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Abstract. In the era of intensive development of Al technologies personal characteristics and soft skills
are increasingly seen as competitive advantages for specialists. Research states that future architects require
highly-developed critical thinking skills, problem-solving skills, team-work skills, creativity and vision,
leadership. Though these skills are in high demand among students and employers, scarce research offers
readily available technologies of soft skills development. Moreover, only 19% of academic staff intentio-
nally incorporate tasks aimed at enhancing soft skills’ development into their courses. This study proposes
a technology of soft skills development embedded into teaching English language course implemented for
future architects, focusing on raising awareness on soft skills. The authors aim to test a technology for soft
skills development for future architects via customized training course and to analyze the feedback on its
implementation. The authors conducted a literature review to identify specific soft skills relevant to future
architects; created a technology based on student-centered approach and project-based learning; piloted
the course on soft skills development based on the created technology during the 2023-2024 academic year;
analyzed the course’s feedback survey of 33 Bachelor students of the 3rd course with B2 level of Profi-
ciency in English. The results showed positive feedback from students, with 91% expressing satisfaction
with the content of the course and education process organization. Students noted the relevance of the course
content, its practical orientation, and the informational value for further development of soft skills. Students
also offered recommendations for modifying the course content and methods of presenting educational
information. This study sheds light on the importance of integrating soft skills training into academic curri-
cula to better prepare students for the demands of the job market. The insights gained from this study can be
used to implement the technology offered for students across various fields.
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Annomayusa. B >10Xy aKTHBHOTO Pa3BUTHUS TEXHOJOTHM UCKYCCTBEHHOT'O MHTEJUIEKTa JIMYHOCTHBIE
KadyecTBa M MSTKHE HAaBBIKU CIIEIHAIIICTOB BCE YaIle pacCMATPHUBAIOTCS KaK KOHKYPEHTHBIC MPEUMYIIEeCT-
Ba. Byaymum apxutekropaM HEOOXOIUMO UMETh BHICOKOPA3BUTHIC HABBIKA KPUTHUYECKOTO MBINUICHUS, Ha-
BBIKH pEIIeHHUs IMPoOieM, HaBBIKH paObOTHl B KOMaHE, TBOPUECKOE MBIIIICHHE, JTHISPCTBO U OBITH BH3HOHE-
pamu. OmHAaKo, HECMOTPS HAa BBICOKHMM CIIPOC HAa 3TH HABBIKK CO CTOPOHBI CTYAEHTOB M paboromareiei,
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B IIPAKTUKE O6pa30BaHl/Iﬂ HCI0CTAaTOYHO HCCJ’IG}IOBaHHﬁ, OIMMCBIBAIOIUX TEXHOJIOTUN PA3BUTUA MATKUX HABbI-
koB. boxee Toro, Toipko 19 % npenonaBaTeneil By3a OCO3HAHO BKJIIOUAIOT 33/1a4H, HAIIPABJICHHBIE HA Pa3BH-
THE MATKHX HaBBIKOB, B CBOM KypChl. B JaHHOM HccieioBaHUN MpeaaraeTcs BHEAPEHHAs B Kypc 00y4eHus
AQHTTIMHACKOMY SI3BIKY TEXHOJIOTHSI Pa3BHTHS MATKUX HABBIKOB OYAYLIMX apXHTEKTOPOB, B KOTOPOI aHIIIHii-
CKHH SA3BIK BBICTYNAeT HE OCHOBHOM LIENbIO, a cpefcTBOM o0ydeHus. Llens uccienoBaHus — pa3paboTaTs u
anpoOUpOBaTh TEXHOJOTHIO Pa3BHTHS MATKUX HABHIKOB OYIYIIMX apXUTEKTOPOB U NPOAHAIU3HPOBATH 00-
paTHYIO CBS3b 10 €€ BHEAPEHUIO. ABTOPHI IPOBENU 0030p JIUTEPATYPHI ISl BBISBICHUS MSATKUX HAaBBIKOB,
Ba)KHBIX JUIs OyIYIIMX apXUTEKTOPOB; CO3/IAJIM TEXHOJIOTHIO Ha OCHOBE CHCTEMHOIO, JINYHOCTHO-OPHEHTH-
POBAHHOI'O U MPOEKTHOTO TOIXO0/0B; MPOTECTUPOBAIM KypC MO Pa3BUTHIO MITKHX HaBBIKOB HAa OCHOBE pa3pa-
OoTanHOI TexHONOTMH B TedueHne 2023/2024 yuebHoro rona; onpociiy 33 cryneHTa OakanaBpuara 3-To Kyp-
ca C YpOBHEM BIIaJICHHS aHIVIMHCKUM s3bIKOM B2. Pe3ynbTaThl mokasaiu MmojoKUTeIbHY0 00paTHYIO CBSI3b
OT CTyJeHTOB, 91 % KOTOPBIX BBIPA3WIIM yIOBIETBOPEHHOCTH COAEPKAHUEM Kypca M OpraHm3anueil yueo-
Horo npouecca. CTyIeHTbl OTMETWIIN aKTyallbHOCTh CO/IEPKATENILHOM YacTh Kypca, ero NpakTHYECKyIo Ha-
NPaBJIEHHOCTh U MH()OPMALMOHHYIO [EHHOCTb JUISl JNAJIBHEHIIEro pa3BUTHS MATKMX HAaBBIKOB. CTYyZEHTHI
TaKXKe NPEATOKIIN PEKOMEHAAINH 110 KOPPEKTUPOBKE COASPIKaHMsS Kypca M METOJIOB IPEACTaBIeHHs yuel-
HOIt nHpopMarmu. [laHHOE MCccleoBaHNe MTOJUEPKUBACT BAKHOCTh MHTETPALIMU 00yUYEHHS MATKHM HaBbIKaM
B aKa/IeMUYECKHE NPOrPaMMBI I JIyqlleil IIOATOTOBKU CTYIEHTOB K TPEOOBAHMAM COBPEMEHHOTO PHIHKA
Tpyaa. Pe3ynbrarsl uccinenoBaHus MOXHO HMCIOJB30BATh ISl pa3pabOTKU KypCOB MO PA3BUTHIO MITKHX

HABBIKOB JUISI CTYZCHTOB Pa3IMYHBIX HAPABICHUH MOTOTOBKH.
Knrouesvie cnoea: Msrkue HaBBIKH, CTYACHTBI, OyAyIIHE apXUTEKTOPBI, TEXHOJIOTHS, JIMIHOCTHOE pa3-
BUTHE, aHTIMACKUH TS CHIEIIMAIBHBIX IIeJIeH, aHTTMACKUH SI3BIK KaK CPEICTBO O0YUCHHUS

Jlna yumuposanus: Volchenkova K.N., Kolova S.M. Technology for development of soft skills of
future architects // Bectauk IOVYpI'Y. Cepus «O6pa3zoBanue. [lenarornueckue Hayku». 2024. T. 16, Ne 3.

C.27-38. DOI: 10.14529/ped240303

Introduction

In today's job market, having strong soft
skills gives higher education graduates a com-
petitive edge. Employers expect employees to
possess creativity, resilience, effective communi-
cation skills, teamwork abilities, negotiation skills,
conflict resolution skills, compromise-finding
skills, innovation skills, and well-developed cri-
tical thinking skills [8]. The employers expect
their staff possess social and cross-cultural skills
to participate in international projects and effec-
tively collaborate with people having diverse
backgrounds [9]. Moreover, employers value de-
veloped skills in problem solving, critical think-
ing, and expect autonomy in decision making [8].

“Soft skills” is a term that is often used in
opposition to hard skills. C. Grisi defines soft
skills as the prerequisite hard skills that help
graduates to adapt to ever-changing conditions of
work life [7]. In the research literature, the term
“soft skills” has synonymous concepts (social
skills, social competencies, life skills, interper-
sonal skills, and people skills) that impede to
give a precise definition to the term. Soft skills
are often labelled 21st-century skills as they pro-
vide opportunities for the workforce to adapt to
the ever-changing conditions of the employment
market [2]. Vasanthakumari S. defines soft skills
as “a cluster of personal qualities, habits, atti-
tudes and social graces that make someone a com-

patible employee” [19, p. 67]. In our research we
use the definition of A. Rodriguez Martinez et al
who define soft skills as a set of socioemotional
capacities and skills that people use in interac-
tions and that are crucial to achieving personal
and work success [12].

Though soft skills complement hard skills
and are multifaceted as they can improve both
professional careers and personal well-being,
empirical research states that different specialists
require a different set of soft skills nominated by
employers and preconditioned by a specific pro-
fessional environment. Our research focuses on
the development of soft skills of future architects.
Future architects have to develop both hard and
soft skills as their profession is highly creative
and based on social interactions. Creativity and
innovative thinking are essential in architecture
as they allow architects to come up with unique
and original designs that stand out from the rest.
These skills enable architects to think outside
the box and push the boundaries of conventional
design, ultimately leading to cutting-edge and
groundbreaking projects. Critical thinking is also
important in architecture as it helps architects
analyze complex problems, evaluate different
solutions, and make informed decisions that are
both practical and aesthetically pleasing. By being
able to critically assess various design options
and their implications, architects can create spaces
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that are both visually appealing and functional.
Communication skills are another key aspect of
success in architecture, as architects often need to
work closely with clients, contractors, and other
stakeholders throughout the entire design and
construction process. Being able to effectively
communicate design ideas, project requirements,
and feedback is crucial for mutual understanding
and that the project progresses smoothly. Addi-
tionally, leadership and teamwork skills are es-
sential for architects to effectively manage their
teams and collaborate with others to bring their
ideas to life. By possessing a well-rounded set of
soft skills, architects can not only excel in their
profession but also make a lasting impact in
the field of architecture.

The literature analysis showed limited re-
search on specific soft skills essential for future
architects. Salleh et al. state that the demand for
architects that are able to successfully manage
different projects is high, and, therefore, architec-
tural firms are seeking applicants that possess
soft skills with a focus on interpersonal and
communication skills [16]. Project management
is a complex activity that requires a set of skills
that incorporate critical thinking, teamwork, lea-
dership, creativity, innovative thinking, and the
ability to initiate, manage, and implement a pro-
ject. Thus, these skills may constitute the core of
soft skills for architects. P. Wesotowski investi-
gated how students in architectural engineering
develop soft skills by means of the studio tea-
ching method. He argues that creativity and in-
novative thinking are the soft skills that should be
highly ranked among the set of soft skills for fu-
ture architects [22]. T.S. Mari et al [11] define
the soft skills for architects, focusing on commu-
nication, critical thinking, problem solving, and
practice-related skills. In her empirical study,
Magdalena Muszynska-t.anowy [13] highlights
the importance of cognitive flexibility, interdis-
ciplinary thinking, analytical thinking, critical
thinking, and creativity as essential skills for ar-
chitects of the future.

Problem statement

Though soft skills are in high demand for
both students and employers, universities have
not yet succeeded to comprehensively integrate
soft skills’ development into university curri-
culum [14]. The focus of higher education pro-
grams on fostering the development of academic
mindset of future graduates, unpreparedness of
the academic staff to develop soft skills and
the resistance of the academic staff to change

traditional ways of teaching are the main obs-
tacles [2]. Only 19% of university teachers de-
velop soft skills when teaching special disci-
plines, while 73% of teachers do not take per-
sonal responsibility for developing students' soft
skills [23]. Nevertheless, several ways to develop
soft skills of future graduates have been de-
scribed in the literature. Wayne K. in his disserta-
tion study has offered four solutions to develop
soft skills at university level. He has stated that
soft skills can be developed via stand-alone
course, coursework in a major, experiential lear-
ning and via general education programs [21].
Tang Keow Nganga et al [18] have suggested
developing soft skills by embedding them into
existing courses, thus, developing soft skills by
integrating them into professional disciplines
or by creating support extracurricular programs.
Feraco et al argue that extracurricular activities
can add to the successful acquisition of soft skills
[5]. Moreover, students can develop soft skills in
informal and non-formal education by taking
online courses, reading self-development books,
and attending soft skills trainings [22].

To integrate soft skills development into
university curriculum effective education tech-
nologies are needed. The existing literature on
soft skills training offers a number of approaches.
Garcia et al [6] has proved that game-based
learning is one of the methods to develop soft
skills. Deep et al. [4] argues that problem-based
learning is another effective way to develop cog-
nitive abilities of students and their social skills.
The researchers highlight the need for the interac-
tive nature of methods offered for soft skills de-
velopment that provide opportunities for active
participation of students in the education process,
suggest possibilities to make decisions and reflect
on the consequences, like in series games [1]
or employ to the full students’ critical thinking
abilities to solve various real life cases like in
case-based instruction (CBI) [10].

An attempt to solve the problem on a na-
tional level was made by the government of the
Russian Federation. In 2018, an online platform
called “Russia is the country of opportunities”
was created by President V.V. Putin. The project
“Centers of Competence” has become part of the
platform. Centers of Competence were estab-
lished in leading universities in Russia to eva-
luate and develop students' soft skills. These Cen-
ters of Competence utilize the resources of the
online platform “Russia is the country of oppor-
tunities” to offer online courses for developing
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soft skills. The online courses offer lecture, pre-
testing and summative testing. However, tests
can only measure understanding and reproduction
of lecture material. They are unable to develop
higher-order thinking skills such as analytical
thinking or creativity. As a result, few students
are aware about the effective strategies of soft
skills development [15, 20]. This fact showcases
the need for finding effective technologies that
enhance soft skills of university students.

The research on different frameworks of soft
skills development provides scientists with a solid
theoretical background, however, the empirical
cases of technology implementation via general
disciplines integrated into the curriculum are still
scarce [3]. To bridge the gap, the authors offer
a technology to integrate soft skills' development
into teaching general discipline, namely, English
language for future architects.

The study aims to develop and test a tech-
nology for soft skills development for future archi-
tects via customized training course. The objec-
tives of the study are:

to define soft skills for future architects,

to create a technology for soft skills’ deve-
lopment,

to implement the technology via an English
taught course on soft skills

to analyze the students’ feedback on the effi-
ciency of the technology.

Methods and Materials

To define soft skills for future architects
the authors used the methods of literature ana-
lysis and the analysis of data from the initial sur-
vey of 33 Bachelor students of Architecture.
The initial survey allowed to find out the atti-
tudes of Bachelor students to the importance of
soft skills” development and to find out what spe-
cific soft skills are critical for future architects.
The initial survey contained four questions.
The students were asked: how important they
thought the soft skills were for their career; what
soft skills the students considered crucial for suc-
cess in their profession of an architect; if they had
special training program on soft skills' develop-
ment at South Ural State University; whether soft
skills development should be part of a higher
education curriculum.

The next task of the research was to develop
a pedagogical technology for soft skills training.
Under pedagogical technology the authors under-
stand a system of functioning of all the compo-
nents of the pedagogical process, built on a scien-
tific basis, programmed in time and space, and

leading to the intended results [17]. To create
a technology for soft skills’ development the
authors used system approach, person-oriented
approach and project-based learning as the lead-
ing active method of teaching. System approach
helped to present the education process of soft
skills training as a system with interconnected
components (education aim, education content,
forms, methods, student-instructor interaction,
education outcomes), to describe its elements,
implementation stages. Person-oriented approach
allowed to select the content of the education
aimed to develop personal social traits and qua-
lities of students and to serve as the basis for sub-
ject-subject interaction where students take active
position in acquiring knowledge on soft skills
and take responsibility for the education out-
comes. Project-based learning was chosen as the
leading method of instruction because it allows to
embrace many skills that are in demand by em-
ployers today including critical thinking, creative
thinking, problem-solving, working in a team,
conflict resolution and emotional intelligence.

To implement the technology created the
authors designed an English taught course on
soft skills development that was realized within
the discipline “English for Specific Purposes”.
To evaluate the efficiency of the technology of-
fered the feedback survey on the course piloting
was conducted. The feedback survey was aimed
to find out if the awareness on soft skills was
raised; if the students liked the content of the
course and the methods of instruction; what mo-
dules of the course did they like most and what
changes can be offered to modify the course,
if needed. The feedback survey had 9 questions.
The students were asked to rate the modules
studied; to evaluate the course materials (texts,
videos, communication exercises, self-assessment
texts), assignments and activities, instructor’s
guidance.

The surveys were conducted online using
Google forms. The distributed surveys were sent
to the personal emails of the students and 33 an-
swers were obtained.

Thirty-three bachelor's students of the South
Ural State University participated in the course
piloting. All the students studied at the 3™ course
of Bachelor program. Their future specialty is
Architecture. The level of English language pro-
ficiency is B2. The course “Soft Skills: 7 keys for
a successful career” was piloted in 2023-2024
academic year. According to the academic plan,
the piloting of the course was conducted during
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5™ and the 6™ terms. The students had 3 double
periods per week. They were held in specially
equipped classrooms for foreign language trai-
ning, so that the students could have interaction
watching video, listening to the recordings.

Results

The authors defined a set of soft skills for fu-
ture architects that include critical thinking, crea-
tivity and innovative thinking, communication
skills, leadership, teamwork, emotional intelli-
gence. These skills are considered crucial for
success in the field of architecture. The results
were obtained from the literature analysis of
theoretical and empirical research on the deve-
lopment of soft skills for future architects and on
the results of the initial survey conducted for
33 third year Bachelor students of Architecture.

The initial survey showed that 80,9% (30) of
students considered soft skills important for their
future career (Fig. 1). In class discussions the
students were able to distinguish soft skills from

hard skills and defined soft skills as the abilities
and personal qualities that help to gain success
in life.

When the participants were asked what soft
skills they considered crucial for future archi-
tects, 88% (29) of students named creativity and
vision, 85% (28) of students named critical think-
ing, 79% (26) choose teamwork. Emotional intel-
ligence and communication skills gained 70%
(23). 60% (20) of respondents stated that atten-
tion to detail is one of the critical features for ar-
chitects. Problem-solving, flexibility and adapta-
bility were chosen by 57% (19) of students. In-
tercultural communication took the last place.
Only 36% (12) of students marked it as a crucial
soft skill for architects (Fig. 2). The students
ranked critical and creative thinking as the most
important soft skills for future architects as in
their jobs they have to process large amount
of information and choose the best variants of
architectural projects. Besides, to meet the re-

1. On the scale of 1 to 5, please, rate the importance of soft skills in your future
career (1 is not important, 5 is very important)

33 oTBETAE

@1
o:
3
[ I
®5
Fig. 1. The importance of soft skills
2. What soft skills do you think are important for future architects?
33 oTBETA
Critical thinking 28 (84,8 %)
Creativity and vision |29 (87,9 %)
Problem-solving 19 (57,6 %)
Attention to detail —20 (60,6 %)
Flexibility and adaptability 19 (57,6 %)
Leadership —17 (51,5 %)
Teamwork 26 (78,8 %)
Communication skills —23 (69,7 %)
Intercultural communication 12 (36,4 %)
Emotional intelligence 23 (69,7 %)
0 10 20 30
Fig. 2. Critical soft skills for future architects
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quirements of customers with scarce resources
architects have to be creative. The fact that inter-
cultural communication was ranked as the least
important soft skill for a career of a future archi-
tect can be explained by the social and economic
situation in our country. The architectural indus-
try is focused on the local and not international
market nowadays. Nevertheless, we decided to
include the module on intercultural communica-
tion in our course as we prepare students for the
future. The situation can be changed for the better
and the number of international projects where
future architects have to work in international
teams can be increased.

Though the respondents demonstrated high
awareness on the importance of soft skills deve-
lopment most of them stated that they did not
know about the possibilities to develop soft skills
at South Ural State University. 82% (27) of stu-
dents stated that they either did not know about
the training programs on soft skills or answered

negatively to the question (Fig. 3). It can be ex-
plained by the fact that though the university has
a Center of Soft Skills development but it is at
the initial stage of its development, so few pro-
grams are offered to the students and promotion
of the programs needs to be improved.

The answers to the final question of the ini-
tial survey showed definite interest of the respon-
dents to introduce the courses on the soft skills
development into higher education curriculum.
91% (30) of students answered positively to the
question and only 9% (3) of students showed
hesitation (Fig. 4).

After defining a set of skills for future archi-
tects the authors created a technology for deve-
loping soft skills via general discipline, namely,
English for Specific Purposes. The novelty of the
education technology proposed by the authors
lies in the fact that the focus in the learning pro-
cess shifts to the development of soft skills, their
components and strategies for their development,

3. Do you have special training programs on soft skills' development at South

Ural State University?

33 oTBeTa

® VYes
® No

| don't know

Fig. 3. Training programs on soft skills at SUSU

4. Do you think soft skills development should be part of a higher education

curriculum?

33 orBeTa

® ves
® No

| don't know

Fig. 4. Integration of soft skills into higher education curriculum
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and English serves not as the goal, but as a means
of education.

The goal of the technology to develop soft
skills for future architects was to increase aware-
ness of the component composition of each soft
skill and to offer strategies for their further deve-
lopment. The technology was based on the prin-
ciples of interdisciplinary knowledge (the lear-
ning content included knowledge from the fields
of philosophy, psychology, intercultural commu-
nication, sociology), module structure (a learning
module was developed for training each soft
skill), dialog interaction (educational interaction
was based on subject-subject relationships), re-
flexivity (each module included self-diagnostic
tests), and context realization (soft skills were
practiced in real situations). The structural com-
ponents of the technology were the target, con-
tent, procedural, and reflexive components.

The stages of implementing the technology
were motivational, communicative-practical, and
reflexive-personal. The aim of the motivational
stage of the technology was to form the students’
motives for soft skills development via providing
students with the knowledge about the compo-
nents of each soft skill and their practical value,
via self-assessment tests and active vocabulary
learning for participating in classroom discus-
sions. The aim of the second stage was to make
students train their soft skills in education acti-
vities (debates, group discussions, brainstorming
activities, case studies, group project work etc.).
The aim of the reflexive-personal stage of the
technology was to make students think about

their strengths and weaknesses in terms of soft
skills development and to assess the learning ex-
perience they had at the communicative-practical
stage. At this stage the students complete indi-
vidual tasks (writing an essay, making a presenta-
tion or an individual project work).

To implement the technology via an English
taught course on soft skills the author created
the course “Soft Skills: 7 keys for a successful
career”.

The course presents seven key soft skills:
communication skills, leadership, critical and crea-
tive thinking, emotional intelligence, teamwork
skills, and intercultural communication skills.
The content of the course is presented in Table 1.
The piloted course “Soft Skills: 7 keys for a suc-
cessful career” consists of 8 modules.

After piloting the course, the students an-
swered the questions of the feedback survey.
The respondents rated highly the overall organi-
zation and structure of the course. 64% (21) and
27% (9) of students evaluated the course for
an excellent and good marks (Fig. 5).

The distribution of the answers to the second
question “What modules of the course did you
like most?” are shown on Fig. 6.

The modules that were highly appreciated by
the respondents were creative thinking (85% (28)),
critical thinking (82% (27)) and emotional intel-
ligence (76% (25)). The topic “conflict resolution”
was part of the module “Teamwork”, so all in all
the around 70% (23) of the respondents showed
positive attitude to the module content and acti-
vities. More than 60% (21) of students named

Table 1
Content of the course “Soft Skills: 7 keys for a successful career”

Units Brief Content of the Units

Unit 1 | Soft skills: basic concepts. Soft skills self-assessment tools

Unit 2 | Critical thinking. Critical thinking skills. Building an argument. Strong and weak arguments. Strategies
to develop critical thinking skills

Unit 3 | Creative thinking. Myths about creativity. Creative, divergent, convergent and design thinking? Strate-
gies to develop lateral thinking skills

Unit 4 | Communication skills. How to establish contact with different people? How to speak so that people
will listen to you? How to avoid manipulation in communication? How to give a TedTalk presentation?
How to present yourself? Strategies to develop communication skills

Unit 5 | Basic theories of leadership. Basic leadership styles, their advantages and disadvantages. Strategies
to become a better leader

Unit 6 | Team concept. Techniques for resolving conflict situations in a team. Strategies to develop teamwork
skills

Unit 7 | Emotions and their meaning. How to express and manage your emotions using body language and
nonverbal communication? How to control your feelings in difficult situations? Strategies to develop
emotional intelligence

Unit 8 | Intercultural communication. The concept of culture shock and coping strategies. Ways to resolve
cultural conflicts. Strategies to develop intercultural communication skills
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1. How would you rate the overall organization and structure of the course
content?

33 oTBeTa

o1
[ ]
@3
o4
®:-

Fig. 5. Evaluation of the course content

2. What module(s) of the course did you like most?

33 oTeeTa

Soft skills: Introduction —6 (18,2 %)

Critical thinking 27 (81,8 %)
Creative thinking 28 (84 8 %)
Leadership 21 (63,6 %)
19 (57,6 %)

20 (60,6 %)

18 (54,5 %)

Teamwork

Communication skills
Intercultural communication
Emotional intelligence 25 (75,8 %)
conflict resolution 1(3 %)
1(3 %)

0 10 20 30

Conflict resolution skills and tex. ..
Fig. 6. Evaluation of the course content

3. What soft skills would you like to develop?

33 oTBeTa

Critical thinking 22 (66,7 %)

Creative thinking 26 (78,8 %)
Leadership 26 (78,8 %)
Teamwork 14 (42,4 %)
Communication skills 22 (66,7 %)
Intercultural communication
Emotional intelligence 24 (72,7 %)
Conflict resolution
0 10 20 30

Fig. 7. Soft skills the respondents want to develop
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the module on Leadership as the one they like
most. The lowest interest by the results of the
feedback survey was given to the module “Soft
Skills: introduction™. It can be explained by the
fact that the focus of this module was on the theo-
retical issues defining the concept and importance
of soft skills development and the information
was new for the learners.

Interestingly, when asked what soft skills
the respondents wanted to develop creative thin-
king, leadership, emotional intelligence and cri-
tical thinking were marked as priorities (Fig. 7).
These results correlate with the answer to the
question on the modules the students liked where
the same soft skills were stated.

The main objectives of the course were to
raise awareness of the students on the importance
of soft skills development and to offer strategies
for their development. The authors realized that
the course “Soft Skills: 7 keys for a successful

career” can be just a starting point for soft skills
development and can show a way for the students
to realize their own limitations, strengths and
weaknesses. The answers to the fourth question
of the feedback survey showed that the objectives
of the course were reached as 79% (26) of re-
spondents answered positively to the question
“Were the course materials and resources helpful
in raising awareness about soft skills?” (Fig. 8).
Only 9% (3) of respondents gave negative answer
to the question. The reasons for this may be low
interest of some students to soft skills develop-
ment or by the fact that not all the materials were
adapted to the background and age of the stu-
dents. This may be one of the areas the course
can be improved.

The majority of the respondents 87% (29)
positively evaluated the assignments and activi-
ties in the course that were helful in developing
soft skills (Fig. 9).

4. Were the course materials and resources helpful in raising awareness about

soft skills?

33 otBeTa

® Yes
® No
Some them
@® Some of them -yes
@ Not all of them
® Most of them
@ The majority of them

Fig. 8. Course materials’ evaluation

5. Were the assignments and activities in the course helpful in developing soft

skills?

33 oTBeTa
® Yes
® No

Not all of them
@ o some extent
@ Most of them
Fig. 9. Assignments’ evaluation
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In classroom interactions the students stu-
died the active vocabulary that helped them to
organize communication and discuss soft skills,
watched videos, participated in discussions with
a teacher and in small groups, perfomred projects
like Johari window that made them reflect on
their own personalities and discover the features
the students needed to upgrade.

All the respondents 100% (33) positively
evaluated the pedagogical support provided by
the instructor (Fig. 10). It can be explained by the
student-centered approach to teaching used in
the classroom, by the usage of peer learning and
the communicative approach in language teaching.

The respondents were offered to evaluate the
elements of the course that supported their lear-
ning. Here we obtained interesting results. Most
students 85% (28) marked watching videos as
the most interesting elements of the course and
the least interesting activities were reading texts
(Fig. 11). Only 18% (6) percent of the students
admitted they liked the course texts. One of

the explanations is that Gen Z students prefer
diversity and representation that is given by vid-
eos as different speakers presented their points of
views on soft skills development, thus, traditional
formats of texts representation were considered
boring for the respondents. The other elements of
the course that were highly evaluated by the re-
spondents were tests on self-assessment (76%
(25)), group discussions (76% (25)), teacher-
student interaction (57% (19)) and speaking tasks
(57% (19)). These results show that the respon-
dents prefer an interactive mode of learning each
with other, with the teacher and with the learning
material.

After the evaluation of the course elements
the respondents were asked about the sugges-
tions to improve the course content and delivery.
The students offered to adapt the course texts and
make some texts shorter and easier to compre-
hend; to add the training tasks to develop soft
skills; to add tasks for group and teamwork; to
add speaking tasks and real-life cases.

6. How helpful was the feedback and guidance provided by the instructor

throughout the course?

33 oTBeTa

60,6%

@ Extremely helpful
@ Very helpful

Slightly helpful
@ Not helpful

Fig. 10. Instructor’s guidance evaluation

7. Which aspects of this course supported your learning the most?

33 oTeETA

Vocabulary work
Grammar exercises 2 (6,1 %)

Speaking tasks

Texts from the textbook 6 (18,2 %)
Videos

Tests on selfdiagnostics
Group discussion(s)

Teacher-students interaction

0 10

17 (51,5 %)

—19 (57,6 %)

28 (84,8 %)
25 (75,8 %)
25 (75.8 %)
19 (57,6 %)
20 30

Fig. 11. Course aspects’ evaluation
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The final question of the feedback survey
was “Would you encourage other students to take
this course?”. Though the respondents stated
the areas for the course improvement, 100% (33)
of them showed agreement that the course on soft
skills development may be offered to other stu-
dents.

Conclusion

The development of soft skills among uni-
versity students is a pressing issue, especially
given the competitive nature of the job market.
Equipping graduates with both hard and soft
skills can give them a significant advantage. This
requires a concerted effort from university tea-
chers to incorporate soft skills training into the
curriculum. The lack of technologies to develop
soft skills in higher education is a problem that
needs to be addressed. In response, the authors
of this study offered a technology on soft skills

development tailored specifically for future ar-
chitects at the Bachelor level. To implement
the technology via an English taught course on
soft skills the author created the course “Soft
Skills: 7 keys for a successful career”.

The feedback from students who participated
in the course was positive, with 91% expressing
satisfaction with the content and organization.
They found the course to be relevant, practical,
and beneficial for their soft skills growth. Stu-
dents also expressed a desire for further deve-
lopment in this area and provided suggestions for
course improvement. The insights gained from
this study can be used to create similar courses
for students across various disciplines. Future
research should delve into the preparedness of
academic staff to deliver soft skills courses and
determine which specific skills are most bene-
ficial for students in different fields.
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