MPOOJIEMBI C HCIIOIb30BAHHEM
JIAHHBIX, TTOTYYCHHBIX B PE3yJIbTATe HHTEPBBIONPOBAHMS, HAOMIONEHNS, OIPOCa yIOBIETBOPEHHOCTH 30 HHO-
CTPaHHBIX CTYAEHTOB. M3ydeHbl COBpEMEHHbIC MPEICTABICHUS M PAJ MPAKTUK COIMOKYJIBTYPHOH mHOA-
JIep)KKH MHOCTPaHHBIX CTYJICHTOB B aKaJeMHUYECKO# cpe/ie, BBISIBIICHbI UX OCHOBHBIE IPOOJIEMBI, OITpeAesieH
YPOBEHb YAOBIETBOPEHHOCTH MHOCTPAHHBIX CTYJEHTOB KaueCTBOM COLIMOKYJIBTYPHOI'O COIIPOBOKICHUS B
IOVYpI'Y, pa3paborana COUMOKYIbTypHAsl NeJarorndeckas MOAENb MOJIEPKKH HHOCTPAHHBIX CTYIECHTOB.
BHuenpenne npeanoxxkeHHOM Monenu OyJeT criocoOCTBOBaTh OoJiee YCIEIIHON aganTandd MHOCTPAHHBIX
CTY/IGHTOB B POCCHIICKOe 00pa3oBaTeIbHOE IPOCTPAHCTBO.

Knrouegvle cnoea: Briciiee 00pa3oBaHHE, HHOCTPAHHbBIE CTYACHTHI, COIIMOKYJIBTYPHOE COIIPOBOXKIE-
HHeE, aJanTanus, COUNOKYIbTypHAs TIEJarornieckasi MoJelb

Jna yumuposanusn: Kolova S.M., Belkina O.V. Sociocultural support of internationl students as
adaptation tool in intercultural environment of russian university (SUSU case study) // Bectauk IOYpI'Y.
Cepus «O6pazoBanue. [Tenarornueckue Hayku». 2023. T. 15, Ne 3. C. 67-83. DOI: 10.14529/ped230306

Introduction

The internationalization of the tertiary edu-
cation system seeks priorities for increasing
the export of high-quality educational services,
attracting more international students to Russian
universities, creating appropriate conditions for
shaping willingness of international students to
obtain tertiary education in the Russian Federa-
tion. The mission statements of internationaliza-
tion of universities’ educational activities are listed
in the National Project “Education” (2019-2024)
[24] that has two ultimate priorities. The primary
one is to ensure the global competitiveness of
Russian tertiary education and secure Russia’s
accession to the top 10 countries with the highest
quality of education. The second one is to pro-

vide conditions for developing a harmoniously
advanced and socially responsible personality
based on cultivating historical and national-
cultural traditions as well as cherishing spiritual
and ethical values of the Russian Federation
peoples. The Project involves the implementation
of four main directions of the education system
development: updating its content, creating the
necessary modern infrastructure, training appro-
priate professional staff, providing their retrain-
ing and professional development, as well as
creating the most effective management mechan-
isms in the area. The passport of the Project
“Export of Education” has been developed within
the framework of the National Project “Educa-
tion” [24]. The Project was supposed to result in
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the continuing growth of full-time international
students at Russian universities: from 220,000 in
2017 to 425,000 in 2025. It should be noted that
the number of international students in Russia has
been steadily growing in recent years. In the be-
ginning of the academic year 2023, the total
number of international students in Russian uni-
versities amounted to 10% of the total number of
students in Russia [33]. Obviously, alongside
arise in the number of international students
at Russian universities, there is also a rise in
the scope of functionality of the university aca-
demic staff as well as the range of problems that
need to be immediately solved. South Ural State
University has attempted to create a model of
integrated support to create the most comfortable
conditions for academic activities, accommoda-
tion and communication of international students
in the intercultural environment of the Russian
university.

Sociocultural support is one of the most
essential aspects of comprehensive support for
international students, which also includes aca-
demic, informational, medical-psychological, and
linguistic support. All of the above types of sup-
port are focused on the entire goal to attract more
international students. The University divisions
are to solve complex tasks of assisting interna-
tional students. Administrative services ensure
solution of legal, emigration and everyday issues.
The academic staff of the University should pro-
vide quality education in a multicultural envi-
ronment; the University PR services ensure com-
prehensive information support to international
students and develop a multilingual university
website. Thus, the tasks of adaptation of interna-
tional students are multifaceted and diverse.

1. Goals and objectives of research

The overall goal of the research is the im-
plementation of strategies to enter the global edu-
cational space and increase the number of inter-
national students, which is the crucial indicator of
a university’s success to organize and provide
sociocultural support as one of the significant
components of comprehensive assistance.

The objectives of the research are as follows:

— to specify the notion of “sociocultural sup-
port” as a part of comprehensive assistance of
international students for their further successful
adaptation;

—to examine certain current practices of so-
ciocultural support of international students’
adaptation into the intercultural academic envi-
ronment of the Russian university;

—to identify the international student’ satis-
faction rate and main sociocultural challenges;

— to develop the pedagogical model of socio-
cultural support as a part of comprehensive assis-
tance of international students in SUSU.

The hypothesis of the research is that if
the sociocultural support is organized properly
with regard to needs analysis and satisfaction
survey, consequently, the number of SUSU inter-
national students will be steadily increasing, the
annoying factors will be eliminated at the pre-
stage of education.

2. Literature review

2.1. Interdisciplinary approach as

a part of sociocultural support framework

The analysis of scientific literature revealed
that the most interesting and significant works
centered on the international students; refer to
different areas of scientific knowledge:

— instruction (formation of willingness to study
in the university was investigated by V.V. Bonda-
renko, S.V. Polutin, V.A. Yudina, M.A. Tanina,
O.N. Leskina, et al.) [8];

— sociology (sociocultural adaptation of inter-
national students was examined by N.Yu. Shche-
ka, Ya.V. Kalnitskaya, et al.) [33, 37];

—economics (export of educational services
was considered by M.G. Balykhin, E.I. Kazako-
va, A.P. Tryapicyna, et al.) [6, 17];

—medicine (physiological and psychophy-
siological adaptation of foreigners were T.A. Mi-
lashechkina, I.N. Gernet., V.S. Milashechkin,
et al.) [22];

—regional history (teaching international
students in a particular Russian region was re-
searched by V. Nomogoeva, A. Shoidonova,
etal.) [25].

At the moment the issue of identifying trends
within adaptation of international students does
not appear to be an independent subject of re-
search, though, the matters related to different
aspects of instruction, philosophy, sociology,
psychology, cultural studies and linguistics are
fairly well developed in term of:

— socialization of personality (M.A. Swagler,
M.V. Ellis, V.A. Slastenin, et al.) [34, 35];

— adaptation of personality (I.A. Vershinina,
A.R. Kurbanov, N.A. Panich, et al.) [37];

— polycultural (multicultural) education and
upbringing (J. Zhou, D. Cole, et al.) [41];

— dialogue of cultures (A. Bethel, C. Ward,
V.H. Fetvadjiev, et al.) [7];

—theories of intercultural communication
(G. Liu, W. Li, Y. Zhang, et al.) [20];

BecTtHuk HOYplY. Cepus «O6pa3oBaHue. Negarornyeckne Haykm». 69

2023.T. 15, Ne 3. C. 67-83



MexayHapoaHoe coTpyaHM4YecTBO B chepe obpa3oBaHus. O6pa3oBaHue B CTpaHax Mupa
International collaboration in education. Education around the world

— and multicultural education and upbringing
(C. Ward, W. Searle, et al.) [39].

The theoretical framework of the research
encompasses scientific works studying adaptation
in terms of:

— instruction (Yu.K. Babanskiy, et al.) [5];

— ontology (B.S. Gershunsky, et al.) [16];

— social interaction (H. Park, V.A. Slastenin,
et al.) [26, 34];

—psychology  (O.S. Popova,
S. Hornung, J. Glase, et al.) [27, 30];

— culture (F. Firdaus, A. Mariyat, et al.) [13];

— linguistics and cognition (Y.D. Apresyan,
etal.) [3].

High-frequency keywords “intercultural tran-
sition”, “acculturation”, “adaptation” suggest that
intercultural and sociocultural adaptation is a pre-
valent theme in global studies related to interna-
tional students. Indeed, since the 1940s, when
Loomis and Schuler [21] first investigated the
acculturation of Hispanic students studying in
the United States; researchers have addressed
anumber of fundamental adaptation-related is-
sues, such as recognizing two different forms of
adaptation: psychosocial and sociocultural ones
[39]; identifying self-motivation, self-develop-
ment goals, and self-efficiency as important pre-
dictors of adaptation [35]; and revealing the Buf-
fer Effect of social support during cross-cultural
transition [7].

However, in recent years, researchers have
shifted to studying the actual difficulties in
the process of international students’ adaptation
[20, 26]. For instance, based on semi-structured
interviews with nine students from China, South
Korea, and Taiwan [26]; summarized that lan-
guage barriers, cultural differences, academic
challenges, possible discrimination, and limited
intercultural social interaction are the main prob-
lems East Asian graduate students face at
U.S. universities. These authors also suggested
problem-solving skills, strong mentoring rela-
tionships, religious beliefs, and the use of campus
services as effective strategies for addressing
these challenges [26].

Student satisfaction is a pivotal matter in
the adaptation process. Host countries and insti-
tutions are increasingly concerned about the per-
sonal and social-university lives of international
students. Numerous studies have been conducted
to identify potential areas for improvement in
order to facilitate the recruitment of future stu-
dents. The obtained results indicate that interna-
tional students are generally satisfied with their

L. Schoofs,

experiences abroad [2]. Facilitating factors in-
clude receiving sufficient information prior to
arrival in the host country, high levels of host
language proficiency, frequent social contacts
with local friends, more interaction with the fa-
culty, high quality teaching, and financial support
[2, 4, 41].

However, this does not mean that host uni-
versities ensure the best, most appropriate condi-
tions for international students [20]. On the con-
trary, international students strongly expect their
institutions to provide more diverse services tai-
lored to their needs, such as connecting interna-
tional and local students as language partners,
providing racial awareness workshops, and host-
ing lunch programs [41].

2.2. Historical periods of adaptation

of international students’ development

in Russia

Higher education institutions of the Russian
Federation have traditionally attracted interna-
tional students. The brightest example is the
Peoples’ Friendship University named after
Patrice Lumumba (or RUDN nowadays) that was
established in the USSR in the early 1960s.
A distinctive feature of this educational institu-
tion has always been its multinational character.
Even in the early 1920s, residents of Turkey,
Persia, Afghanistan, and Mongolia studied in the
RSFSR on a free basis. Educational institutions
have acted as a tool of international policy [33].

As a matter of fact, international students in
the USSR mostly did not face major problems
as interethnic and international conflicts were
strictly controlled and all governmental bodies
tried to prevent or minimize any clashes of the type.

Soviet universities provided the most com-
fortable infrastructure and atmosphere for inter-
national students. They tended to master the Rus-
sian language quite fast, since they were accom-
modated in the dormitories separately from their
compatriots. Thus, Russian was the main lan-
guage of communication, which accelerated the
adaptation of international students in the host
society.

Regrettably, things are turn to be a bit dif-
ferent right now. Russian citizens’ attitudes to-
ward international students have significantly
deteriorated in recent years. Aggression, Vio-
lence, and xenophobic sentiment are on the rise
in society. While potential conflict sources are
tightly managed and avoided within the univer-
sity, outside it, unfortunately, confrontations may
happen quite frequently. International students
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band together to create tiny ethnic groups due to
a certain level of hostility from the local popu-
lation. These groups communicate with one
another in their native tongue, not in Russian.
As a result, learning Russian, the language of
instruction, takes longer, and communication in
a different cultural setting is made more difficult.
Due to their reluctance to cooperate, foreigners’
education in Russia is of lower quality. Further,
in the research, the lack of knowledge of the Rus-
sian language will be viewed as one of the main
difficulties of adaptation and adaptation of inter-
national students in the intercultural environment
of Russian universities [12].

Today, there are also new considerations for
international students while choosing Russia as
country for study. The most in-demand occupa-
tions in the Soviet Union were those in enginee-
ring and technology. Less people were interested
in economics. Nowadays, we see the reverse
effect. According to statistics, the majority of
students choose economics and management
(16,3%), humanities and law (13,4%) [24].

2.3. Approaches to the conception

of international students’ adaptation

and sociocultural support

Despite the lack of theories providing syste-
matic insight into the essence of international
students’ adaptation into educational environ-
ment as a socio-pedagogical phenomenon, the
research may refer to more extensive investiga-
tion in terms of educational adaptation, namely:

— the Theory of Systems (D. Chen, W. Stroup,
etal.) [9];

—the Theory of Personal-Activity Approach
(M. Schmidt, A. Tawfik) [29];

— the Cultural Paradigm in Education (V. Trif,
et al.) [36].

Irrespective of the fact that the term “sup-
port” is deeply rooted in the communication
theory, apparently, there is no its agreed interna-
tional definition in modern instructional science.
Researchers interpret support as an organized
interaction (T.N. Korneeva, et al.) [18], a position
of an attendant (T.I. Chirkova, et al.) [10], a me-
thod of creating conditions (V.V. Bondarenko,
S.V. Polutin, V.A. Yudina, M.A. Tanina, O.N. Les-
kina, et al.) [8], a system of professional actions
(B. Liebech-Lien, et al.) [19].

There can be distinguished diverse types of
support:

— theoretical provisions of psychological sup-
port (E.I. Kazakova, A.P. Tryapitsyn, T.I. Chir-
kova, et al.) [10, 17];

— socialization
L. Josias, et al.) [15];

— relationship support (N.V. Ivanova, [.A. Ka-
zakova, et al.)

—social and instructional support (E.S. Sala-
hutdinova, et al.) [28];

— valeological support (A. Mueva, I. Kyun-
krikova, V. Velegurin, et al.) [23].

However, the above-mentioned types of sup-
port are not sufficient enough to tackle the issues
entirely at all stages, they fail to represent the
coordinated interaction of departments, dealing
with international students. Therefore, due to
Yu.K. Babansky’s approach [5], comprehensive
integrity is asserted as the basic principle of sup-
port. The integrity allows providing:

— continuity of educational and instructional
tasks;

— adaptation in all areas of development,
education, training, and socialization;

— comprehensive support of professionals
from diverse fields for international students at
all stages;

— consistence of techniques and forms of
support.

Let us consider the most frequent approaches.

Psychological and instructional support

O.S. Gazman [14] first proposed the idea of
psychological and educational assistance for in-
dividuals in order to address issues with physical
and mental growth, which had a direct impact on
the necessity of self-determination, interpersonal
communication, and learning itself. B. Liebech-
Lien [19] suggests thinking of assistance as
a helpful activity in life choice situations, en-
trance into “the zone of proximal development”.

E.A. Salakhudinova [28] places emphasis on
support as a psychological technology. In their
opinion, psychological and instructional support
of students’ adaptation within the academic
group is a purposeful activity of all participants
of the educational and instructional process cen-
tered around maintaining healthy intergroup and
social relationships; organization of interaction
with fellow students and teachers in the educa-
tional process and extracurricular activity.

M.M. Semago [31] believes that “support™ is
the maintenance of functionality in the conditions
of optimal amplification of educational influ-
ences and the unacceptability of its maladjust-
ment.

K.P. Senatorova [32] emphasizes that sup-
port might be perceived as a holistic process in-
cluding the operational field of personality deve-

support (M. Garibaldi,
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lopment, its formation and correction. The scholar
recognizes particular steps in this process: diag-
nosis, information gathering on techniques for
tackling problems, advice at the decision-making
stage, and help at the implementation stage.

V.A. Slastenin [34] interprets methods of re-
levant psychological and pedagogical activity in
terms of psychological and instructional support.
His perspective is that providing psychological
and pedagogical support involves active obser-
vation, consultation, personal involvement, and
encouraging the maximum amount of student
autonomy in a challenging situation while requi-
ring the least amount of a teacher involvement.

Support viewed as cooperation / interaction

B. Liebech-Lien [19] sees cooperation as sup-
port for problem-free interactions. Her theory
takes into account a certain dependence in the
student-teacher relationship, emphasizing that
the student needs help and cannot solve the prob-
lem on his own; conversely, the teacher cannot
solve the problem for the student because doing
so could compromise his autonomy and, as a re-
sult, his need for development. V.A. Ayrapetova
[1] regards support as a type of partner collabora-
tion that occurs when the meanings of the activity
are aligned and the circumstances are favorable
for individual decision-making. The systematic
interaction of participants in pedagogical activity
is not properly revealed by this concept, though.

Support as creation of conditions

Support is viewed by some authors as being
necessary for both good learning and psycho-
logical well-being. In the context of university
engagement, Clark describes support as a system
of professional activity of the teacher aiming at
establishing the psychological and instructional
circumstances for the student’s successful training,
education, professional and personal development
[11]. Austrian academics L. Schoofs, S. Hornung,
and J. Glase [30] claim that support is a type of
professional action intended to foster personal
growth and self-actualization as well as the growth
of autonomy and self-assurance in a variety of
decision-making scenarios. In this concept, the
emphasis is placed on the objectives of support as
specific results of personal development. Support,
according to V.P.Zeleeva, S.S.Bykova, and
S. Varbanova is an action that creates the right
conditions for a person to successfully adapt [40].

According to F.Firdaus and A. Mariyat
“support” is defined as establishing the condi-
tions for the person to learn most successfully by
basing the educational environment on a general

humanistic approach to maximize chances and
personal potential [13]. This approach is focused
on the age standards of development as criteria
for the adequacy of educational influences,
priority of needs, goals and values.

From the standpoint of O.S. Popova, “the es-
sence of support in professional education is to
minimize the impact of negative factors on stu-
dents, consciously creating a system of huma-
nistic beliefs about the world and one’s own
place through the inclusion of students in an in-
dependent, multi-channel search for answers to
questions about the meaning and purpose of hu-
man life” [27]. The growth of personal accom-
plishments and the construction of competencies
are the emphasis of co-learning and assistance,
according to A.V. Vorontsova, A.G. Samokhva-
lova [38]. Summarizing the above-mentioned
definitions, support is to be viewed as a process
of interaction aimed at creating conditions for
personal development, the formation of necessary
competences and support in difficult life situa-
tions.

The present paper considers the sociocultural
support in detail as a vital part within the com-
prehensive support system, which purpose is to
make stay in an intercultural environment as
comfortable as possible, and maximize adapta-
tion of students in the educational entity of Rus-
sian university.

The novelty of the present research is the
proposition of the conception of sociocultural
support as a distinct type of comprehensive assis-
tance.

3. Methodology

The analysis of the historical growth of edu-
cational institutions related to the education of
international students and primarily, the support
framework is the focus of theoretical part of the
research. The authors used the method of histo-
rical comparison to study the best practices of
existing supports of international students in Rus-
sian universities, conducted literature analysis of
sociocultural support of international students as
a part of comprehensive assistance, and analyzed
basic notions of research such as sociocultural
support of international students.

The empirical research was also performed
by the authors, which includes expert interviews
with university representatives (including mem-
bers of the academic staff and administrative em-
ployees involved in international cooperation)
and a number of interviews with the university’s
international students.
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The data for the research were mainly ob-
tained from the entire cohort of international stu-
dents who entered the bachelor’s and master pro-
grams in the years 2021, 2022, 2023. The survey
embraced not only the homogeneous groups of
international students that were relatively small,
but also the mixed groups with Russian students.

In this study, the authors resorted to both
qualitative and quantitative research methods.

The qualitative methods included participant
observation and informal interviews. There are
two reasons for applying such methods. First,
the authors believe that the research questions
might be better understood, answered and ex-
plained through interpreting and describing rather
than measuring. Second, survey research ques-
tions were general, broad and rather flexible.

Since the groups were relatively small, indi-
vidual interviews and classroom observations
seemed to be the most convenient tool for inves-
tigation. Students were also interviewed on-line.

The interview questions were carefully con-
structed and reviewed based on research objec-
tives. The students were interviewed in English
and the interviews did not cause any incon-
venience or discomfort, as they took place in
their habitual environment: regular classrooms.
The analyses of the interviews revealed students’
willingness to answer the questions, share their
opinions and their alacrity to social and cultural
communication. The interview are sure to be
the source of acquiring reliable extensive data.

4. Results and discussion

4.1. Concept clarification

of sociocultural support

Primarily the study attempted to define
the term of sociocultural support of international
students in Russian universities, particularly in
the South Ural State University. The authors ana-
lyzed different definitions of this notion and re-
garded this type of support as a system of inte-
raction between the subjects of the educational
process aimed at optimizing the process of so-
cialization and adaptation. The authors view
support as a necessary constituent for both good
learning and psychological well-being. In the re-
search, support is viewed as cooperation and inte-
raction.

4.2. Current practices

of sociocultural support

As it was mentioned earlier, the task of this
research is to organize and provide sociocultural
support for international students with the pur-
pose of their adaptation in Russian universities

to satisfy their needs and demands. The current
practices of sociocultural support in Russian uni-
versities of Moscow, Kazan, Tomsk etc. were
examined (as it was the second objective of the
research). The collected data — regular online
sociocultural support for international students
in Tomsk State University; organization of mul-
ticultural academic communities in Moscow
RUDN University, educational program “Sum-
mer Camp” with lectures, tutorials, workshops,
excursions, and cultural entertainment activities,
intended for fast and better adaptation of interna-
tional students — proved that more efforts should
be implemented to make the sociocultural sup-
port in SUSU sustainable.

Our university faces a challenging task to
improve conditions for international students
during their period of study in Russia as well as
to increase recognition and brand status of Rus-
sian education in the international educational
market. A huge number of international students
at the university faces a number of problems of
cultural, social, value-and-semantic and commu-
nicative nature. Peaceful coexistence of Russian
and international students is quite problematic
without establishing a unified system of values,
which would act as universal meanings and help
to develop academic communicative culture in
the multicultural university space.

The success of international students’ educa-
tion and the level of their professional training
largely depend on the degree of their adaptation
into the socio-cultural life of the host University.

4.3. Dealing with sociocultural challenges

of international students

in the Russian educational environment

as a tool to increase their satisfaction

The following principal sociocultural chal-
lenges that international students may encounter
at Russian universities have been singled out.
The most critical problem is the low level of pro-
ficiency in the Russian language (RL). The sur-
vey conducted showed the lack of sufficiently
strong motivation to learn the RL.

As a solution to this problem, the following
options are suggested:

— pre-university training of international stu-
dents for communication with native speakers of
the RL;

—increasing the period of pre-university
training aimed at RL learning;

—introducing extra classes of Russian lan-
guage and special disciplines during language
training at university.
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The next identified difficulty is the so-called
“communicative failure” when teachers do not
take into account communicative peculiarities of
international students having bad command
of the Russian language. One of the ways to
tackle the problem is to create the “home” atmos-
phere where every international student would feel
comfortable.

The following socio-cultural difficulties have
also been highlighted. Stress of “culture shock”
or “acculturation stress” is rated as the most sig-
nificant problem. Possible effective remedies are
the introduction of adaptation measures, intercul-
tural trainings and cultural assimilators, the orga-
nization of diverse range excursions and activities.

The analysis of recent problems of interna-
tional students in 2022-2023 has revealed a new,
sociocultural challenge, which was not identified
before. Students who have successfully adapted
to a foreign, intercultural, foreign-language envi-
ronment and have a different mentality are very
trusting, which makes them vulnerable to new
kinds of fraud, cyberdeception, etc. For this pur-
pose, in our opinion, it is necessary to develop
various recommendations how not to be cheated
and how to get an immediate assistance in case
of emergency. In this respect, Tomsk State Uni-
versity came up with an interesting initiative —
the International Department of TSU organized
on-line consulting support service, a kind of “first
aid”. Every student can get instant advice when
he/she finds himself/herself in an ambiguous
socio-cultural situation.

Adaptation of international students to the
educational environment of Russian universities
is a phenomenon, which includes adaptation of
a representative of native linguoculture, of a so-
cialized personality, of a participant of pedago-
gical environment, and of an object of this envi-
ronment influence. The success of adaptation
ensures proper interaction of international stu-
dents with social-cultural and intellectual envi-
ronment of the university, psycho-emotional sta-
bility, formation of new personal qualities, acqui-
sition of new social status and new values,
mastering of new social roles, understanding and
comprehension of future profession significance.
Without proper adaptation, international students
will get no satisfaction with their study in Russia
and their well-being will not be provided, thus
the university will not be able to acquire high
rating brand and good reputation

SUSU has been successfully operating SUSU
Center of Sociocultural Adaptation for interna-

tional students for several years that seeks to pro-
vide:

— intercultural trainings;

—training for international students' super-
visors and tutors;

— extracurricular activities involving interna-
tional students;

— free access to current methodological ma-
terials;

— strengthening of positive and elimination
of negative factors affecting the adaptation of
international students into SUSU educational
process.

4.4. Satisfaction survey as a prerequisite

for efficient adaptation

Customer satisfaction index research has
been conducted for many years in numerous
countries. The initial index was released in Swe-
den in 1989, followed by publications in Germa-
ny in 1992, America in 1994, Israel and Taiwan
in 1995, and New Zealand in 1996. By request of
the European Organization for Quality, the Euro-
pean Commission launched a study in 1996 with
the goal of creating a national index and the Euro-
pean Customer Satisfaction Index based on the
knowledge of other nations. Since that time, sa-
tisfaction surveys of various stakeholders have
started to be held everywhere to provide the ne-
cessary feedback for improving the industries.

Almost all Russian top-rated universities
conduct special surveys aimed at identifying
the level of student satisfaction with the quality
of education and conditions of study. The content
of the survey is based on the student satisfaction
criterion recommended by Federal Education and
Science Supervision Agency (so-called Rosobr-
nadzor) guidelines “Quality systems of training
graduates of education institutions”. The analysis
of satisfaction with the quality of education is
an important tool for assessing the educational
process, as well as for effective management of
educational activities. Thus, regular monitoring
studies act as powerful feedback, thereby helping
to improve the system of education in the insti-
tution.

Special courses as “Intercultural Communi-
cation” and “Conflict Resolution” were elabo-
rated to ensure deep insight and thorough under-
standing of key notions and conceptions neces-
sary for efficient social communication in the
university environment. The content of the courses
is selected according to the learners’ needs, their
preferences what points are to be studied and
what aspects to be discussed.
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4.5. Sociocultural pedagogical model

of international students’ adaptation

into Russian academic environment

The following methodology approaches for
the model of international students’ adaptation
are selected:

— the systematic approach aimed at descry-
bing the support of international students’ adapta-
tion as a system embracing a set of elements that
form integrity, unity, that is achieved via certain
interconnections and interactions of the system
elements;

—the activity approach aimed at describing
the support for the adaptation of international
students as their parity interaction with represen-
tatives of university departments, divisions, insti-
tutes and higher schools.

The social needs of society are as follows: to
increase the number of international students in
the universities of the Russian Federation and
increase their degree of satisfaction with tertiary
education. There is the Federal Project “Export of
education”, which aims at attracting international
students, meeting their needs become fundamen-
tal goals in the strategic plans of educational in-
stitutions.

Today student satisfaction is one of the main
goals of university development. A satisfied stu-
dent is a source of competitive advantage in
a highly competitive international education
market [40].

The authors identified the target component
of the model, which is to optimize support for the
adaptation of international students into the edu-
cational environment of a Russian university.

The content component of the model was re-
vealed — sociocultural support for the adaptation
of international students into the educational
environment of a Russian university that is cha-
racterized by the following hurdles:

— language barrier (problems with the Rus-
sian language);

— culture shock;

—lack of background sociocultural know-
ledge.

Our suggestions are as follows:

— organization of Russian language courses
with elements of traditions and customs of
the country of study;

— tutoring, consultations, national holidays;

— interaction with the department of interna-
tional cooperation.

The subjective component are the interna-
tional students themselves. They should contact

and interact with the departments of SUSU inter-
national cooperation; Department of international
students; Center for Social and Cultural Adapta-
tion of SUSU.

The model also embraces the organizational
component that has its own methods and forms.
The main methods comprise organization and
self-organization, as well as, role-plays and pro-
jects. This component could be implemented via:

— activities of cultural and leisure center;

—courses of lectures on intercultural com-
munication;

—courses on conflict resolution in intercul-
tural communication.

The procedure component of our model has
3 stages:

— preparatory stage (learning the Russian
language and getting to know Russian culture,
measures to be undertaken for the adaptation
of foreign students);

— adaptation stage (involvement of students
in the study of courses, discussions, case me-
thods);

—reflexive stage (survey questioning, ana-
lysis of the results of the degree of satisfaction
with sociocultural type of support).

Based on these components, the following
criteria of students’ satisfaction with sociocul-
tural support have been worked out:

— the relevance of the courses;

— sociocultural communication between tea-
chers and students;

— question list and survey to check the for-
mation of socio-cultural knowledge.

While elaborating the pedagogical model,
the authors identified the conditions under which
the model might be efficiently implemented:

— constant feedback with international stu-
dents and joint activities to recognize problems
and eliminate shortcomings in support;

—high level of foreign language communi-
cative competence of international students
(the Russian language);

—high level of foreign language communi-
cative competence of international students and
faculty (the English language);

—acquiring competence in
communication.

4.6. Survey outputs

The first question of the survey dealt with sa-
tisfaction of the students with extra-curricular
activities in SUSU. The response choices were
completely satisfied, partially satisfied and not
satisfied at all. It was a real pleasure to know that

sociocultural
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there were no answers demonstrating dissatisfac-
tion. 66,7% were completely satisfied and only
33,3% were among partially satisfied. It means
that all activities organized by SUSU were quite
interesting for the students and helped them to
adapt in a foreign country. But still some options
and solutions should be found to ensure students’
comfort and to make their life more stimulating
and actions-packed (Fig. 1).

The second question was about satisfaction
with the social and psychological climate in
SUSU, vertical relationships of university: stu-
dent — SUSU administration, faculty, department
and horizontal ones: Student — Teacher. Less than
3% of the students were dissatisfied with the psy-
chological climate of university environment.
Overall, the climate is rather comfortable, but the
students pointed out in the previous answers that
some of them were dissatisfied with attitude of
administration services and disliked the way they
were treated. There are many things to be im-
proved in sociocultural communication, taking

into consideration different mentalities and atti-
tudes (Fig. 2).

The third one was dedicated to university
support — whether it was sufficient enough in
terms of challenges and problems international
students faced during their studies. Less than 7%
did not get any support when they desperately
needed assistance. While 40% were partially sa-
tisfied and 53,3% got the support when they were
in need. Figures show that some special types of
support activities do satisfy students’ needs.
Thus, much attention should be paid to the op-
tions related to students’ immediate support: on-
line, through some special telephone line connec-
tion etc. (Fig. 3).

The fourth question dealt with the point
whether the students could overcome challenges
and problems (language, social, cultural) in new
socio-cultural environment. Less than 4 % (3,3)
could not manage their problems and challenges,
while 43,3% managed partially and for 53,3%
the process of studies and live-being was not

1. Were you satisfied with extra-curricula activities in SUSU?

AN

30 oTBeTOB

@ Completely satisfied
@ Partially satisfied
© Not satisfied

Fig. 1. The level of satisfaction with extra-curricular activities

2. Were you satisfied with the social and psychological climate in SUSU (student - teacher; student -

administration, faculty, department)?

30 oTBETOB

@ Completely satisfied
@ Fartially satisfied
Not satisfied

Fig. 2. The level of satisfaction with social and psychological climate in SUSU
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problematic at all. Still the number of students
who did not manage or manage partially is rather
high. In our future research, we plan to differen-
tiate those problems and discover what is really
of concern for them (Fig. 4).

The fifth one was about students’ satisfaction
with cultural and social activities organized for

them by the university. Completely satisfied were
53,3 %, partially satisfied 20%. One person was
not satisfied at all. In future, we plan to work
closer with Adaptation center and other organiza-
tions, which specialize in providing activities for
international students and work out some ideas
and solutions (Fig. 5).

3. Was the university support sufficient enough in terms of challenges and problems students

a8

faced?

30 oTBEeTOB

b4

@ Completely sufficient
@ Partially sufficient
© Not sufficient

Fig. 3. The level of satisfaction with the sociocultural SUSU support

4. Did you manage to overcome challenges and problems (language, social, cultural)?

30 oTBeTOB

® Managed completely
@ Managed partially
@ Did not manage

Fig. 4. The level of satisfaction with challenges and problems’ management in SUSU

5. Were you satisfied with cultural and social activities organized for you by SUSU?

30 oTBeTOB

® Completely satisfied
@ Partially satisfied
@ Not satisfied

Fig. 5. The level of satisfaction with cultural and social activities organized in SUSU
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The sixth question was about safety and pro-
tection in the university environment. Only 2 stu-
dents (6,7%) felt fully unprotected, whereas
26,7% felt partially protected and 66,7 % felt ab-
solutely safe. According to statistics, there were
some conflicts in the dormitories between diffe-
rent ethnic groups; the level of dissatisfaction of
Russian students who lived together with the in-
ternational students was rather high. A special
psychological and even sociocultural analysis
must be done to improve the situation and to
make it better both for local and international
students (Fig. 6).

The last question of the survey was whether
they would recommend the study at SUSU to
others. The answers demonstrated rather positive
attitude of international students towards their
study and life in Russian academic environ-
ment.76 % are likely to recommend, 23,3 — par-
tially likely. To attract international students to
SUSU, to raise the reputation of the university
brand, to ensure the comfort a lot of efforts must
be undertaken by the administration of the uni-

versity, by university divisions, international
centers and certainly, by the teaches themselves
(Fig. 7).

Conclusion

This research presents a new approach to the
attempt to the international students’ adaptation.
The authors have tried to assess the status of the
research problem and described the ways of
organizing sociocultural support in the field
of international students’ adaptation into the aca-
demic environment of the Russian university
(SUSU). The goal of the research was acquiring
high ranking in global educational environment.
There were also different objectives to organize
and provide sociocultural support as one of the
significant components of comprehensive assis-
tance. The authors specified and clarified the no-
tion of “sociocultural support” as a part of com-
prehensive assistance of international students,
“adaptation of international students”; examined
the current practices of sociocultural support of
international students’ adaptation into the inter-
cultural Russian academic environment; revealed

6. Did you feel protected in the university environment?

30 oTBeTOB

@ Completely protected
@ Partially protected
» Not protected

Fig. 6. The level of feeling of protection in SUSU

7. How likely were you to recommend study at SUSU to others?

30 oTBeTOB

@ Completely likely
@ Partially likely
Not likely

Fig. 7. The level of positive feedback of current international students about SUSU
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the major challenges the international students
might encounter; identified the international stu-
dent’ satisfaction rate; elaborated the sociocultu-
ral pedagogical model of sustainable international
students’ support. Research was aimed at ascer-
taining the levels of management of international
students’ support, the functional characteristics of
the sociocultural level. The experiment showed
the necessity to organize and provide sociocul-
tural support via implementation of the suggested
pedagogical model. Nevertheless, there is the ne-
cessity to conduct further studies in this field.

The hypothesis of the research was proved
that if the sociocultural support was organized
properly with regard to needs analysis and satis-
faction survey, the number of SUSU international
students would be steadily increasing, the annoy-
ing factors should be eliminated at the pre-stage
of education.

We express our sincere gratitude to the Head
of Foreign Language Department of The Institute
of Linguistics and Intercultural Communication of
SUSU K.N. Volchenkova for the idea, inspiration
and motivation.
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