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Abstract. Mastering academic writing is widely acknowledged as crucial for the professional develop-
ment of doctoral students and their success in publishing in reputable journals. However, many PhD candi-
dates encounter significant challenges in this area, largely due to inadequate support from supervisors and
limited access to training courses. This deficit is particularly pronounced in self-editing skills training,
which can result in frustration and decreased confidence in their writing abilities. There is scarce research in
pedagogical theory and practice that describes pedagogical models or technologies that contribute to the de-
velopment of self-editing skills in research paper writing. The aim of this study is to scientifically justify,
develop, and test a pedagogical technology aimed at enhancing PhD students’ self-editing skills. The deve-
lopment of the technology is based on systematic and process-oriented approaches, as well as social con-
structivism theory, which is reflected in the practical implementation of peer learning and project activities.
The pedagogical technology is implemented within the framework of an English-language course “English
for Researchers: Editing Research Papers”. The empirical study involved 29 graduate students from South
Ural State University. The feedback survey conducted after the course's implementation assessed its effec-
tiveness based on the criteria of participant satisfaction. Results indicate high levels of satisfaction with
course structure, content, and delivery, with participants reporting significant improvements in their ability
to self-edit research papers. The findings have far-reaching implications for enhancing doctoral education
by emphasizing the necessity of integrating self-editing training within academic curricula. The novelty of
the study lies in the author's proposal and theoretical justification of a pedagogical technology that positions
the editing process as a distinct type of activity within publication activity, which enables PhD students to
become independent and autonomous authors of research papers and fosters PhD students’ professional
growth in the field of academic publishing.
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Annomayus. X0Tsl pa3BUTHE YMEHHH aCIMPAHTOB B OOJACTH aKaJEeMHYECKOTO MHChMa MPHU3HAETCS
B)XHBIM JUUISL TPO(ECCHOHAIBHOTO PAa3BUTHS U YCIICIIHON ITyOIMKAIMOHHOM aKTHBHOCTH, aCIIMPAHTHI CTall-
KHBAIOTCS C CEPhE3HBIMU TPYAHOCTSAMH IPU HAIIMCAHUHM HAYYHBIX CTaThel M3-3a HEIOCTATOYHOM MOJepK-
KH CO CTOPOHBI HAay4YHBIX PyKOBOJHTENIEH M HEJOCTAaTKa KypcoB OOy4YeHUs! B 00IaCTH OCBOCHUSI HAaBBIKOB
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CaMOCTOSITENILHOTO PEIaKTUPOBAHMS, YTO IIPUBOJMT K (DPyCTpaLlMM U CHU)KEHUIO YBEPEHHOCTH B cebe. B me-
JIATOTUYECKON TEOPUH U MPAKTUKE MAJI0 UCCICIOBAHHMN, OMUCHIBAIONINX MEAArOTHYECKIE MOISITH HIIH TEX-
HOJIOTHH, CIIOCOOCTBYIOIIHME Pa3BUTHIO HABBHIKOB CaMOCTOSTEIBHOTO PEIAKTUPOBAHUS HAYYHBIX TEKCTOB.
[enbio ucce0BaHus SBISIETCS HAYYHOE 0OOCHOBaHHE, pa3paboTKa U anpoOalys Meaarornieckoi TeXHo-
JIOTUH, HaHpaBHeHHOﬁ Ha pa3sBUTHUEC HABBIKOB CaMOCTOATEIIbHOI'O PCAAKTUPOBAHUS HAYYHBIX TCKCTOB aCIllu-
paHToB. B OCHOBY pa3pabOTKH TEXHOJIOTHHU JICTJIM CUCTEMHBIH M TPOLECCHBIN MOJX0/IbI, TEOPHSI COLHATb-
HOTO KOHCTPYKTHUBH3Ma, HAIIICIIAs CBOC OTPAKEHUE B MPAKTHUCCKOW pean3alyi eIarorndieckoil TeXHo-
JIOTWU 4epe3 B3auMHOe OOy4YeHHE U MPOCKTHYIO JAEATEIbHOCTh. llearornveckasl TEXHOJOTHS MpOILIa
anpoOaruio B paMkax aHrios3biaHoro kypca English for Researchers: Editing Research Papers. Yuacthu-
KaMH SMITUPUYECKOr0 HCCenoBanus cramu 29 acnupanToB HOKHO-YpanbCKOro rocyiapcTBEHHOTO YHHUBEP-
cureta. Onpoc, IPOBEICHHBIH MMOCIE peallu3alliK Kypca, TIO3BOIHI OICHUTH ero 3(h(HEeKTUBHOCTH 10 KpHTe-
PHIO YIOBJIETBOPEHHOCTH. Pe3ynbTaThl MOKa3ajid BBICOKUN YpPOBEHb YIOBJIECTBOPEHHOCTH ACIHPAHTOB
CTPYKTYPOH Kypca, €ro COJep)KaHHWEM, OpraHu3anueii ¥ METOJaMHU pean3allui. ACIUPAHTHl OTMETHIIH
3HAYUMOCTh KOHCTPYKTHUBHOM OOPATHO# CBA3M, B3aUMHOTO OOYYECHHUSI M OTMETHIIM 3HAYMTEIILHBIE YCIIEXU
B 00JIACTH CaMOCTOSITEILHOTO PEAaKTUPOBaHHS HAYUYHBIX cTaTell. [loyueHHble pe3ynbTaThl YKa3bIBAIOT HA
HEOOXOMMOCTh MHTErPAIMU 00YUYEHUS] CAMOCTOSATEIBHOMY PEIAKTHPOBAHHIO HAYYHBIX TEKCTOB B 00pa30-
BaTeJbHbIC POrPAaMMBbI aCHUPaHTypbl. HOBHU3HA HMCClieOBaHMsI 3aKIIIOYAETCSL B TOM, YTO aBTOp MpejiaraeT
U TCOPETUYEeCKH OOOCHOBBIBACT MEJArOTUYCCKYI0 TEXHOJOTHIO, KOTOPAas MO3UIIMOHUPYET MPOIECC pPeaakK-
TUPOBaHUsI KaK OT/AENbHBIN BUJI IESATENBHOCTH B MYOIMKALMOHHON aKTHBHOCTH, YTO MO3BOJISET acllUpaH-
TaM CTaTh HE3aBUCHMBIMU M aBTOHOMHBIMU aBTOPAMH U PEJAKTOPAMHU HAYYHBIX CTATE€H M CIOCOOCTBYET MX

podeCcCHOHAIBHOMY POCTY B 00JIaCTH aKaJIeMUYECKUX TyOIMKAIHH.
Knroueevie cnosa: neparormyeckasi TSXHOJOTHS, aCIIUPAHTHI, aKaJJIEMHYCCKOE IMMCHMO, HABBIKH CaMO-
CTOSATENBHOTO PEIaKTHPOBAHMUS, B3aUMHOE 00ydeHne, mpoektHoe oOyuenne (PjBL)

Jna yumuposanusn: Volchenkova K.N. Developing self-editing skills of doctoral students // Bectauk
OVYpI'Y. Cepus «O0paszoBanue. Ilenarornueckne Haykm». 2024. T. 16, Ne 4. C. 30-41. DOI: 10.14529/

ped240403

Introduction

Mastering academic writing skills might help
novice researchers build their academic career,
contribute to the disciplinary-written discourse
and publish the results of their research in high-
reputed journlas [10]. Motivated in part by insti-
tutional requirements and their own career goals,
most doctoral students have acknowledged that
being actively involved in the publishing process
is a crucial aspect of the learning experience dur-
ing their doctoral studies. Both students and fa-
culty view doctoral publishing as a form of pro-
fessional growth essential for pursuing an aca-
demic career in higher education [9, 17, 25].

Nevertheless, mastering academic writing
skills can be challenging as doctoral students may
encounter a set of problems in their doctoral
journey. One of the problems is that many scien-
tific advisers consider that academic writing
skills 1s a must-have for doctoral students and, as
a result, scientific advisers do not provide the ne-
cessary support in research paper writing while
PhD students are frustrated not knowing what to
write, where to write, what the stages of academ-
ic writing are, what the format of research paper
is and what academic writing conventions in their
discipline are [19]. A global study conducted by
S. Dinham and C. Scott revealed that students

who received support from their supervisors or
were part of an institution with a clear policy re-
garding postgraduate publication had a higher
likelihood of publishing compared to those who
did not [7]. Multiple studies indicate that many
new faculty members believe they could have
been better prepared for their early careers if their
doctoral programs had been structured differently
[14, 15]. Additionally, non-native English speakers
(NNESs) may face extra hurdles, as the rhetorical
conventions in their native languages can differ
from the Anglo-Saxon style, necessitating more
time for them to develop their writing abilities and
gain confidence in using Academic English [9].
Ultimately, although higher education insti-
tutions are working to enhance their standings in
international university rankings by establishing
Centers of Academic Writing (CAWSs) that teach
PhD students how to write research papers in
English, these CAWs focus on one aspect: the
writer’s perspective in academic writing. To gain
a well-rounded understanding of publishing re-
search papers, PhD students need a more holistic
approach that includes developing abilities as
writers and editors or reviewers. While CAWs
offer courses in academic writing tailored to
various student and faculty groups, they do not
provide training to improve peer-reviewing and
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self-editing skills. By providing courses on de-
veloping self-editing skills we can equip PhD
students with the rods and not with the fish in the
form CAWs services on proofreading and enable
PhD students become autonomous writers. English
language course that is the integral part of PhD
studies can become the solution for the problem.

Thus, the focus of this research is developing
self-editing skills of PhD students via holistic
approach to academic writing through the discip-
line of English language. Self-editing can be un-
derstood as a process and a set of skills. Self-
editing as a process refers to the systematic review
and revision of one's own writing. It includes
evaluating content clarity, organization, grammar,
punctuation, and style [25]. Self-editing skills are
the abilities to critically assess and refine one's
writing including a good understanding of lan-
guage mechanics, stylistic conventions, and
the specific requirements of the journal reader-
ship [20].

While advanced self-editing skills can grant
PhD students greater independence in the pub-
lishing process and enhance their confidence in
thesis writing, PhD students typically do not re-
ceive formal training in managing their writing
process, including self-editing [5, 8, 15, 23]. This
lack of training can lead to feelings of doubt and
a loss of control over their writing, which can
adversely affect the self-esteem of doctoral stu-
dents. The assumption that students will acquire
these skills through trial-and-error can be daunt-
ing, particularly without sufficient guidance from
supervisors or institutions [5]. A. Sverdlik et al.
argue that the emotional challenges associated
with writing, such as frustration and confusion,
often overshadow the doctoral journey. These
negative emotions can reduce motivation and
involvement in self-editing process, making it
hard for students to establish effective editing
practices [23]. These difficulties underscore the
need for specialized training and intervention
programs tailored to the specific self-editing skill
requirements of PhD students.

The research literature states that developing
self-editing skills can be effectively achieved
through a combination of strategies and techno-
logies, namely, targeted instruction, collaborative
learning, peer-learning, reflective practices, tech-
nological support, focused workshops and trai-
ning courses [21]. Targeted instruction helps PhD
students focus on frequent errors, and practical
techniques like reading aloud or utilizing line-by-
line checks enable easier identification of mis-

takes. Implementing a self-editing checklist al-
lows doctoral students to systematically address
common writing issues, while peer review ses-
sions encourage collaborative critique and en-
hance critical thinking. Additionally, reflective
practices, such as keeping a journal on editing
experiences, promote self-awareness, and orga-
nized workshops can provide targeted skill de-
velopment through hands-on practice and feed-
back [20, 21].

The significance of teacher intervention and
peer interaction in developing writing skills is
extensively documented. N.M. Diab emphasizes
the essential roles of both teacher intervention
and peer interaction in nurturing learner autono-
my, suggesting that targeted corrections can en-
hance linguistic awareness in students [6]. This
aligns with findings that effective feedback pro-
cesses, regardless of their source, are vital for
learners to make sense of their performances and
develop robust writing practices [4, 26]. The va-
rying perceptions of feedback underscore its na-
ture as a dialogic endeavor [24]. Cahusac de Caux
and Pretorius highlight how collaborative writing
groups foster collegiality and trust, allowing
members to engage in a dialogic process that
leads to improved writing proficiency and en-
hanced self-esteem. Participants in these settings
have reported significant improvements in their
reflective practices and academic identity, rein-
forcing the notion that writing is not merely
an isolated individual activity but rather a colla-
borative effort that can lead to shared learning
experiences [3]. Lee A. and Boud D. advocate for
writing groups as vehicles for fostering critical
feedback [2]. These groups facilitate a shift in
perspective, transforming writing from a private
endeavor into a public and shared activity [16].

Doctoral programs illustrate the critical role
of peer review in graduate education. Findings
from Adamek M.E. indicate that students initially
experienced trepidation regarding peer review but
eventually came to embrace it as an essential as-
pect of scholarly writing [1]. This transition un-
derscores the value of collaborative peer interac-
tions, which align with B. Kamler's call for deli-
berate pedagogical practices that can influence
publication rates among doctoral graduates [12].
Editing phase of writing, as highlighted in vari-
ous studies, can significantly benefit from peer
editing. When effectively implemented, peer edit-
ing not only enhances students’ writing skills but
also bolsters their writing self-efficacy [1, 6].
Despite its potential, peer editing remains unde-
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rutilized in educational settings [11]. Thus, peer
editing and collaborative feedback mechanisms
are invaluable for enhancing students' writing
skills, self-efficacy, and overall academic deve-
lopment. Recognizing and implementing these
strategies within educational curricula could fos-
ter a more supportive and effective writing envi-
ronment for students, ultimately leading to auto-
nomous and skilled writers equipped for the chal-
lenges of academia and beyond.

Though the extensive literature on develo-
ping self-editing skills of doctoral students high-
lights the need for a combination of teacher in-
tervention and peer interaction, scarce research
can be found on the technology utilizing these
two sources of support [3, 16, 24]. Furthermore,
in educational practice, self-editing is often con-
fined to the proofreading stage of the editing
process, primarily addressing language and sty-
listic concerns. In contrast, crucial aspects such
as substantive editing, structural editing, and co-
pyediting are frequently overlooked in training
courses in academic writing. The author’ asser-
tion is that if the doctoral students are given the
holistic picture of research paper editing and are
actively involved in peer-editing process, they
will get a better understanding of how to polish
and improve their research papers, thus, ulti-
mately, becoming autonomous writers.

The research aims to test the technology of
developing self-editing skills of PhD students via
English taught course “English for Researchers:
Research Paper Editing”. The objectives of the
research are:

e to describe the theoretical basis for the tech-
nology;

e to describe the technology used to develop
self-editing skills;

e to analyze PhD students’ feedback on
the technology implementation via English taught
course.

Methods

To develop self-editing skills of PhD stu-
dents the author created a pedagogical technology
that is understood as a systematic function of all
elements involved in the educational process,
grounded in scientific principles, organized within
certain time and space, and aimed at achieving
specific outcomes [22]. The pedagogical techno-
logy is based on system and process approaches
and implemented via peer-learning and Project-
Base Learning (PjBL).

The system approach framed the education
process of training self-editing skills as an inter-

connected system, where goal, methods, teaching
strategies, student-teacher interaction, and out-
comes were conformed to each other. The process
approach allowed to organize the development of
self-editing skills as a process consisting of two
main phases: 1. peer-editing (where PhD students
gained practical experience in substantive editing,
structural editing, copyediting, and proofreading
their peers’ work) and self-editing (where PhD
students worked on a project focused on revising
their own drafts of research papers. Peer learning
was used as a leading strategy to develop self-
editing skills and PjBL was selected as a teaching
method as the ultimate goal of the training course
in self-editing skills was to self-edit the drafts of
research papers, drawing on the peer-editing
experience of PhD students obtained throughout
the course.

The developed technology was implemented
through a course called “English for Researchers:
Research Paper Editing,” which was part of the
PhD education program in foreign languages and
took place in the fourth term. The first three terms
doctoral students focused on enhancing their
critical reading, speaking, and writing skills and
learned to critically analyze research literature,
present their research at international conferences,
and write research papers in IMRAD format.
As a result, PhD students had acquired the neces-
sary skills in research publishing and speaking
before they were trained in self-editing skills.

To assess the effectiveness of the technology
implemented, a feedback survey was carried out
during the course pilot. This survey consisted of
12 questions, including 9 closed-ended and
3 open-ended questions. PhD students were asked
whether the training course met their expecta-
tions, how they would rate its structure and con-
tent, how they would evaluate the usefulness of
the materials for developing self-editing skills
and assignments in applying editing techniques;
how would PhD students evaluate the instructor's
feedback; whether the course aided PhD students
in correcting common errors in their research
papers; if PhD students would recommend the
course to their peers. The open-ended questions
aimed to uncover how well PhD students applied
the self-editing techniques learned in their final
projects, which aspects of the course they found
most beneficial for enhancing their editing skills,
and what suggestions they could provide to im-
prove the course's content and delivery.

The surveys were administered anonymously
online via Google Forms, with participants re-
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ceiving the survey links through their personal
email accounts. A total of 29 responses were col-
lected from the doctoral students at South Ural
State University (SUSU). These respondents were
in their second year of the Doctoral program, rep-
resenting various departments across five insti-
tutes and schools within SUSU: the School of
Economics and Management, the Institute of Ar-
chitecture and Construction, the School of Elect-
ronic Engineering and Computer Science, the In-
stitute of Engineering and Technology, and the
Institute of Law. All participants had a B2 level
of English proficiency. The course was piloted
during the spring term of the 2023/2024 aca-
demic year and had 2 credits or one class per
study week.

Results and Discussion

The idea of the created pedagogical techno-
logy was to give PhD students a comprehensive
overview of the editing process and equip them
with self-editing skills that widen the perspective
of the research paper writer by that of an editor.
The novelty of the technology is that editing
process is considered to be a standalone process
and not part of research paper writing.

The system approach allowed to present
the pedagogical technology as a system. The goal
of the technology was to raise PhD students’
awareness on the stages and levels of editing and
provide PhD students with the strategies of re-
search paper editing via collaboration with peers
on research paper drafts. The limitation of the
technology was that the length of the course didn’t
allow PhD students to gain enough experience to
become professional editors, nevertheless the
feedback acquired from the peers and instructor
improved the abilities of PhD students in critical
analysis of their own research paper drafts.
The technology was based on the principles of
module structure (learning modules were deve-
loped according to the real process of research
paper editing), peer learning via corrective feed-
back (PhD students evaluated the drafts of each
other, negotiated meaning and gave constructive
feedback based on subject-subject relationships),
reflexivity (PhD students completed the project
on self-editing their drafts and write essay about
the common mistakes they make).

The technology comprised the target, con-
tent, procedural, and reflexive components and
included motivational, communicative-practical,
and reflexive-personal stages of realization.
The purpose of the motivational phase of the tech-
nology was to cultivate students' interest in de-
veloping self-editing skills by providing them

with information about the various levels and
stages of the editing process, explaining the prin-
ciples of constructive feedback and giving self-
check lists for each stage of editing to be used in
group discussions on research paper drafts’ eva-
luation. The second phase focused on developing
editing skills of PhD students through educational
activities such as debates, group discussions,
brainstorming, case studies, and collaborative
projects. The reflexive-personal phase aimed to
encourage students to develop self-editing skills
through the realization of the individual projects
on research paper polishing and reflecting on
their strengths and weaknesses regarding editing
their own drafts and correcting most common
mistakes they make.

This approach was realized via both instruc-
tor intervention and PhD collaboration. Construc-
tivist theories of building knowledge were chosen
as the rationale for the practical implementation
of the technology developed that got their ma-
nifestation in peer learning. Peer-learning allows
PhD students to learn from and with each other
and provides PhD students an opportunity to ex-
plore, analyze, assess, integrate, and apply relevant
information to complete the task of polishing re-
search paper [2, 13]. The research states that when
introduced effectively, peer learning helps stu-
dents cultivate essential transferable social and
communication skills such as teamwork, project
management, research, and study skills by active
listening, explanation, questioning, summarizing,
speculating, and hypothesizing [18].

The instructor organized and facilitated the
learning activities to enhance the advantages of
peer interaction, while also encouraging active
participation, promoting innovation, and instil-
ling a sense of responsibility in students regard-
ing their own learning process. To implement the
technology via an English taught course on soft
skills the author created the course “English for
Researchers: Research Paper Editing” (Table 1).

After the course was piloted the PhD students
were to give feedback on the course and express
their perceptions of the course usefulness for de-
veloping their skills in research paper revision.

The results of the survey showed that all 29
(100%) PhD students reported that the course
successfully met their expectations for improving
their self-editing skills for research papers (Fig. 1).
It indicates that the course on developing self-
editing skills is relevant to the research needs
of PhD students and provides them with the in-
formation not covered in previous courses of
the PhD journey.
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Table 1
Content of the training course
“English for Researchers: Research Paper Editing”

Unit 1 Introduction to editing

Unit 2 Levels of editing

Unit 3 Self-editing strategies

Unit 4 Substantive self-editing

Unit 5 Copyediting: paragraph level revision
Unit 6 Copyediting: sentence level revision
Unit 7 Proofreading for grammar and spelling
Unit 8 Proofreading for punctuation

Unit 9 Proofreading for mechanics

Unit 10 | Project: Self-editing

When asked about the overall organization and
structure of the course content, 21 students
(72.4%) rated it as excellent, 6 students (20.7%)

considered it good, and only 1 student (3.4%)
found the organization to be satisfactory (Fig. 2).
These figures indicate strong approval of how the
course material was organized, how the succes-
sive stages of the editing process were presented
in the course.

Answering the question on the usefulness of
the course materials all 29 (100%) respondents
affirmed that the course materials were effective
in enhancing their self-editing skills (Fig. 3). This
fact can be explained by the novelty of the course
content for PhD students as traditional programs
on Foreign language training in PhD studies focus
mostly on enhancing skills in analytical reading
and research paper writing not offering a stand-
alone course on editing skills’ training.

1. Did the course meet your expectations in terms of improving your

editing skills for research papers?

29 oTBETOB

@ Yes
@® No

Fig. 1. Degree to which the expectations of PhD students
in developing self-editing skills were met

2. How would you rate the overall organization and structure of the

course content?

29 oTEETOB

o1
[
®4
®>
® idk

Fig. 2. Evaluation of the course content
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3. Were the course materials and resources helpful in improving your

editing skills?

29 OTBETOB

® Yes
@ No

Fig. 3. Usefulness of the course materials and resoureces in improving self-editing skills

4. Did the course provide enough examples and practice exercises to

reinforce the editing concepts?

29 oTBETOB

® Yes
® No

Fig. 4. Evaluation of the practical part of the course

The answers the question about the practical
part of the course were predominantly positive as
a significant majority, 28 PhD students (96.6%),
stated that the course provided sufficient exam-
ples and practice exercises to reinforce the edi-
ting concepts, with only one student (3.4%) disa-
greeing (Fig. 4). It indicates that the course doesn’t
only provide theoretical concepts but offers exer-
cises to master self-editing skills and gain expe-
rience in research paper editing.

When PhD students were asked about the re-
levance of the course assignments and activities
the majority of students evaluated them positively.
27 participants (93.1%) found course assign-
ments helpful for mastering editing techniques,
while just 2 students (6.9%) did not find them
beneficial (Fig. 5). This result demonstrates that

the practice aimed at developing self-editing
skills was aligned with the theoretical content of
the course and with the overall aim of the training
course.

The sixth question of the survey was aimed
to find out if the teacher provided clear instruc-
tions and explanations for PhD students. The cla-
rity of explanations and instructions was highly
evaluated, with 28 students (96.6%) stating the
instructions were easy to follow, and only one
student (3.4%) did not agree (Fig. 6). It indicates
that the instructor that provided the training was
effective in communicating the necessary infor-
mation and providing support.

When asked about the feedback and gui-
dance from the instructor PhD students demon-
strated that they highly valued the feedback pro-
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5. Were the assignments and activities in the course helpful in
applying editing techniques?
29 oTBETOB
@ Yes
® No
Fig. 5. Evaluation of the course assignments and activities
6. Were the explanations and instructions provided in the course
easy to follow and understand?
29 oTBETOB
@ Yes
® No

Fig. 6. Evaluation of the clarity of explanations and instructions provided by the teacher

vided. 18 respondents (62.1%) described it as
extremely helpful, 10 (34.5%) rated it very help-
ful, and only 1 student (3.4%) considered it
slightly helpful (Fig. 7). This result supports the
idea that PhD students need guidance in research
paper editing and highly appreciate when it is
provided in the form of corrective and not sum-
mative feedback as it was done in the course.

All 29 students (100%) confirmed that the
course helped them in identifying and correcting
common mistakes typically found in research
papers (Fig. 8). This result indicates that the fo-
cus on common mistakes provides PhD students
with the necessary guidance during editing process
highlighting the areas that need close attention
and, thus, helping them to avoid typical mistakes
in the future.

As the ninth question of the survey was

an open-ended one the PhD students shared their
opinions on how well they applied self-editing
techniques learned throughout the course in the
final project. 29 (100%) of the respondents re-
ported they effectively applied self-editing tech-
niques learned throughout the course and recog-
nized a significant improvement in the coherence,
readability, and structure of their papers. 27 par-
ticipants (93.1%) noted that revisions for clarity
and consistency, alongside incorporating peer
feedback and a strong understanding of editing
criteria and stages contributed to a polished final
result. Additionally, 28 PhD students (96.6%)
claimed they utilized nearly all self-editing tech-
niques, enabling them to confidently address pa-
per structure and content issues as well as gram-
matical and punctuation errors, leading to po-
lished drafts of their research papers.
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7. How helpful was the feedback and guidance provided by the
instructor throughout the course?

29 oTBETOB

@ Extremely helpful
@ Very helpful

@ Somewhat helpful
@ Slightly helpful
@ Not at all helpful

Fig. 7. Evaluation of the instructor’s feedback and guidance

8. Did the course help you in identifying and correcting common
mistakes in research papers?

29 oTBETOB

® Yes
® No

Fig. 8. Value of the course in identifying and correcting common mistakes
in research papers

12. Would you recommend this course to other PhD students looking
to improve their editing skills for research papers?

29 oTEETOB

® Yes
® No

Fig. 9. Whether the course can be recommended to other PhD students
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The tenth question of the survey was aimed
to find out what aspects of the course PhD stu-
dents found to be most valuable in improving
their self-editing skills. The participants found
several specific aspects of the course to be particu-
larly valuable in enhancing their editing skills.

21 students (72.4%) PhD students highlighted
the importance of the early sections of the course
that focused on structure, logic, and overall cohe-
rence of articles, which they found essential for
developing a comprehensive understanding of
effective editing. 28 PhD students (96.6%), em-
phasized the value of practical techniques for
proofreading, especially in relation to grammar,
spelling, and punctuation corrections. Many parti-
cipants reported that these materials significantly
improved their ability to identify and rectify
common writing errors, streamline their writing,
and adopt a more consistent tone throughout their
work. The majority of PhD students (21 students
(72.4%) stated that the interactive elements of
the course, such as peer feedback and instructor
critiques, were crucial in refining participants'
self-editing techniques. Students noted that the
process of receiving detailed feedback allowed
them to hone their skills in concise writing while
addressing various types of writing mistakes, par-
ticularly in academic writing contexts.

The eleventh open-ended question of the
survey aimed to find out if PhD students had
suggestions for course improvement. A mix of
responses regarding suggestions for improving
the course content and delivery was given. A sig-
nificant portion of respondents (24 out of 29)
stated that they had no suggestions for improve-
ment. It indicates a high level of satisfaction with
the course content and delivery. Many respon-
dents expressed appreciation for the course, with
comments highlighting the course’s balance be-
tween theory and practice, and overall quality
(“The course is designed perfectly”, “Everything
was so wonderful”). Several respondents offered
thoughtful suggestions for the course improve-
ment: incorporating more videos providing the
examples editing; including more varied text
lengths, focusing on shorter passages to facilitate
easier error identification; using real articles as
editing tasks instead of textbook assignments,
indicating a preference for practical, authentic
engagement with the material.

The high percentage of respondents who ex-
pressed satisfaction with the course suggests that
the majority felt the course met their expectations

and learning needs. This could be an indicator
that the course is well-structured and effectively
delivered, leading to general contentment among
students. Providing students with real-world ap-
plications can facilitate deeper understanding and
retention of skills. While the course is praised for
being well-balanced, integrating more practical
exercises and varied error types could enrich the
learning experience by challenging students and
helping them become more adept at self-editing.

Finally, all participants (29 students, 100%)
indicated that they would recommend this course
to other PhD students seeking to improve their
editing skills for research papers (Fig. 9).

Conclusion

The aim of the research was to create and
test a pedagogical technology that will support
PhD students in developing self-editing skills of
the research papers, thus, enhancing PhD stu-
dents’ research skills necessary for a successful
career in academia.

To fulfill the goal of the research the author
defined the theoretical basis for the technology
developed by utilizing system approach, process
approach, theory of social constructivism and
integrating peer learning and project-based metho-
dologies. The implemented technology has de-
monstrated how targeted instruction can enhance
the self-editing capabilities of PhD students,
ultimately empowering them to become more
autonomous writers and efficient members of
the scholarly community.

The survey results reflect positive feedback
regarding the effectiveness, organization, and in-
structional quality of the self-editing skills course,
with all participants acknowledging its value and
recommending it to their peers. Though the course
is largely viewed positively by students, there is
a clear opening for enhancements, particularly
in terms of editing practice assignments.

This study is not without limitations. The re-
latively short duration of the course may hinder
the deep mastery of self-editing skills, as PhD
students may still require further practice and
training to become proficient editors. Additio-
nally, the study's findings are based on a small
sample size from a single institution, which may
affect the generalizability of the results across
diverse academic contexts.

Future research should focus on expanding
the scope of this study by incorporating a larger
and more varied cohort of PhD students. Investi-
gating the long-term impact of self-editing trai-
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ning on the publication success of doctoral gra- academic independence. The results of the re-

duates could yield valuable insights into the ef- search can be used for developing training

fectiveness of such interventions in fostering courses of PhD students in self-editing skills.
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