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Abstract. The authors identified a cultural component for teaching English primary schoolchildren at
level A1 according to the Common European Framework of Reference (CEFR). The purpose of the study
was to identify and describe what knowledge, skills and abilities primary schoolchildren must have to inte-
ract effectively within the framework of CEFR speech interaction for level A1l. During the analysis, interaction
types were identified and described. Then the intercultural component was identified within each type of in-
teraction at level Al, and on this basis, author’s educational materials were developed. The authors identi-
fied three types of communication, namely, oral, written and online interaction. Within each type of interac-
tion the authors identified and described the intercultural component. The cultural component was identified
and described as a set of knowledge, skills and abilities that primary schoolchildren must use in each me-
thod of interaction. For further research more cultures can become the focus of the analysis. This would
help to identify cultural similarities, differences, and characteristics of communication types between
the representatives of different cultures. The results of the study can be used to teach the cultural component
to younger schoolchildren in the process of interaction at level Al.
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Annomayun. ABTOpBI ONIPEIEISIOT KyJIbTYPHBIH KOMIOHEHT B 00YYEHHH MIIAAIINX IIKOJIbHUKOB MPH
B3aUMOJEHCTBUN Ha ypoBHE Al coriacHO OOILIEEBPONENHCKHM KOMIIETEHIMSIM BIAJCHUS WHOCTPAHHBIM
a3pikoM (CEFR). Llenp mccienoBaHust — BBIIBUTD M ONNCATh, KAKUMH 3HAHUSAMH, YMEHHUSAMH U HaBBIKAMHU
JIOJDKHBI 00JIajaTh yd4aliuecsi HayalbHOW IIKOJIbI, 4TOOBI 3()(EKTHBHO B3aWMOJAEHCTBOBATH B paMKax
CEFR. B xoze aHanu3a pe4eBoro B3ammoeicTBUs [yl ypoBHS Al ObUIM ONpeAeneHbl U ONKCAHBI THUIIBI
B3aUMOJICHCTBUS, a TaK)Ke€ KOMIIOHEHTHl BHYTPH KaXKJOrO THMA. 3aTeM ObUI BBISIBICH MEXKYJbTYpPHbI
KOMITOHEHT BHYTPH Ka)KAOTO THIA B3aUMOJEHCTBUS Ha ypoBHE Al, M Ha 3TOH OCHOBE ObUIN pa3paboTaHbI
aBTOpCKHE ydeOHble MaTepHasibl. B pesynbrare aBTOPHI BBIICIWIN TPU THNA KOMMYHHKAallMd — YCTHOE,
MUCbMEHHOE U OHJIaliH-B3aMMOJENCTBHE, U B paMKaxX KakJIOT0 TUMA B3aUMOJICHCTBHS BBIIEINUIN U OMUCATIN
KyJIBTYPHBII KOMIOHEHT. KynbTypHBIII KOMIIOHEHT MAECHTH(HUINPOBAH U ONMCAH B BHAE HaOOpa 3HAHMH,
YMEHHH W HaBBIKOB, KOTOPBIMH JOJDKHBI O0NamaTh ydamiuecss MIaAIed MIKOJNBI IS OCYIIECTBICHUS
Ka)XJI0TO croco0a B3amMOAEHCTBYA. B manpHeleM B aHaIN3 B3aUMOJAENCTBUA MOKHO BKJIFOUNTH OOJIBIIE
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KyJIbTyp. DTO HOMOIJIO OBl BEIABUTH KYJIBbTYPHBIE CXOJACTBA, PA3INUYHA U OCOOEHHOCTH KOMMYHHKALIUH Me-
KLy TIPE/ICTABUTEISIMU Pa3HbIX KyJIbTYp. Pe3ynbTarhl Mcciea0BaHUsl MOYKHO HCIIOJIB30BATh [UIsl OOyUeHHUs
KyJIbTypHOMY KOMIIOHEHTY MJIa IIUX IKOJHHUKOB B IIPOLIECCEe B3aMMOACHCTBHS Ha ypoBHE Al.

Kniouesvle cnosa: obieeBponeiickue KOMIETEHIIUN BIaJCHU UHOCTPAHHBIM S3BIKOM, B3aUMOJCHCT-
BUE, MEXKKYJIbTYPHBIH KOMIIOHEHT, TUIIBI B3aUMOJIEHCTBUS

Mna yumupoeanusn: Kravchenko N.V., Mikheeva N.F. Cultural component in interaction at level Al
in terms of common european framework of reference // Becrank FOVpI'Y. Cepus «O06pazoBanue. Ilenaro-
rugeckue Haykm». 2023. T. 15, Ne 4. C. 113-119. DOI: 10.14529/ped230409

Introduction

Nowadays when we live in times of political,
social and economic instability, language educa-
tors and scholars pay more and more attention to
teaching culture with the means of language
[1, 4]. Intercultural competence is becoming
the key element in a language class as it promotes
peace [6, 7, 12].

The Common European Framework of Re-
ference for Languages (CEFR) stands as a pivotal
normative educational framework in Europe.
This system depicts the communicational skills
that students should gain to participate in various
cultural interactions and put the emphasis on the
importance of acquiring multicultural communi-
cative experience. Furthermore, CEFR provides
a comprehensive framework for assessing and
measuring learners' proficiency levels.

There are different objectives of CEFR:

— Promoting multilingualism and celebrating
cultural diversity.

— Supporting the development of each learner's
individual multilingual profile.

— Facilitating the evolution of language cur-
ricula in different contexts.

— Offering valuable guidelines for the crea-
tion of teaching materials.

— Enhancing transparency in assessment and
testing procedures

Materials and Methods

During this research, the following stages
were undertaken:

1) Analysis of the Common European
Framework of Reference (CEFR) at level A1 was
conducted with the primary objective of identi-
fying the intercultural component within interac-
tions. CEFR was selected for analysis due to its
role in shaping educational goals, desired out-
comes, educational content, and the educational
process organization. We specifically focused on
CEFR at level Al as it closely aligns with the lan-
guage proficiency level typically attained by ele-
mentary school children.

2) Subsequently, we identified and compre-

hensively described various types of interactions,
along with a detailed exploration of each compo-
nent within these interaction types.

3) In the final stage, we discerned and intro-
duced the intercultural component within each
type of interaction at level Al.

The research methods employed for this
study included analysis and synthesis.

Results

Let's delve into the Common European
Framework of Reference (CEFR) and analyze
the process of communication at level A1, as this
mode of communication presupposes engage-
ment, cooperation, and active participation of both
parties in the communicative process. We se-
lected level Al because it best caters to the fun-
damental language needs of elementary school
children and aligns with their language abilities.

Now, let's proceed with the analysis and de-
scription of the cross-cultural components that
come into play during Interaction at level Al.
CEFR provides descriptors for various aspects of
Interaction at the Al level, including oral and
written communication, understanding of the mes-
sage, taking part in informal collaborations,
applying team work to solve different tasks, con-
ducting interviews, completing application forms,
composing messages/notes, engaging in online
discussions, and using online platforms to per-
form specific operations.

As per CEFR guidelines, we can categorize
these interactive activities into three main types:
oral, written, and online [2, 11].

Oral Communication

Students should take part in simple interac-
tions, relying on a slow pace of speech and em-
ploying paraphrasing and clarification if misun-
derstandings arise. They can pose and answer
basic questions, initiate conversations, and re-
spond to straightforward statements within fa-
miliar topics. Therefore, while communicating
orally young learners should be able to ask and
answer simple questions, to start a dialogue,
and take part in a simple conversation.
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Comprehension of an Interlocutor’s message

Students are able to apply basic expressions
which are necessary for usage in everyday life
situations: in supermarkets, at streets, different
services. They are able to understand some of the
simple constructions and questions addressed to
them, react adequately during the certain com-
municative situations. So, elementary students
should know the basic vocabulary in following
situations: “In a supermarket”, “In the street”,
etc., should be able to lead a simple conversation
in a supermarket, in the street or at different ser-
vices.

Conversation Involvement

Elementary students can be engaged in un-
complicated conversations on familiar topics,
such as their home country, family, and school.
They can introduce themselves and utilize basic
greetings and farewells. Interlocutors can inquire
about others' well-being and react to people's
news. So, elementary students should know basic
vocabulary regarding their country, school and
family. They also should be able to greet people
and part with people in different ways and to start
a small talk.

In this section, the cross-cultural component
relates to the ways of greeting and bidding fare-
well. It's important to highlight to students the
distinctions between formal and informal ways of
saying hello and goodbye in English. They should
also be made aware that the question “How are
you?” is a customary part of greetings in English
and doesn't necessitate a detailed response, unlike
certain situations in Russian culture. In English,
a simple “Fine, thank you” suffices as a response
to “How are you?”— even if someone is not feeling
great [8, 9] Additionally, there are cultural diffe-
rences in greetings like “Good morning”, “Good
afternoon”, and “Good evening”. In English,
the division of the day differs from the conven-
tion in Russian culture. Morning in English spans
from 00:00 to 12:00, afternoon from 12:00 to
18:00 (or 19:00), and evening begins at 19:00
and lasts until 22:00, followed by night from
22:00 to 00:00. For instance, when the clock
shows 02:00, one would say “Good morning” in
English, while in Russian, it would be “Good
night” [9, p. 171, p. 194-196; 10, p. 68-69]. So,
elementary school children should be taught how
to greet people and part with people in an appro-
priate way and about the different ways we di-
vide day. For these reason the authors of the pa-
per developed the teaching materials.

Informal Talk (with Friends)

Elementary students can express their pref-
erences for sports, food, and other topics using
a limited set of expressions when these prefe-
rences are communicated clearly, slowly, and
directly. So, elementary school children should
acquire basic vocabulary on sports, food, and
should be able to express their likes and dislikes
within these notions.

In this context, a cross-cultural component
can be identified in attitudes toward food. Food,
particularly dishes of national significance, holds
great value in every culture. Thus, it is advisable
to exercise caution when expressing negative
opinions about particular dishes. Instead of using
blunt phrases like “I hate it” or “I don't like it”,
it's better to employ more considerate language
such as “It's interesting” or “I don't mind it, thank
you”, even if one genuinely does not enjoy the
dish. Additionally, it is customary to express
gratitude after a meal, even if you didn't particu-
larly enjoy it. Therefore, when discussing food as
a guest, mere expressions like “I like” or “I don't
like” may not suffice. Therefore, elementary
school children should be taught how to take
food if they are offered and would like it or how
to turn it down politely.

Goal-Oriented Cooperation

Interlocutors comprehend commands and
questions when they are presented in a straight-
forward and clear manner. They can follow in-
structions related to numbers, time, and locations.
Interlocutors can make requests and offer assis-
tance when needed.

Special attention should be given to under-
standing how to politely request items in different
cultures. For instance, in Russian, polite requests
are often expressed using the imperative mood
along with the word “please”, as in “Give me,
please!” In English, however, a request presented
in this manner may come across as rather impolite.
In English, polite requests are typically formu-
lated as, “Could you ..., please?” [9, p. 171-173].
It is to notice that commands in an imperative
mood are often used in elementary school as way
of instructing students. After that elementary stu-
dents follow their teachers and use commands
instead of the forms of polite request when they
want to ask something. So, elementary students
should be taught the forms of polite request.

Elementary school students should be able
to request items from others and offer items to
others. They should be able to ask for food and
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drinks using simple language and basic expres-
sions. They should be able to handle numbers,
quantities, cost, and time when engaging in trans-
actions.

The cross-cultural component in this context
pertains to the quantity and cost of goods. In Eng-
lish-speaking countries, it's customary to package
goods in sets of 12 items, known as a dozen.
In contrast, in Russia, it's more common to package
goods in sets of 10. Additionally, the cost of
goods is typically denominated using the names
of currencies prevalent in English-speaking coun-
tries. Therefore, it is advisable for students to
become familiar with the currency names used
in English-speaking regions. For this purpose
the authors of the paper developed the teaching
materials.

Moreover, various cultures use different me-
thods for expressing time. In English, the straight-
forward way to discuss time is by using the
phrases “a.m.” (ante meridiem) and “p.m.” (post
meridiem). “A.m.” refers to the time period from
00:00 to 12:00, while “p.m.” applies to the time
period from 12:00 to 00:00. For example, 11:45
in English would be represented as “11:45 a.m.”,
and 16:10 as “4:10 p.m.”. Notably, when indica-
ting time in English using “a.m.” and “p.m.”,
a 12-hour time scale is employed instead of the
24-hour time scale. So, students should be taught
how to say time appropriately minding the cul-
tural gap.

Information exchange

Students should be able to manage questions
and instructions when these are expressed clearly
and at a measured pace. They can give answers to
simple questions; react in an adequate manner
when it comes to some basic topics. Students
should be able to send the message, reply cor-
rectly within the scope of the simple linguistic
constructions and expressions. They also should
be able to use some of the exact words for time
expressions as well as inquire about and share
details concerning the color of clothing or other
familiar items.

Interviewing

Elementary students should be capable of re-
sponding to straightforward questions about
themselves during an interview, provided that the
questions are formulated clearly and in a direct,
non-idiomatic manner. Students should be able to
express their health concerns in a simple manner,
sometimes utilizing gestures and body language
for effective communication.

Written interaction

Students should be able request and ex-
change personal information in written form.
Here the international project “Russian elemen-
tary school children meet American peers” are
offered by the authors of this paper [5] .

Correspondence

Students can compose messages and online
posts using short, basic constructions to convey
the fundamental feelings and thoughts. They are
able to write a basic postcard. Moreover, com-
municators are able to make simple sentences in
order to convey their thoughts or to pose ques-
tions.

In this context, it's important to be aware that
the conventions for writing postcards differ be-
tween English-speaking and Russian cultures [3].
The specific guidelines for composing postcards
in English-speaking culture are outlined below
(Fig. 1).

So, elementary school students should know
about the lay — out of a postcard and should be
able to write the address properly

Writing notes, messages and filling

in the forms

Students possess the ability to write numbers
and dates, including their names and nationali-
ties. They can provide written information about
their accommodation and other important per-
sonal data. Students are proficient in completing
various forms, such as passport control forms and
hotel registration forms. They can also leave brief
messages detailing their whereabouts and ex-
pected return times.

When filling out forms in English, remember
that it is customary to write the person's first
name followed by their last name, unlike the
practice in Russian. In English-speaking coun-
tries, there is a specific format for addresses,
typically comprising the flat number, building
number, street, city/town, region/state, country,
and zip code [10, p. 72-80].

Regarding the writing of dates in English,
there is a cultural component involved. In British
English, dates are typically formed in this way:

— 27 August 2013;

— 05 December 1912.

One of the significant aspects is that the
names of months in English are written like capi-
tal letters. Sometimes a comma may be placed
before the year, especially when the date is part
of a sentence, for example:

— 12 September, 1932;
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Fig. 1. The rules of writing a postcard in English-speaking culture

Table 1
The peculiarities of writing dates in English and American English
Format British: Day — Month — Year American: Month — Day — Year
A The Sixteenth of June, 1946 June the Sixteenth, 1946
B | 16" June 1946 June, 16", 1946
C 16 June 1946 June 16, 1946
D 16/6/1946 6/16/1946
E 16/6/46 6/16/46
F 16/06/46 06/16/46

— 11 October, 1995;

— My birthday is 08 December, 1962.

Also ordinal numbers are often added to the
day, as seen in examples like:

— 22nd May, 2000 (or 22 May, 2000);

— 15th February 1917 (or 15 February 1917).

In some instances, dates are written entirely
in numeric form, and there are several acceptable
formats, including:

—14/5/2010;

—14-5-2010;

—14.5.2010.

In American English, the format for writing
dates is different, with the month followed by the
day and then the year, and a comma preceding
the year, as shown in these examples:

— June 6, 2021;

— October 31, 2005.

The distinctions in writing dates between
English and American English are summarized in
the Table 1 below.

So, elementary school students should be
aware of the peculiarities of writing names,
addresses and dates in a foreign culture.

Online communication and debate

Students have the ability to write simple
messages and create personal posts online, using
straightforward language to discuss their hobbies,
likes, and dislikes. They can express both posi-
tive and negative reactions to online posts in a
simple manner. Furthermore, students can re-
spond to comments on online posts using stan-
dard language, including expressions of gratitude
and apologies.

Goal-Oriented Online Transactions and Col-
laboration:

Students are able to buy some of the prod-
ucts online and they understand how to provide
personal information such as their name, email
address, or telephone number when necessary
(CEFR, Al).

Discussion

Reflecting on the results, it's noteworthy that
the cultural component is present in all modes of
interaction, including written, oral, and online
communication as outlined in CEFR for level Al.

Furthermore, it would be intriguing to ap-
proach this not only from the perspective of Rus-
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Table 2

Modes and types of interaction according to CEFR, A1

Interaction ( CEFR, Al)

Oral : Written:
— Oral communication
— Comprehension of an interlocutor
— Informal talk
— Buying goods and services
— Information Exchange
— Interviewing

— Written communication

— Correspondence

— Filling in forms

— Writing notes and messages

Online:
— Taking part in online
discussion
— Goal-oriented online
communication

sian culture but from a multicultural standpoint.
In such an exploration, cultural commonalities
and distinct characteristics for each mode of in-
teraction according to CEFR could be examined.
Later these findings could be used for creating
teaching materials and could be included in ele-
mentary school curriculum.

Examples of the Practical Realization

As examples of practical realization, the top-
ics “Parts of the day”, “Currency”, etc. were veri-
fied. The age-valid educational technologies and
illustrations were used.

Conclusion

In conclusion, it's important to highlight that
the overarching goal of this paper, which is to
analyze the cultural component in CEFR, particu-
larly in the context of level Al interactions, has
been successfully achieved. The cultural compo-
nent has been identified and described for each

mode of interaction as defined in CEFR for level
Al (Table 2).

The set of cross-cultural knowledge, skills
and acquired practices offered and identified in
CEFR for interaction level A could be a construct
for developing teaching materials, textbooks, cur-
riculums and tests for elementary school students.

Looking ahead to potential research direc-
tions, it would be useful to expand the analysis to
encompass multiple cultures in the study of inter-
actions according to CEFR. This broader per-
spective could shed light on cultural similarities
and peculiarities in interactions among represen-
tatives of different cultures. As a practical appli-
cation of this theoretical research, teaching mate-
rials could be developed to impart cultural com-
ponents within the process of interaction,
aligning with the description in CEFR for Al-
level students.
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