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This article is a literature review that is done to compare and organize the results of the re-
search on the concepts of “readiness” and “readiness for pedagogical activity”. Readiness for
pedagogical activity is an important aspect of teacher formation and self-development
throughout life. The importance of the topic is justified by the fact that there is a part of academic
staff that is not ready to work in new conditions due to internationalization of higher education.
The processes of globalization and introduction of innovative technologies force faculty to
choose between preserving traditional methods of instruction and using new innovative techno-
logies. A survey of SUSU academic staff showed that psychological barrier and internal fear of
innovation prevent them from achieving their goals and being active participants in university
life. Different approaches to the notion of readiness are considered in the article, two main posi-
tions are singled out: the quality of the individual and the condition; the components of rea-
diness are studied: motivational, psychological, cognitive and volitional. Further, the concept
of “readiness for pedagogical activity”, its structure and factors influencing the formation of
readiness are analyzed. The article reveals the importance of the formation and development
of motivational and psychological readiness for professional pedagogical activity. The changes
in the motivational sphere at various stages of professionalization of an individual are consi-

dered, groups of motives for pedagogical activity are singled out.
Keywords: readiness, readiness for professional activity, innovative education, motivational
readiness, psychological readiness, self-actualization.

In recent decades there has been a growing
interest in higher education and we face the
struggle of universities for students around
the world. The number of foreign students is be-
coming an important factor in assessing the per-
formance of university. Other criteria that should
be mentioned are publication activity, new me-
thods of teaching, mobility of students and faculty,
etc. At the same time, academic staff is not al-
ways ready to work in new conditions, and some-
times they do not see any reason to change their
teaching methods, insisting on traditional ones
considering such methods to be more effective.
Such attitude of faculty leads to dissatisfaction
with education among students and many prefer
to receive higher education abroad, believing it to
be more efficient, modern and valuable.

That is why it is vital to develop psycholo-
gical, professional and motivational readiness
of academic staff, to improve effectiveness of
teaching process and competency of faculty.
As these issues are important researchers are
trying to work them out and publish profound
articles on these problems. As a result we can
find different definitions, interpretations and
scientific approaches to such concepts as “readi-
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ness”, “readiness for professional activity”, “mo-
tivational readiness”, etc. So in our article we will
analize the definitions given by different resear-
chers and the ways the concepts are classified.

Let us have a look how various researchers
interpret the concept of “readiness”. The ap-
proaches we have studied can be divided into
2 main groups: readiness as a quality of persona-
lity (B.G. Ananyev, V.A. Kruteckiy, K.K. Plato-
nov, R.A. Gasparyan, E.G. Kozlov, L.S. Nerse-
syan, A.C. Pugni, etc.), and readiness as a condi-
tion (M.I. Dyachenko, L.A. Kandybovich [4],
G.N. Repetueva [22], etc.).

The authors, who hold the opinion that rea-
diness is the quality of an individual, give the
following definitions. B.G. Ananyev [1] believes
that readiness is a manifestation of abilities whe-
reas V.A. Krutetsky [11] defines it as the whole
synthesis of personality qualities, as a much
broader concept than just abilities. K.K. Platonov
[18] distinguishes moral, psychological and pro-
fessional readiness. Psychological readiness
includes individual characteristics of mental
processes while professional readiness is closer
to the experience of the individual. L.S. Nerse-
syan [16], A.C. Pugni [21] determine readiness
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through a combination of motivational, cognitive,
emotional and volitional qualities of a person,
a general psychophysiological state that ensures
the actualization of opportunities, a route or di-
rection for a person to perform certain actions.

L.V. Kondrashova [8] believes that readiness
for activity involves the formation of such neces-
sary relations, attitudes, characteristics and per-
sonality qualities that will give a future specialist
the opportunity to fulfill his professional duties
conscientiously and creatively.

A.A. Derkach [3] in his definition of readi-
ness speaks of the holistic manifestation of all
aspects of a specialist personality, highlighting
cognitive, emotional and motivational compo-
nents. He distinguishes the conditions for the
formation of readiness for creative work:

1) independence and critical thinking;

2) active participation in solving socially
important tasks;

3) development of creative abilities of an in-
dividual.

For R.D. Sanzhayeva [23] readiness is a sta-
ble characteristic of a person expressing the de-
sire to overcome difficulties in achieving a pro-
fessional goal on the basis of acquired skills and
abilities. Herewith, she notes that formation of
psychological readiness is closely connected with
a motivational component, which is a core com-
ponent because if there is no motivation and
meaning then activity is impossible, even good
knowledge and skills will be of no use.

M.I1. Dyachenko and L.A. Kandybovich [4]
take a slightly different position believing that
readiness is a condition for successful perfor-
mance of a professional activity. Such condition
must be established and improved both by a per-
son himself and by the state. M.I. Dyachenko and
L.A. Kandybovich distinguish such components
of readiness as motivational, cognitive, emotional,
volitional and subdivide readiness into three
groups: advance readiness (general), temporary
readiness (at the moment), situational readiness
(to act in this situation taking into account existing
conditions).

G.N. Repetuyeva [22] suggests that readi-
ness is a set of attitudes and connections between
them, a core condition for successful perfor-
mance of any activity. This fundamental condi-
tion includes knowledge, skills, attitudes, mo-
tives, ability to switch from one activity to another.
In her opinion, the structure of “readiness” is
represented by the following components: moti-
vational-axiological; cognitive; activity-oriented;
reflexive; informational.

It is also worth noting that according to
D.N. Uznadze [27] readiness is attitude, whereas
for K.M. Gurevich [5] it is proficiency, and for
E.A. Klimov [7] it is connected with professional
self-determination.

Having considered the above points of view
of researchers, we will adhere to the position of
B.G. Ananyev, V.A. Kruteckiy, K.K. Platonovand
other authors who consider readiness as the qua-
lity of the individual, including the motivational,
cognitive, emotional and volitional components.
This position includes all the necessary compo-
nents for the development of an academically
mobile personality which every teacher should
become, striving for high results and self-actua-
lization.

Readiness for the professional pedagogical
activity. In literature, much attention is paid to
the concept of “readiness for professional peda-
gogical activity”. Professional activity is a socially
significant activity which requires special know-
ledge, skills, and professional qualities (E.F. Zeher
[29]). “Professional readiness” is considered to
be essential for effective professional activity
(ML.IL. Dyachenko, V.S. Merlin, V.N. Myasishchev,
K.K. Platonov, etc.). Professional readiness is
divided into practical and theoretical. Practical
readiness implies certain personal qualities, know-
ledge, abilities and skills that allow performing
professional targets as well as functional duties.
As for theoretical readiness, it includes certain
knowledge about profession itself, profound pro-
fessional knowledge as well as person’s aptitude
for the chosen profession. Talking about theo-
retical readiness, researchers mention ability to
observe ongoing processes, analyze their progress,
identify their components and establish mutual
links between them, comprehend each part of any
process and find the inherent patterns. To sum up
theoretical readiness is closely connected with
forecasting skills that include teacher’s ability to
foresee the result of any action before it is carried
out which makes it possible to predict the deve-
lopment of the pedagogical process. In addition,
theoretical readiness consists of planning skills
which include ability to transfer goals and con-
tent of educational process into specific pedago-
gical tasks. This means teaching and academic
staff should be able to choose necessary training
tools themselves, content and the most effective
methods of work from the pedagogical point of
view. Practical and theoretical types of readiness
are closely interrelated and include the ability to
think, plan, organize, and achieve the desired
objectives.
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It should be noted that some researchers con-
sider it necessary to include a motivational aspect
as an indicator of readiness (I.K. Shalaev [25]).
He believes that readiness consists of both skills
and abilities needed in chosen profession, and
attitude towards it together with needs, desires,
motives. Mindset to acquire knowledge, abilities
and skills that are needed in professional activity
is considered to be a core factor. Positive attitude
and a certain level of development of abilities
characterize professional readiness for activity.

L.A. Kondrashova [8] in her studies of rea-
diness for pedagogical activity singles out satis-
faction with the choice of pedagogical activity
and the need for self-improvement as the most
important indicators of readiness.

Thus, there are two key meanings of the con-
cept of “readiness for professional activity™:

a) a positive attitude, route, consent to one or
another activity;

b) a condition that allow a person to perform
activity effectively.

The analysis of the scientific literature on
the problem of readiness for professional activity
showed that there are different approaches to
studying readiness for professional activity:

1) a functional approach where readiness
is a special psychological state (E.P. Ilyin [6],
A.S. Prangishvili [20], A.C. Pugni [21], D.N. Uz-
nadze [27], etc.);

2) a personal approach that interprets readi-
ness as a stable characteristic of the personality
expressed in manifestation of individual qualities
that contribute to the effective implementation of
activities. (N.V. Kuzmina [12], A.N. Leontyev
[13], V.A. Slastenin [26], etc.);

3) a personality-activity approach when rea-
diness is viewed as a combination of personality
traits and human readiness to perform necessary
actions, and it is expressed in a holistic manife-
station of all aspects of the personality enabling him
to perform his functions effectively (M.I. Dya-
chenko [4], LA. Zimnyaya [30], etc.).

Representing a personal approach to the study
of readiness for professional activity M.I. Dya-
chenko and L.A.Kandybovich singled out
the following components in its structure [4]:

— a motivational component that implies po-
sitive attitude towards activity, the need to carry
out the task successfully, the desire to succeed
and to show oneself in the best possible way;

— anorientational component includes know-
ledge and ideas about the features of professional
activity, its requirements;

— anoperational component implies the pos-
session of professional activity competences,
knowledge, skills and methods;

—a strong-willed component means self-
control, self-mobilization;

— an evaluation component assumes assess-
ment of its professional activity with is aimed at
further improvement and self-development.

V.A. Slastenin and L.S. Podymova distin-
guish such components in the structure of general
readiness for professional activity [26]:

— psychological readiness (focus on activity,
interest and need);

— scientific and theoretical readiness (general
cultural and special knowledge);

— practical readiness (necessary professional
skills);

— psychophysiological readiness (person’s
background, professionally important personal
qualities and abilities);

— physical readiness (state of health and de-
velopment which is appropriate to the require-
ments of the profession).

We should add that V.A. Slastenin [26] links
readiness with a professional focus and desire for
self-actualization.

O.M. Krasnoryadtseva in her psychological
research singles out such signs of readiness for
professional activity [10]:

— attitude as reflection of the past experience
on the current situation;

— motivational readiness to realize the meaning
and value of what a peron does;

— professional-personal readiness for self-
actualization through the process of personalization.

To sum up we should say there is no com-
mon point of view regarding the structural compo-
sition of readiness for professional activity that
complicates the process of diagnosis.

Both external and internal factors affect
the formation of readiness: makings, abilities,
emotional and motivational willingness to work,
the level of training, external conditions for func-
tioning, etc.

The concept of “psychological readiness”.
Speaking about the willingness to work many
authors highlight the psychological readiness
which influences quality, stability, success of
professional activity. Psychological readiness for
professional activity is characterized by dynamics
of changes in personal motivational sphere, pro-
fessionally significant attitudes formed in a per-
son, change in the value-semantic structure of
the person's world perception [14].
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Some authors (L.M. Mitina [15], Y.M. Pova-
renkov [19], etc.) believe that psychological rea-
diness for any professional activity is the initial
component of professionalism, the premise for
a successful forthcoming independent activity
and the condition for the achievement of profes-
sional competences and skills.

A specialist only then becomes professio-
nally competent when he is mobile, including
academically mobile. Academic mobility is a cha-
racteristic of a person, allowing him to move for
a certain period of time within his country and
abroad for the purpose of training, teaching or
learning, as well as the quality of the personality,
closely related to the adaptation of the individual
to changing social and economic conditions.

A survey among SUSU academic staff
showed that 42 % of those polled are psychologi-
cally unprepared for academic mobility because
of fear of a new way of self-education. Psycho-
logical readiness in this case acts as a trigger me-
chanism of activity.

As a factor of human activity the phenome-
non of psychological readiness determines much
not only when a person reaches his goal but also
at its beginning. Any activity begins with a per-
son's psychological readiness to start it. There is
a well-known proverb: Well begun is half done.
The importance of psychological readiness to
start any activity is determined primarily by dif-
ficulty of overcoming psychological barrier at
the very beginning. Psychological barrier is al-
ways closely connected with doubts and hesita-
tions associated with complexities of upcoming
action. Confidence or lack of confidence is also
very important at this stage.

Thus, psychological readiness provides a dy-
namic involvement of a person in activity as well
as subsequent reliability and effectiveness of its
entire strategy. It is important to note that psy-
chological readiness is a necessary condition for
effectiveness of such spheres as professional ac-
tivity, person's communication and relationships
with other people, person’s attitude to himself,
etc. [17].

Our theoretical analysis of Russian psycho-
logists’ works showed the diversity of the ap-
proaches they use when studying the psycholo-
gical readiness for professional activity:

a) subject-activity: when psychological rea-
diness is understood as the final result of training
for a certain professional activity. The result in-
cludes motivational, volitional, cognitive, emo-
tional and operational components as well as per-

sonal qualities that meet the requirements of pro-
fessional activity;

b) functional when readiness for activity is
considered as a state of psyche which allows
a specialist to achieve good results and which
depends on the volume and completeness of
the information received;

¢) meaningful which involves the study of
readiness for activity in connection with specific
conditions;

d) socially-functional approach which is
aimed at the study of those functions that charac-
terize the psychological readiness in person’s
life;

e) structurally-psychological approach which
is related to characteristic of psychological readi-
ness elements and their interconnection;

f) genetic approach which reveals the basis
of psychological readiness;

g) logico-gnoseological approach which is
connected with identification of essence, content,
main criteria and relationships with other indica-
tors of psychological readiness.

Many psychologists consider the problem of
psychological readiness for professional activity
in accordance with the three main stages in the
personality formation as a subject of professional
activity [2]:

Stage 1 — education in primary and secondary
school;

Stage 2 — vocational education;

Stage 3 — professional activity.

Psychological readiness for professional ac-
tivity consists of the following components: mo-
tivational-axiological, personal and cognitive:

¢ a motivational-axiological component which
consists of professionally significant motives and
values that are formed on the basis of interest
and positive attitude towards profession;

e a personal component which consists of
professionally significant personality traits that
determine professional aptitude;

e a cognitive component which consists
of knowledge, skills and abilities acquired.

It is necessary to pay considerable attention
not only to the content characteristics of psycho-
logical readiness for professional activity but also
to such characteristics as positive attitude forma-
tion, attitude to effective professional activity,
structuring and combining all psychological and
psychophysiological qualities that ensure the ef-
fective professional activity performance.

Changes in the motivational sphere occur at
various stages of person’s professionalization [28]:
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—at the choosing a profession stage, for
example, there is an interest in future profession,
an understanding of profession importance and
desire to join professional community;

—at the vocational training stage there is
adaption to professional activity so it is possible
to cool interest to a chosen profession or vice
versa;

— at the mastering the profession stage there
is rethinking of professional motives and goals,
first satisfaction with work, desire for self-actua-
lization;

—at the professional activity flourishing
stage the motives for individual contribution to
the profession and motives for professional crea-
tivity are reinforced, there is rethinking of chosen
profession;

—at the professional end of a career stage
there may appear motivation for self-actualiza-
tion in new forms of activity, for example, in
mentoring or there may be protective motivation
for avoiding troubles, for example, in contrast to
the professional interests of youth, regression.

In other words, at different stages of profes-
sionalization there is a different change in struc-
ture of motivation and motivational sphere, do-
minance of individual motivations occurs, that is,
a wide variety of individual versions can be ob-
served.

V.D. Shadrikov [24] considers the following
main blocks of the functional system of activity:
motives of activity; purpose of activity; program
of activity; information component of the activity;
making decisions; structure of professionally im-
portant qualities.

The concept of “motivational readiness”.
Motivational readiness of all participants of edu-
cational process to self-development, to changes
in the content, methods, techniques, technologies
determines meaningful and axiological levels of
education. Meaningful level which characterizes
internal pedagogical motivation determines its
values and implies unified management, overall
planning and coherence, distribution of responsi-
bility and coordination in synergy, a common
vision of the result and a choice of technologies
that can help to achieve the desired result.

There are several groups of motives for pe-
dagogical activity: motives of duty, obsession
with subject, motives for communicating with
students, financial motives. Motives for research
and innovative work are also not homogeneous.
They include motives connected with financial
compensation, motives of self-affirmation among

colleagues, prestige, personal success, motives of
personal self-actualization, creativity, professional
motives directed on increasing opportunities for
students. It is important to understand what moti-
vates a person to change and develop new quali-
ties and skills, to search for new ways of work-
ing. The most productive way is when internal
motives for self-actualization and creativity pre-
vail over motives of avoiding failure.

Desire to work is persistent and long-lasting
only with internal motives. People with internal
motivation are characterized by high creativity
which is accompanied by emotions of joy and
satisfaction. With external motivation behavior
becomes unstable so that motivation disappears
with reinforcement. People with external motiva-
tion choose the simplest or standard tasks for
quick remuneration, meanwhile the quality and
speed of performing creative tasks are low.

It should be noted that motivated innovative
behavior of a teacher is actualized only when the
social professional environment allows it. There-
fore, more and more often the subject of special
analysis is the innovative characteristics of
the environment, including the educational one.
This is due to the fact that motivational readiness
and, in general, innovative behavior is not formed
by itself, with simple consumption of knowledge.
It is important to understand that the personality
changes in the process of interaction with signifi-
cant individuals, a group that launches the me-
chanisms of personal development.

Innovative activity. Innovative activity im-
plies faculty readiness to move away from stan-
dard methods of teaching, to make changes in
the content and technology of teaching in order to
increase efficiency, and thus be prepared for risks
and ambiguous consequences [9].

There are different activities that innovation
process of a university can be found in:

1) Development and implementation of in-
novative technologies in the teaching process:
distance learning, electronic textbooks, wikis,
weblogs, etc.;

2) Generating innovatives ideas;

3) Scientific research that can lead to “know-
how”, new methods, scientific articles, etc.;

4) Special training for students and faculty
in research questions;

5) Dissemination of knowledge about inno-
vative technologies.

Innovative technologies let an academic staff
guide the educational process. However, having
interviewed the faculty of SUSU we came to
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a conclusion that one forth of the staff is not
ready to innovations and we can name several
reasons for that:

1) Negative attitude to new tendencies:
the faculty says that they do not want to change
their teaching process due to the fact that new
methods of teaching could be less effective;

2) Unwillingness of the staff to study, to
pass exams, to change their mind, to spend time
on further education;

3) Reluctance to update the process of edu-
cation as it will lead to changes in the way fa-
culty organizes lessons, implementation of some
new technologies and project work that will re-
quire time to spend on preparing new tasks and
plans;

4) Personal anxiety as there are teachers
who are not self-assured, are afraid to express
their opinion, have low self-esteem.

Thus only those teachers who are ready for
self-development and further education can im-
plement innovative technologies in their educa-
tional process. As a result they will bring up
harmonious people who are ready to work and
live in new environment. That will change stu-
dents’ attitude towards education in Russia which
they suppose to be old-fashioned that make them
leave the country to study abroad.

We discussed the problem of innovative
education with experts in SUSU and they men-
tioned the following aspects of this phenomenon.
First of all, they paid special attention to Infor-
mation and Communication technologies that are
widely used in modern system of education.
Academic staff prefer to move from traditional
methods of teaching to blended and distance
learning when faculty starts playing the role of
tutor who guides students. In such situation the
role of students also changes as they themselves
become responsible for their knowledge. Critical
and analytical thinking, self-development and
self-improvement are the main features of inno-
vative education. Unfortunately, sometimes aca-
demic staff can have technical problems in uni-
versity: not all classrooms have multimedia or
interactive equipment, there are problems with
internet connection, electronic textbooks should
be created which also takes time, not all faculty
can work with new devices easily.

Secondly, project work was mentioned as
one of the most important parts of innovative
education. Each department of SUSU should in-
volve their students in project work the main idea
of which is to make students solve particular

problems in a creative way synthesizing know-
ledge from different subject areas.

Thirdly, research activity was singled out as
a part of innovative education. Such activity
is very important as it teaches students to decide
if the problem is up-to-date, to find solutions,
to choose methods for their experiment, to draw
conclusions, to determine the prospects for fur-
ther research. It becomes even more important if
students are going to get Master’s degree.

To sum up we can say that innovative acti-
vity of a university is a multidimentional activity
which aims to create innovative products, tech-
nologies, services and to teach innovative me-
thods to make faculty competitive in the world-
market.

In conclusion, we should say that the con-
cepts of “readiness for professional activity”,
“psychological readiness” and “motivational rea-
diness” are closely interconnected, i.e. academic
staff will become successful if they obtain all
necessary skills and qualities that are needed in
the new environment. So there are two main aims
of any professional training: to develop profes-
sional skills and abilities and to create positive
attitude towards the profession received. Talking
about approaches to the “readiness for profes-
sional activity” we would stick to the personal-
activity approach as it combines personal charac-
teristics, psychological state and readiness itself.
So faculty should be prepared to work, ready to
work and have desire for self-actualization. Rea-
diness for professional activity is closely con-
nected with personal inclinations, abilities, emo-
tional settings and motives, level of training, ex-
ternal environment, etc. Therefore effectiveness
of a specialist depends both on inborn qualities
and social conditions. With the proper level of
faculty development of psychological and moti-
vational readiness for professional pedagogical
activity and academic mobility, he will be able to
find personal fulfillment in higher education,
learn how to build his own trajectory of impro-
ving skills and of personal growth, become an
active participant in the system of innovative
education, and expand at the international level
of experience exchange.
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NMOHATUE «TOTOBHOCTb K NEQAFOrMYECKOM
AOEATEJNIBHOCTU»: MOTUBALUMNOHHAA TOTOBHOCTD,
NMCUXONOIMMYECKAA IODTOBHOCTD,

FOTOBHOCTb K MUHHOBALIMOHHOW OEATENBHOCTU

FO.C. CepsinuHa

FOxHo-Ypanbckuli eocydapcmeeHHbIl yHusepcumem, 2. YenabuHck, Poccusi

JlaHHasI CTaThsI ABJISETCS TEOPETUUECKUM 0030pOM JINTEPATYPHI C LENBI0 CPABHEHHS M CHC-
TEMaTU3alUU PE3yNbTaTOB UCCIENOBAHUS OHATHH «TOTOBHOCTBY U «TOTOBHOCTH K I€Jjaroruye-
CKoll medrenbHOCTHY. ['OTOBHOCTh K MENarorndeckoil NesiTeIbHOCTH SIBISETCS Ba)KHBIM acIeK-
TOM (OPMHUPOBAHHS NPENOJaBaTeNs U ero CaMOPa3BUTHUS Ha NMPOTSHKEHUU BCEH KHM3HHU. AKTY-
AIBHOCTh TEMBl TOTOBHOCTH OOOCHOBBIBA€TCS TEM, 4YTO OOJBIIMHCTBO IIpENojaBaTeNeH
YHHBEPCUTETOB OKa3aIMCh HE TOTOBBI pabOTaTh B HOBBIX YCIIOBHSIX MHTEpHALMOHAIU3ALNU
BhIcHIero oOpazoBanus. IIpouecchl Ti00anu3anyuyM ¥ BHEAPEHHS WHHOBAI[MOHHBIX TEXHOJIOTHIA
BBIHYK/IAIOT IperojaBareneil Aenarh BEIOOP MEXKAY COXPAaHEHHEM TPAAUIMOHHBIX METOJOB H
TEXHOJIOTHI 00y4YeHus] ¥ BHeIpeHHeM HOBBIX cpenctB. Ompoc mpenoxasateneit FOYpI'Y noka-
3aJ1, YTO NICHXOJIOTHYECKUH Oapbep M BHYTPEHHHUH CTpax nepell MHHOBALMAMU MEIIAIOT UM JI0C-
TUTATh MOCTABIECHHBIX LIE€JEH ¥ 3aHUMATh aKTHBHYIO MO3ULHIO. B cTaThe pacCMOTPEHBI pa3iny-
HBIE TIOAXOJBI K MOHATHIO TOTOBHOCTD, BBIIENEHBI 2 OCHOBHBIE MO3HMINU: KAY€CTBO JINYHOCTU H
YCIIOBHE, U3y4YEHbl KOMIOHEHTHI TOTOBHOCTH: MOTHUBALMOHHBIM, NCHUXOJIOTMYECKHH, MO3HABa-
TEIbHBIA U BOJIEBOH. Jlanee MpoaHaIM3UPOBAHO MOHATHE «TOTOBHOCTb K IE€JArOIMYECKOMN Aes-
TENBHOCTHY», €ro CTPYKTypa u (akTopsl, BIMAIOINE Ha (opMUPOBaHHE TOTOBHOCTH. B cTaThe
PacKpbITa BAXXHOCTh ()OPMHUPOBAHUSI M Pa3BUTHSI MOTHBAIIMOHHON M IICHXOJIOTHYECKOH TOTOBHO-
CTH K ITPOQeCCHOHATIBHON IeAarorn4eckol JesTeIbHOCTH, PACCMOTPEHBI H3MEHEHHUSI B MOTHBA-
LMOHHOM cepe Ha pas3IMYHBIX CTAAMAX NPO(ECCHOHAIN3AUMU JTMYHOCTH, BBIZEICHBI TPYIIIIbI
MOTHBOB K I1€JarOTUYECKON JEeATENbHOCTH.

Kniouesvle cnosa: 2omosHocmy, 20moeHOCMb K NPOPECCUOHANLHOU OesAmenbHOCMU, UHHO-
sayuonHoe odpazosanue, MOMUBAYUOHHAS 20MMOBHOCIb, NCUXON02UHECKAS 20MOSHOCIb, CAMO-

peanuzayusi.
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