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The concept of ego identity was introduced
by Erik Erikson, and it is central concept of his
psychosocial development theory. Ego identity is
a subjective sense of the integrity, continuity and
stability of the self [14]. It is a complex dynamic
structure that develops throughout a human life
and goes through the various identity crises to
progressive or regressive identity formation [13].

At the moment, there are many foreign
scientific publications devoted to the study of ego
identity, its formation and possible crises of
identity, and there are a large number of methods
used of measuring the identity development. We
consider some of the methods used by modern
researchers.

Research on Erikson’s identity development
theory are guided mainly by Marcia’s identity
status paradigm, which defines identity in terms
of the basic dimensions of exploration and com-
mitment. Exploration refers to the degree to
which individuals engage in a personal search for
goals and values and experiment with different
social roles and ideologies. Commitment refers to
the determined adherence to a set of convictions,
goals, and values. Based on these two underlying
dimensions, four identity statuses were identified:
achievement (high exploration, high commit-
ment), moratorium (high exploration, low com-
mitment), foreclosure (low exploration, high
commitment), and diffusion (low exploration,
low commitment) [4].

Researchers have developed a number of
measurement instruments to index personal identi-
ty development. Perhaps the most popular of
these, as suggested by Schwartz (Schwartz, 2009),
are the Extended Objective Measure of Ego Identi-
ty Status (EOM—-EIS-1I; Bennion&Adams, 1986)
and the Ego Identity Process Questionnaire (EIPQ;
Balistreri, Busch-Rossnagel, & Geisinger, 1995),
both of which are grounded in Marcia’s (1966)
identity status model [12].

The EIPQ comprises 32 items that are ans-
wered on a six-point Likert-type scale (strongly
agree = 6, strongly disagree = 1). The scores are

added to obtain a total score for commitment and
a total score for exploration [10].

The EOM-EIS-II comprises 64 items that
are also answered on Likert-type scale. 32 items
are designed to determine ideological identity in
the areas of politics, religion, and philosophical
life style. The remaining 32 items assess interper-
sonal identity in the areas of gender roles, friend-
ship, recreation, and dating. Sample items include
“There are a lot of different kinds of people. I am
exploring many possibilities to find the right kind
of friends for me” [11].

Marcia himself created the Identity Status In-
terview (ISI; Marcia, 1966), which contains semi-
structured questions pertaining to three life domains
(career, relationships, view of the world) [15].

France has its own method of measuring the
identity status. "The multidimensional scale of
identity processes" (I’Echelle multidimension-
nelle des processus identitaires, EMPI) consists
of 48 items that are answered on a five-point Li-
kert-type scale. EMPI allows to evaluate the
identity processes and identity status, based on
the basic concepts of paradigm Marcia: details of
the exploration process of identity (exploration in
the past, in the present, in breadth and detailed
(passée, présente, en largeur, et détaillée)) and
the dimension of the identity processes and
identity status in 4 spheres of life (leisure, future
profession, friendship, family). The example of
the exploration in the past: “In the past, I was
interested in many professions which I could
choose* [1].

Eriksonian measures have been much less
widely used; perhaps the most commonly used is
the Erikson Psychosocial Stage Inventory (EPSI;
Rosenthal, Gurney, & Moore, 1981), that com-
prises 72 items that are also answered on Likert-
type scale [12].

The Ego Identity Scale (EIS; Tan, Kendis,
Fine, & Porac, 1977) is based on Erikson's and
Marcia's characterization of ego identity
achievement. The scale consists of 12 items in a
forced-choice format consisting of two state-
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ments. Respondents are asked to choose which of
the two describe them better. In each pair, one
statement relates to ego-integrity and the other to
diffused identity (e.g., “Generally speaking, | can
keep much better control of myself and of situa-
tions if I maintain an emotional distance from
others” vs. “l needn't fear loss of control, of my-
self or of situations, simply because I become
involved with another person™) [6].

However, the identity status paradigm has
been criticized for focusing primarily on individ-
ual differences in the outcome of the identity
formation process, leading some authors to shift
focus to the actual process rather than the out-
come. According to some contemporary authors
(B. Duriez, K. Luyckx, B. Soenens, M. Ber-
zonsky, 2012) Berzonsky’s model takes the most
prominent place in recent research on the identity
formation process. In this model, three identity
styles are proposed, each of which captures sty-
listic differences in how individuals approach
identity-relevant tasks and problems. First, an
informational style is typical of adolescents who
engage in a process of exploration by seeking out
and evaluating identity-relevant information prior
to making committed decisions. Adolescents with
this identity style display high levels of cognitive
complexity, engage in problem-focused coping,
and are empathic, open to new information, criti-
cal toward their self-concepts, and willing to re-
vise aspects of their identity when faced with dis-
crepant information, which should result in a
well-differentiated and integrated sense of per-
sonal identity (Berzonsky, 1990; Soenens, Du-
riez, & Goossens, 2005). Individuals with high
informational scores tend to define themselves in
terms of personal goals and values (Berzonsky,
Macek, & Nurmi, 2003; Luwak, Ferrari, &
Cheek, 1998). Second, a normative style is typi-
cal of adolescents who rely on the norms and ex-
pectations of significant others (e.g., parents and
authority figures) when having to make identity-
relevant decisions. Adolescents with this identity
style tend to conform to traditional opinions and
have high self-control, but a high need for closure
as well. They have an inflexible value system that
they try to preserve by shutting themselves off
from information that might threaten their most
crucial (often authoritarian) goals and values
(Berzonsky, 1990, Soenens et al., 2005). Norma-
tive individuals tend to define themselves in
terms of collective considerations such as reli-
gion, family, and nationality (Berzonsky et al.,
2003; Luwak et al., 1998). Finally, a diffuse-
avoidant style is typical of adolescents who avoid
personal issues and procrastinate decisions until
situational demands dictate their behavior. Ado-

lescents with this identity style display low levels
of active information processing and problem
solving and high levels of self-handicapping and
impulsivity. They accommodate their identity in
reaction to social demands, resulting in a loosely
integrated identity structure (Berzonsky & Ferra-
ri, 2009). Diffuse-avoidant individuals tend to
define themselves in terms of social attributes
such as reputation and popularity (Berzonsky et
al., 2003) [4].

According to his theory Berzonsky
developed the Identity Style Inventory (ISI-3;
Berzonsky, 1992). The ISI-3 contains an infor-
mational scale (INFO; 10 items, e.g., “I’ve spent
a great deal of time thinking seriously about what
I should do with my life”), a normative scale
(NORM; 10 items, e.g., “I prefer to deal with
situations where I can rely on social norms and
standards™), and a diffuse-avoidant scale (DIFF;
10 items, e.g., “I’m not really thinking about my
future now; it’s still a long way off”) [4].

The ldentity Processing Styles Q-sort is also
based on Berzonsky’s theoretical conceptualiza-
tion of identity styles (IPSQ: Pittman et al. 2009).
The g-sort methodology requires that participants
read descriptions of the different styles on cards
and then place the cards into a forced distribution
that ranges from most to least like the participant.
In the IPSQ, the 60 descriptive sentences are
written on separate cards, and each participant
sorts them into a fixed 9-column distribution
from ‘‘most like me’’ to “‘least like me.”” An ex-
ample item for the informational style is ‘‘My
future is something I think about a lot,”” and for
the normative style is ‘““What my parents (parent-
figures) think I should do is one of the MOST
important influences on my life choices.”” [5].

The Identity Distress Survey (IDS; Berman
et al. 2004) measures distress associated with
unresolved identity issues. The survey was mod-
eled on the DSM-III and I1I-R criteria for Identity
Disorder, but can also be used to assess DSM 1V
criteria for Identity Problem. The survey asks
participants to rate on a 5 point scale (Not at all,
Mildly, Moderately, Severely, or Very Severely)
the degree to which they have been recently up-
set, distressed, or worried over the following
identity issues: long-term goals, career choice,
friendships, sexual orientation and behavior, reli-
gion, values and beliefs, and group loyalties [3].

In the Netherlands the Groningen Identity
Development Scale (Bosma 1985) was
developed. The GIDS -consists of a semi-
structured identity interview. This interview is
organized by domain and covers the domains:
philosophy of life, parents, friends, studies, self,
and intimate relationships [9].
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Utrecht-Groningen Identity Development
Scale (Meeus and Dekovic 1995) was originally
developed for use with Dutch-speaking adoles-
cents to assess identification with commitment
and exploration in depth with 5 items each. All
items were answered on a 5-pointLikert-type rat-
ing scale, ranging from 1 (‘completely untrue’) to
5 (‘completely true’). Sample items for identifi-
cation with commitment are ‘“My education
gives me certainty in life”” and ‘“My education
gives me self-confidence’’. Sample items for ex-
ploration in depth are ‘I try to figure out regular-
ly what other people think about education’’ and
‘I often reflect on my education’’ [8].

The Utrecht-Management of Identity Com-
mitments Scale (U-MICS), a selfreport measure
designed by Meeus (Crocetti et al. 2008b) based
on the U-GIDS (Meeus 1996). With this instru-
ment, 5-point Likert-scale items, with a response
format ranging from 1 (completely untrue) to 5
(completely true), are used to assess three identi-
ty dimensions: commitment (five items), in-depth
exploration (five items), and reconsideration
(three items). Sample items are: ““My educa-
tion/best friend gives me certainty in life’” (ideo-
logical/interpersonal commitment), ‘‘I think a lot
about my education/best friend’’ (ideologi-
cal/interpersonal in-depth exploration), ‘I often
think it would be better to try and find different
education/a different best friend’> (ideologi-
cal/interpersonal reconsideration) [7].

The Dimensions of Identity Development
Scale (DIDS) was developed in 2008 by Luyckx
et al. The DIDS measures the five dimensions of
identity formation: commitment making, identifi-
cation with commitment, exploration in depth,
exploration in breadth, and ruminative exploration.
There are five items assessing each dimension, an
example item for the dimension of exploration in-
breadth is ‘I try to figure out regularly which life-
style would suit me,’” for the dimension of com-
mitment-making ‘I know what I want to achieve
in my life,”” for the dimension of exploration in-
depth ‘I work out for myself if the aims I put for-
ward in life really suit me,”” and for the dimension
of identification with commitments ‘I value my
plans for the future very much.”” [5].

Narrative researchers and identity theorists
have found that identity develops both conscious-
ly and unconsciously by creating and sharing sto-
ries with others (Hoare 1991, 2007, McAdams
1993; McAdams et al. 2006; McLean 2008).
every individual carries within him or herself a
macrostructure of his or her life story that is con-
tinually updated and revised. Through processes
of autobiographical reasoning, individuals estab-

lish links of causality between various parts of a
subjective past and present which provide an
overall sense of coherence about who and why
one “‘is’’. Identity memories are defined as narra-
tive reminiscences that indicate a particular type
of causal connection between a past episode or
experience and the present experience of the self
which either encourage or inhibit identity integra-
tion [2].

References

1. Barbot B. Structures Identitaires et Ex-
pression Créative a I'Adolescence. [Orientation
Scolaire et Professionnelle], 2008, vol. 37 (4),
pp- 483-507.

2. Bazuin-Yoder A. Positive and Negative
Childhood and Adolescent Identity Memories
Stemming from One’s Country and Culture-of-
origin: A Comparative Narrative Analysis
[Child & Youth Care Forum], 2011, vol. 40 (1),
pp. 77-92.

3. Berman S.L., You Yu-Fang, Schwartz S.,
Teo G., Mochizuki K. Identity Exploration,
Commitment, and Distress: A Cross National
Investigation in China, Taiwan, Japan, and the
United States [Child & Youth Care Forum],
2011, vol. 40 (1), pp. 65-75.

4. Duriez B., Luyckx K., Soenens B., Ber-
zonsky M. A Process Content Approach to Ado-
lescent Identity Formation: Examining Longitu-
dinal Associations Between ldentity Styles and
Goal. Journal of Personality, 2012, vol. 80 (1),
pp. 135 -161.

5. Eryigit S., Kerpelman J. L. Cross-cultural
Investigation of the Link Between Identity
Processing Styles and the Actual Work of Identi-
ty in the Career Domain [Child & Youth Care
Forum], 2011, vol. 40 (1), pp. 43—-64.

6. Finzi-Dottan R., Bilu R., Golubchik P.
Aggression and Conduct Disorder in Former So-
viet Union Immigrant Adolescents: The Role of
Parenting Style and Ego Children and Youth Ser-
vices Review, 2011, vol. 33 (6), pp. 918-926.

7. Klimstra T. A., Hale W.W. Ill, Raaij-
makers Q.A.W., Branje S. J. T., Meeus W.H.J.
Identity Formation in Adolescence: Change or
Stability? Jowrnal of Youth and Adolescence,
2010, vol. 39 (2), pp. 150-162.

8. Klimstra T.A., Luyckx K., Germeijs V.,
Meeus W.H.J., Goossens L. Personality Traits
and Educational Identity Formation in Late Ado-
lescents: Longitudinal Associations and Academ-
ic Progress. Journal of Youth and Adolescence,
2012, vol. 41 (3), pp. 346-361.

9. Kunnen E.S., Sappa V. van Geert
P.L.C., Bonica L. The Shapes of Commitment

2013, Tom 6, N2 3

15



O6wasn ncuxonorus, ncuxosisnornsa JiImn4YHOCTU, NCTOPUA NCUXOJNTOrMn

Development in Emerging Adulthood. Journal of
Adult Development, 2008, vol. 15, pp. 113-131.

10. Marcotte J. ldentity Development and
Exploration and Their Psychosocial Correlates in
Emerging Adulthood: A Portrait of Youths At-
tending Adult Education Centers in Quebec. Vul-
nerable Children and Youth Studies, 2009, vol. 4
4), pp. 279-287.

11. Mullis R.L., Graf S.C., Mullis A.K. Paren-
tal Relationships, Autonomy, and Identity
Processes of High School Students. The Journal of
Genetic Psychology: Research and Theory on Hu-
man Development, 2009, vol. 170 (4), pp. 326-338.

12.Schwartz S.J. Zamboanga B.L., Wang
Wei, Olthuis J.V. Measuring Identity from an
Ericksonian Perspective: Two sides of the

same coin? Journal of Personality Assess-
ment, 2009, vol. 91 (2), pp. 143-154.

13. Soldatova E. Structure and Dynamics of
Normative Crisis in Transition to Adulthood
[Struktura i dinamika normativnogo krizisa v pe-
rehodnom vozraste]. Chelyabinsk, South Ural
State University, 2007.

14. Shapovalenko  L.V.
Psychology [Psihologija razvitijal.
Gardariki, 2005.

15.Syed M., Seiffge-Krenke I. Personality
Development from Adolescence to Emerging
Adulthood: Linking Trajectories of Ego Devel-
opment to the Family Context and Identity For-
mation. Journal of Personality and Social Psy-
chology, 2013, vol. 104 (2), pp. 371-384.

Developmental
Moscow,

YK 159.923.2

METOAUKN NCCINEQOBAHUA 3ro-UQEHTUYHOCTH

E.J/1. Condamoea, E.B. BeHko

B naHHOl cTaThe MpencTaBiieH 0030p MCUXOJOTMYECKUX METOAOB WU3MEpPEHUs 3ro-
UAGHTUYHOCTH, KOTOPbIE HCIMOJb3YIOTCA B COBPEMEHHBIX 3apyOeKHbIX UccienoBaHuIX. B
paboTe NpenocTaBieHbl MOJHbIE Ha3BaHUS METOIUK, UX O(HLMaIbHbIE COKPAILEHHUs, IO/l

CO3/aHus, AaBTOPHI,

paspaboTaBiine WX,

KpaTKue  XapaKTepUCTUKM  METOAUK,

TeopeTndeckas 06asa, popMa MpeabsABIeHUs, a TAKXKe TPUMEPbl CTUMYJILHOTO MaTepuasa.
Teopetnueckoii 6a30ii OOJbIIMHCTBA METOAMK SIBJIAETCA TEOPHUA CTATYyCOB MACHTUYHOCTH
Jlx. Mapcua, cornacHo KOTOpOil HAEHTUYHOCTh ONPEAESsAeTCsA C MOMOIIBIO ABYX OCHOB-
HBIX TEPMHUHOB — HCclieioBaHue U npuHaTre (exploration and commitment). B mocnennee
BpeMsl pa3palaTblBalOTC] METOJMKM Ha OCHOBE MOJENM CTWIEH WIEHTUYHOCTH
M. bep30HCKOro, B KOTOpOH MPEeAS0KEHbl 3 CTWISA UASHTUYHOCTH, OTPAXKarOLLKE CIOCO-
Obl pelieHMs MpodJeM M 3aJad, BOSHUKAIOIMX NMpU (OPMHUPOBAHUN 3TO-UNEHTUUHOCTH
(uHpopMaMOHHBINA, HOpPMATUBHBIN, mudQy3Ho-m30eraroumii). B craree Taxke mnpen-
CTaBJIEHbl METOAMKM UCCJIEIOBAHUS r0-UACHTUYHOCTH HA OCHOBE KOHLEMUUU O. DpUK-
COHa, KOTOPbIE pacrpoCTPaHEeHbl ropas3lo MEHbIE, U METOAMKA UCCIEA0BaHU AUCTpecca
HICHTUYHOCTH HA OCHOBE KpUTepHeB paccTpoiictBa uaeHTMdHOocTH n3 DSM-III. Ctumyinb-
HBIIi MaTepuaj METOMK Yallle BCEro NMpeAcTaBeH B ()OpMe CIUCKA YyTBEPKAECHHMH, KOTO-
pblil mpennaraeTcs oUeHUTDH Mo wKane Jlaiikepra, npyrue Bo3MoXxHbIe (POPMbI METOIMK
HCCIIeN0BAHUS UAEHTUYHOCTH, TaKUe KaK MOJYCTPYKTYPUPOBAHHOE MHTEPBbIO, METOJUKU
B ()OopMe BOMPOCOB C MPUHYIUTENBHBIM BHIOOPOM M3 2 MPEII0KEHHBIX BbICKA3bIBAHUI U
B ¢opme Q-cOpTHpOBKH, BCTpeyaloTCsl pexe. B KoHLe crTarbu JaHa Kparkas
XapaKTepUCTHKa HappaTUBHOW TeXHUKH «MeMyapbl uneHtuaHocT» (Identity memories),
KOTOpasi IOKa3blBaeT OCOObI THUI Kay3albHOWM CBS3M MEXAY MPOLLIBIM OIBITOM H
OTBITOM, MEPEeKUBACMBbIM B [aHHBIII MOMEHT, KoTopas Ju0O CHOCOOCTBYeT, OO
MPENnATCTBYET UHTErpaluy HIEHTUYHOCTH.

Knrouegwie cnoga: s2o-uoenmuynocnmo, Memoouku ucciedo08aHusi Cmamyca uoeHmuy-
Hocmu, CMuny UOeHMUYHOCMU, pa3éumue u0eHMUYHOCMUY, 3apybedcHble UCCIe006aHUSL.
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